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Abstract
The purpose of this study was to evaluate the perceptions of participants regarding
the Alfabetizacion/Circulo de Arendizaje literacy program in Ciudad Eten, Chiclayo,
Peru.
The sample population for the study consisted of 118 female participants. These
women represented participants of the Alfabetizacion literacy program in 2004 and 1994
- 2003 program graduates. The oral survey questions were related to demographic factors
of the participants (i.e. age, marital status, family size, level of income and class
attendance), factors affecting participants’ perceptions of the importance of education,
and reasons for participation in the literacy program. Participants also answered questions
regarding their needs and interests, their self esteem, and benefits of participation in the
literacy program.
Results revealed that the majority of participants had more than four children, had
a monthly income of $20.00 or lower, and attended classes twice per week. T-test for
independent samples, and one-way analysis of variance (ANOVA) revealed that women
whose paid job was hat weaving agreed more strongly with the importance of education
than women with a different paid job. In terms of reasons for participation in the
Alfabetizacion/Circulo de Aprendizaje literacy program, the majority of women reported
the learning of reading and writing and the desire to be an example to their families and
to other women in their community as their main reasons for participating. They also
reported that the literacy program has not met their needs and interests. Additionally,
program graduates reported a need for a post-literacy program to help them retain the
knowledge and skills learned in classroom.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

In terms of self-esteem, a significant difference was found among women whose
paid job was hat weaving and women whose paid job was washing clothes or market
vendors. In terms of benefits of participating in the literacy program, women whose
marital status was single or divorced scored higher than women whose marital status was
married.
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CHAPTER I
INTRODUCTION
Rosa Barrios was a typical woman from Ciudad Eten, in Chiclayo- Peru. She was
bom in the mid 1940’s, a time when literacy was hardly ever visualized as a national goal
for many countries, a time when literacy was not seen as “an essential feature of human
development” (Pattison, 1982, p. viii). It was a time when going to school or getting an
education were not just dreams for women like Rosa, but dreams for people who would
come after them, the future generations of the Peruvian Society.
Her life was not as exciting as any famous person you have seen on TV or read
about in a magazine or listened to on the radio or just heard about in the neighborhood.
However, she was famous to me and to those who really admired her. She became my
hero and my inspiration for what I am doing. She was just one more of those Pemvian
women, as her mother and her siblings were, who did not have the opportunity to go to
school and learn to read and write. She was one fraction of the big group called
‘illiterate’.
She helped one of her sisters go to school and become a nurse while she only
learned to write her name, because that may have been all she needed at that moment.
Nevertheless, the time came when she could not be with us anymore. She knew she was
going to be gone one day, but even the knowledge of her imminent death did not stop her
from leaving, in written form, a message for each one of her children.
She had four children, and she left a different but special letter to each one of
them. How did she do it if she was illiterate? She dictated those letters to somebody who
1
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knew how to write. When this person finished writing the letters, Rosa copied the same
four letters and signed her name at the bottom.
Rosa was my mother. A mother whom I saw struggling so many times for not
being “somebody else.” She was a mother like any other mother who was unable to help
her children with their schoolwork because she couldn’t read or write; but in spite of that,
she saw the importance of learning them. She encouraged her children to do so. She
encouraged them to get an education. She used to say “Education is the key to get out of
misery.” She knew that if her children got an education, things would be much better for
them and for the generations that would come after them. I think she was right.
Education
Nelson Mandela (2002) said that “Education is the most powerful weapon which
you can use to change the world” (Obligation, ^ 3). Education is very important for
individual and societal success. Educational programs are offered in every single country
around the world. They can be formal or informal. They can target different populations rich and poor, children and adults, as well as men or women. “Education encompasses
teaching and learning specific skills” (Wikipedia, 2004a,

1) such as the ability to read

and write. These skills are considered a basic human right for everybody. Yet, low
literacy rates prevail among women in many countries (King & Hill, 1993). Adult
education programs, such as literacy programs, need to be developed, even though in the
majority of less industrialized societies, this type of education (e.g. education for adults)
has a low priority.
Literacy found its way into print in the Nineteenth Century. The Oxford English
Dictionary gives credit to the New England Journal o f Education of 1833 for the first use
2
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o f the word ‘literacy’, which has many connotations, definitions and meanings, just as the
word education does.
Many people (policy-makers, politicians, academics, teachers and others) have
their own opinion about what this term means, but literacy as defined in the MerriamWebster dictionary (2002) is the “quality or state of being literate, which is the ability to
read and write, or being educated, cultured” (p. 678). Daniel (2003) in his EFA 2000
Thematic Study on Literacy and Adult Education uses the definition of literacy given by
UNESCO in 1978 which considers a person as literate when he/she “can with
understanding both read and write a short simple statement on his [her] everyday life.. .A
person is functionally literate who can engage in all those activities in which literacy is
required for effective functioning of his [her] group and community” (p. 14).
The possession of the basic literacy skills such as the ability to read and write is
no longer an adequate measure of an individual’s ability to function competently (Lerche,
1985). With the digital revolution, we talk about the importance of being computer
literate as a measure to succeed in this society. Smock (1981) in Women’s Education in
Developing Countries defined literacy as “the ability to read and write, or the completion
o f any schooling, which comprises a kind of summary indicator of very minimal access
to education, usually formal but sometimes nonformal” (p. 40).
Scholars and specialists have failed to agree on what counts as literacy or on its
implications (Wagner, Venezky & Street, 1999). Many people are interested in promoting
written literacy, while others argue about what literacy should or does really mean. We
must keep in mind that literacy reflects the coordination of many different shifting skillsboth mental and physical (Wrolstad & Fisher, 1986).
3
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Browne (1992) defines literacy as “fluency in a medium, the ability to ‘read’ and
‘write’ in a medium, regardless of what the medium is” (p. 173). He also said that “we
should recognize that there are many media in which we can and should promote
literacy” (p. 174). He goes on to suggest recognition of literacy in media other than
literacy in print (e.g. music, art, photography, television, movies, cooking and scores of
others). “Determining how one definition [of literacy] might relate to one another, or
differ from it, can be a very difficult process” (Roberts, 2005, p. 29). To agree or disagree
with Brown’s or somebody else’s definition is not the point. To understand though that
literacy is very important for learning, social and economic advancement and human
fulfillment is what really matters (Roberts, 2005).
Literacy would appear to be one of the few elements of education that everyone
agrees to be a necessity of modernity. Every single society around the world strives to
achieve it year after year. The capacity to read and write is causally associated with
“earning a living, achieving expanded horizons of personal enlightenment and enjoyment,
maintaining a stable and democratic society, and, historically, with the rise of civilization
itself’ (Kintgen, Kroll & Rose, 1988). Literacy has become a meaningful construct to the
degree that it is viewed as a set of practices that functions to either empower or
disempower people (Freire & Macedo, 1987). For the purpose of this study literacy is
The lack of literacy or illiteracy has been and still is a great concern for many
people, societies, communities, and countries. Illiteracy has an effect upon “the
economic, societal, and democratic well being of the nation” (Maatta, 2003, p. 2). Social
problems such as poverty, crime, unemployment and homelessness are found to be
associated with illiteracy (Lunenberg, 1999).
4
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Lyman (1990) stated that “illiteracy is often at the root of unemployment, hunger,
homelessness, sickness, teenage pregnancies, prison terms, loss of jobs, lack of
promotion and a host of other social problems. Literacy contributes to the individual’s
ability to share in government and in the rewards of the economy. A gap between a
literate, participatory population and a nonparticipatory, illiterate population weakens
democracy” (p. 170). The rates of illiteracy are quite high in many countries. The highest
rates are encountered in rural areas where two thirds of the world’s population live, often
in extreme poverty (Hamadache & Martin, 1986). People who are illiterate often live
without adequate housing, food, or health care and are unable to participate in society.
Furthermore, many may “leave illiteracy as a legacy for their children” (Cook, 1977, p.
ix).
Unless drastic measures are taken, there will be many more millions of illiterate
people worldwide in the future (Bhola, 1984). Studies done by Merriam and Cafarella,
(1999), and Parecki, Paris, & Seidenberg (1996) have shown that “the increasing level of
adult literacy skills will positively impact socio-economic status and general quality of
life” (Maatta, 2003, p. 2). Illiteracy is pushing “alarm buttons” everywhere. Thomas
Jefferson properly believed that a country cannot have democracy if its citizens are not
literate (Browne, 1992).
Adult Education and literacy programs, as they currently exist, are only part of the
solution to the illiteracy problem. If literacy is culturally learned and practiced, what is
important is what counts as literacy to different groups and individuals within the society
(Lytle, 1988). Literacy in its broadest sense denotes not only the technical skills of

5
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reading and writing but also the tactical - or rhetorical - knowledge of how to employ
those skills in the context of one or more communities (Hobbs, 1995).
We do not need to look further than our everyday activities in order to realize how
important literacy skills are. Without adequate literacy skills one may not be able to
identify on a label the correct amount of medicine to give a child, or read and interpret a
sign giving instructions on what to do in case of a fire. Without basic literacy skills in
somebody’s possession men/women will become lost in our rapidly changing society.
Kurt Landgraf (2004, f 1), the president and CEO of Educational Testing Service
said that “the importance of literacy to our citizens and our society is too great to ignore.”
He went on to say, "Understanding the importance of literacy is critical to our nation's
educational, economic, and social health. Achieving literacy is the key to unlocking our
possibilities and to opening the door of opportunity and dignity to tens of millions of
Americans” (f 2). I would add not only Americans but also Asians, Africans, and Latin
Americans.
Education is the most critical thing in the life of a child, teenager, and adult.
Education, with literacy being one of its principal goals, is very important in every
society around the world; especially for females. Education can provide a basic change in
the status of women. Education is important for adults because it has as its ultimate goal
“human fulfillment” (Knowles, 1968).
Females are educationally disadvantaged relative to males. Women in Latin
America do not suffer the same educational disadvantage compared with men and women
in other developing countries. However, gender inequities remain in most of the countries
where women bear the brunt of pervasive poverty and in some rural areas where
6
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indigenous Indian populations are not integrated into the education system because of
poverty or a language barrier (King & Hill, 1993).
For many years, organizations and people recognized that education could
provide the basic change in the status of women. They also considered the removal of
woman’s illiteracy and its obstacles, which inhibit their access to, and retention in,
elementary education or any literacy program as a way to improve their quality of lives in
the near future (Hamadache & Martin, 1986). The undereducation of women, its causes,
the changes in female education patterns and their significance both to societies and to
women’s lives (Kelly & Elliott, 1982) has been the focus of many studies.
Smock (1981) said that “Education is a force capable of generating new life
opportunities” (p. 1). This opportunity is not just for women but also for everyone who
sees education as an instrument of social betterment. Many things, then, have been done
in trying to offer these new life opportunities for women. Many programs have been
developed in order to get women out of the under-represented area in which they are
found, but in spite of progress in the field of women’s education, the national literacy rate
of women in many countries (e.g. India, China) has not gained as much as the level of
men’s has in all levels of education. The outcomes of the literacy programs are still
modest (World Bank, 2001).
Policy planners have acknowledged that women’s literacy is a basic need of a
country and is an activity that sustains and accelerates overall development (Aftab, 1994).
Education and literacy programs should be priority themes when talking about the
development of any country. It cannot be conceived of as a true social and economical

7
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advance when thousands of youth and adults are excluded from participating in
educational activities.
The problem of illiteracy is one which is basic to all countries whether they are
prosperous, emerging or underdeveloped (Cook, 1977); and Peru like others have tried
and is still trying to lower the rate of not just men’s, but also women’s illiteracy by
developing educational programs such as this one, Alfabetizacion.
Literacy in Peru
The Ministry of Education uses the UNESCO’s definition to explain who is
considered literate. UNESCO (1979) says that a person is literate if he/she “can engage in
all those activities in which literacy is required for effective functioning of his/her
reference group and community and also for enabling him/her to continue to use reading,
writing and calculation for his/her own and the community’s development” (p. 18).
Many statistics show that illiteracy is most serious among women (Hamadache &
Martin, 1986). According to Instituto Nacional de Estadistica e Informatica (INEI,
2001b) 12.1% of the total Peruvian population is not literate. From this 12.1% of illiterate
Peruvian people, 75% are women, which is approximately 1,500,000 women. These
numbers are alarming, especially when one of the youth and adults’ education objectives
is to eradicate illiteracy. Illiteracy that involves the lacking of reading and writing skills.
In Peru, literacy has received special attention from each and every government,
even though their focus and their intentions have been different. Programs, campaigns
and projects have been developed in order to lower the rate of people’s illiteracy. Though
the rate of illiteracy has decreased from 58% in 1940 to 12% in 2001, the illiterate
population number has stayed at an average of two million.
8
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The political use of the Peruvian literacy program, the strong pressure for
showing significantly lower rates of illiteracy, and the lack of supervision and evaluation
influenced the quality of the “alfabetizacion” literacy program. This has resulted in
people’s lack of confidence, which brought down the number of participants into this
program (Agenda, 2001).
A few years ago, Peru implemented a literacy program called “Alfabetizacion” or
as they have started to call it this year, “Circulo de Aprendizaje” (Circle of Learning),
was developed as an alternative to help the adult population who did not have access to a
regular school system and which hoped to reach the population of illiterates, most of
whom are poor. In this literacy program, where there are more women than men or the
groups are composed exclusively of women, little heed is paid to the specific needs and
interests of women learners (Chlebowska, 1992).
This program is not to be approached as merely a program where a technical skill
was to be acquired, but as a necessary foundation for cultural action for freedom, a
central aspect o f what it means to be a self and socially constituted agent (Freire &
Macedo, 1987). This program does not satisfy the needs of women. A woman who
completed the program said, “I came back trying to learn more, but I just realized it’s
[learning the alphabet, writing their names] the same” (Participant, 2004). But, like this
program’s participant, there are so many more participants who feel this way. Their
eagerness to learn more is stopped once they find out that there are no advanced classes
for them.
Teachers in charge of the teaching/learning process are called facilitators/trainers
and they meet once a week, every Wednesday, to discuss the topic to be taught the
9

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

following week as well as the methodologies to be used. They follow the “Guia
Metodologica” (Methodological guide) provided by the Ministry of Education which they
then adapt to the “reality” of their students. Books are not used, but worksheets published
by the Ministry of Education are given to the students after each class. These worksheets
are “Fichas de practica de Matematicas” (Math worksheets - See Appendix A) and
“Fichas de practica de Comunicacion” (Language Worksheets - See Appendix B).
In ciudad Eten, this literacy program has 12 facilitators and a supervisor. A
supervisor or director must have a college degree and is chosen by the community itself.
The director supervises his/her facilitators once a week or twice a month. Facilitators are
required to cover five themes during their teaching process - nutrition and health, work
and production, citizenship, moral and civil values, and family.
This year, 70 women have been attending the classes regularly, but total
enrollment is about 250. The reasons for their absences in this program are unknown.
One of the reasons may be the lack of a permanent facility for the classes. Most of the
time women offer their houses. Other government program facilities, such as “Vaso de
Leche” (Glass of Milk) and “Comite de mujeres” (Women’s Committee), are used when
available. Financial support from the government to acquire better materials for the
teaching and learning process is limited, leaving facilitators to create their own materials
and media.
This “alfabetizacion” literacy program was created to open the door to those who
are willing to become more productive citizens in a society and/or community. It was
designed as a formal education program in part to provide adults, especially women with

10
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little or no education, an opportunity to acquire basic literacy skills, and at the same time
lower the illiteracy rates that affect the country.

Statement of the Problem
Women still constitute two thirds of the world’s illiterate population (United
Nations Development Programs, 2002). Asia is the continent with the highest rate of
illiteracy (70%) followed by Africa with 20% and Latin America with 5% (Lazarus,
1985). Evidence suggests that if adult literacy skills are increased, socioeconomic status
and general quality of life will be impacted positively (Merriam and Cafarella, 1999), but
not many countries have paid attention to the benefits of adult literacy skills.
Women’s literacy is extremely important in their emancipation as women
themselves in developed countries as well as developing countries. Women in the world
are not invisible anymore, but they are still being ignored (Bhola, 1994). The social
conditions of women today “remain downright miserable” (Bhola, 1994, p. 38) and they
will remain the same if programs do not keep in mind women’s aspirations, needs and
desires which “should be the center o f literacy instruction” (Fingeret & Jurmo, 1989, p.
256).
Women’s literacy has been pursued as an endeavor of development in the hope
that literacy could play an important role in the liberation of women from the cultural
devaluation of their very being. At the same time, literacy could improve the conditions
of their daily lives. For this to be accomplished, significant changes must occur not just in
the lives of women who are undereducated, but also in the teaching/learning process.

11
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For many years, countries, societies, and international organizations have been
trying to encourage more women to participate in their literacy programs. However, not
many have been concerned about what women do after they acquire “basic literacy
skills,” and we cannot even agree as to what these basic literacy skills are. Some
questions about literacy programs need to be answered. How does this program affect
self-esteem? Do women enter the workplace? What kind of jobs do women hold now?
Does becoming literate fulfill their needs and desires?.

Purpose of the Study
As time goes on, new problems emerge concerning the place of women in the
modem world. These are problems that need to be solved if “mankind is to progress”
(Arakelova & Jones, 1996, p. 187). People in every society must work towards the
elimination of illiteracy among men and women. We must increase literacy, especially
among women, as a vital necessity. However, first we need to acknowledge and
understand that sometimes literacy programs fail to answer women’s needs (Aftab,
1994). Second, we need to understand that the basic skills acquired in a literacy program
should be related to and/or based on women’s own interests.
Literacy can make an incredible difference in both the personal and economic
lives of women in developing countries. Yet, this issue has remained an “elusive dream”
for many women in several countries around the world (Micklos, 1996).
This study will evaluate how literacy skills acquired through this program are
being used, or if the skills emphasized in this program- Alfabetizacion/Circle of leamingare the skills that these women want and/or need the most. This will provide insight about
12
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what women’s needs and interests are incorporated into literacy programs. Some women
may have very specific needs such as being able to sign their name as well as to being
more respected by others in the community.
This study will also evaluate women’s perceptions of the importance of education
and their reasons for participating in this literacy program. Furthermore, this study will
evaluate how women who have or are still participating in this literacy program have
gained and/or developed their self esteem and self confidence; from being able to express
themselves clearly to being able to make their own decisions. These changes “should be
long lasting and eventually improve their quality of life” (Robinson-Pant, 1999, p. 16).
Ultimately this study will evaluate what “alfabetizacion” program participants’ goals are
for the future such as getting a better job, making more money, and furthering their
education.

Significance of the Study
In Peru, the West Coast region has the greatest economic activity in the country.
The main exporting industries are located in this region. Although it is mainly desert, the
main valleys are quite fertile. The most important plantations in the west coast region of
Peru export products such as cotton, sugar cane and grapes. Fishing is also a very
important activity in this region since it generates a high percentage of the income of the
country (Peruvian Secrets, n.d., 1} 3).
Ciudad Eten is a northwest coastal town in Peru with an abundance of tradition
and culture. As with many towns in Peru, low per capita income, high unemployment and
high rates of illiteracy affect the standard of living and economic development of the
13
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area. In addition, natural phenomenon (i.e. phenomenon “el nino”) during the last fifty
years has exacerbated the difficulties facing this town.
I have a personal interest in this study because my biological grandmother and
mother were illiterate. Both were raised in this society where the most important life
lessons to be learned were to raise kids and weave hats to be sold at a low price to out of
town people.
Historically in Ciudad Eten, the skills required for a woman to be “successful” in
life were mending clothes, cooking, weaving, farming, and taking care of their families.
These skills were learned in childhood and passed on from generation to generation.
Some people attended school just for one year (i.e. first grade) which until recently has
been considered “enough” education for women.
Reflecting on my own relatives’ experiences and struggles, I became aware of the
great impact that education, especially literacy, can have in a woman’s life and in their
society. Even though at that time (19 40’s) illiteracy was not considered an anomaly or a
deficiency, I wondered if this ideology has changed through the years for women in
Ciudad Eten.
As an adult educator, my vocation has drawn me to those women that do not have
the literacy skills to be more than mothers or housewives. I am interested in expanding
my knowledge of successful adult literacy programs and applying it in other cities or
countries. I am interested in knowing if these literacy programs meet their participants’
needs. My interest in the evaluation of the Alfabetizacion program in Ciudad Eten
evolved as a result of all these interests as well as conversations I had with women, who
did not know how to read and write, from different parts of Pern.
14
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This study seeks to determine adult women’s perception of the Alfabetizacion
program, how important education is for them, their reasons for participation in the
program, how their self-esteem has been developed or increased through the program and
their future goals after graduation. This information can be utilized by local and national
Alfabetizacion program developers to rethink the Alfabetizacion program and try to
develop, improve, and adapt the information obtained in the current program in order to
meet or satisfy the needs of these individuals.
Research Objectives
In order to evaluate this literacy program among Peruvian women, I decided upon
the following objectives, which served as a lens to focus my data collection and analysis:
1. To describe program participants and graduates based on the following
demographic characteristics- age, marital status, family size, level of
income, and class attendance.
2. To determine the perceived importance of education by illiterate women
participating in the program.
3. To identify reasons for women’s participation in a literacy program.
4. To determine if women’s experiences in the literacy program meet their
needs and interests.
5. To determine if women’s experiences in the literacy program affected
their self-esteem.
6. To determine perceived benefits of participating in the literacy program.

15
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Limitations of the Study
Limitations of the study include the following:
1. Whether women who have participated or those who are still participating
in this literacy program will participate in this study is unknown.
2. The sample was not randomly selected. The town and women were chosen
based on the availability of resources.
3. A small number of women will be orally surveyed. It may be difficult to
generalize the findings to a broader population.
4. Availability of background data may be limited. Statistical reports may not
be available from the Ministry of Education as well as other non
governmental organizations during the timeframe of the study.

Definition of Terms
The following terms are defined for this study:
Adult Learner- For the purposes of this study, adult learner is a person who is
enrolled or has participated in the adult literacy program (Alfabetizacion) run
by the Peruvian government.
Alfabetizacion- Literacy program for men and women run by the Peruvian
government in many places around the country.
Alfabetizador (a)- Individual who teaches at the Alfabetizacion program.
Term used before 2004 (see Facilitator below).
Circle of Learning- New name for “Alfabetizacion”, being used in the year
2004. This term will be used interchangeably with the word mentioned above.
16
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Ciudad Eten- The Northwestern town in Chiclayo, Peru where the literacy
program is run and where the study was done.
DRE- Direccion Regional de Education (Regional Direction of Education).
Etenano(a)- A Person, male or female from Ciudad Eten.
Facilitator- Individual holding a college degree that is in charge of the
teaching, training and/or facilitating of the new knowledge in a literacy
program.
Fichas- Worksheets given to the adult literacy learners after each class
session.
INEI- Instituto Nacional de Estadistica e Informatica - Peruvian Organization
in charge o f many different statistical reports around the country.
Literacy- Ability to read and write.
MINED- Ministry of Education in Peru.
Self-esteem- A general feeling of self-worth based on a person's own valuing
of herself and her beliefs about the way others value her.

17
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CHAPTER II

REVIEW OF LITERATURE

Global Overview of Education
James D. Wolfensohn (n.d., Introduction, 1 1), President of the World
Bank Group, stated:
If you do not have education, you cannot have trained people in health care. If
you do not have education, you cannot have a legal system that works. If you do
not have education, you do not have education for democracy and for justice. If
you do not have education that provides proper ethical values, how can you
confront the issues of corruption or of equality in society? If you do not have
education, how do you build roads? How do you ensure a water supply? How do
you build power stations? How do you create industry? How do you support
investment? And in the new days of the digital revolution, how do you make an
advance to enable societies to take advantage of the digital revolution?
Johnson (2002) said “education is basic infrastructure in any country. It is the
basis on which individuals build their lives [italics added], build their families. It is the
main tool to build up a country”

10). Education is growth and growth takes place

through education (Dewey, 1916). Education’s importance varies from person to person,
from community to community, and from country to country. UNESCO (2004) defined
Education as an impact on human development and economic growth, and a fundamental
requirement for democracy.

18
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Education provides any human being with the knowledge, resources, and tools
they need to know to participate, to understand and to hold an active role in today’s
world. Education improves one’s quality of life. Education is vital for economic
development. It is vital for political stability and democracy (UNESCO, 2003). A society
that is better educated is a society that is “more prosperous, a more tolerant one, a more
civilized one. Education has externalities which benefit society and not just the
individual” (Blackstone, 2004, p. 4).
The Executive Director of the United Nations Population Fund (UNFPA),
Thoraya Ahmed Obaid, emphasized in her speech at the “Literacy Now: Building an
Education World’-' conference held in New York that “Education has been called the great
equalizer, and rightly so; it is a powerful instrument for reducing poverty and inequality.
It is a powerful tool for improving health and social well-being, and laying the basis for
sustained economic growth” (Willmoth, 2003,

2). It benefits not just the people but the

society itself.
The concept of education has evolved over the years. The view of education, by
societies and countries, has changed for its people in unpredictable ways. Since the
Universal Declaration of Human Rights (1948) was declared by the General Assembly of
the United Nations, the world has had a clear idea of what many countries have agreed
they want for their citizens. This declaration states in Article 26 the following:
Everyone has the right to education. Education shall be free, at least in the
elementary and fundamental stages. Elementary education shall be compulsory.
Technical and professional education shall be made generally available and higher
education shall be equally accessible to all on the basis of merit.
19

Reproduced with permission o f the copyright owner. Further reproduction prohibited without permission.

Education shall be directed to the full development of the human
personality and to the strengthening of respect for human rights and fundamental
freedoms. It shall promote understanding, tolerance and friendship among all
nations, racial or religious groups, and shall further the activities of the United
Nations for the maintenance of peace.
Parents have a prior right to choose the kind of education that shall be
given to their children (p. 7, 8).
It was clearly declared that “children, young people and adults have the human
right to education that will not just meet their basic learning needs in the best and fullest
sense of education, but an education that may include learning how to do, to live and to
be” (World Bank, n.d., What is EFA, ^ 1), not just in developed countries, but also in
developing ones.
Johnson (2002) said in his opening statement at the conference on “Education fo r
all: Accelerating Action’’’ that in every field, things are moving except in education. The
reasons may be political, institutional or financial. He stated that it is important to get
things moving in the field of education.
Since the declaration of human rights, many things have been
accomplished, but there is more to do. There are still children, young and adults
who have been denied the opportunity to attend school and improve their lives. At
least 9 million more girls than boys are left out of school every year (UNESCO,
2004).
Different countries face different issues and problems. India, for example, is a
country that has tried to deal with its own problems and issues brought about because of
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the lack and quality of education. These issues are as access to education, poverty, gender
disparity translate “into other depravations such as food, sanitation facilities, safe
drinking water, shelter and information” (India Together, 2004, f 4). These issues, of
course, are not exclusive to the countries of the developing world (Morgan & Hopkins,
2000 ).

In Uganda and Malawi, school fees have been abolished and in Kenya more
children now enter schools. Brazil pays families a stipend to send their children to school.
In Bangladesh and Cambodia, national program scholarships have been developed to
increase girls’ enrollment in schools (UNESCO, 2004).
“Education for All” by 2015 was a pledge that was made at the World Education
Forum in Dakar, Senegal in April 2000 by the participating countries. To reach this goal
difficult questions require answers. One question is, if it is well known that education is
good for the economy o f the countries around the world, why are there still many
countries that have not achieved “Education for All”? (Daniel, 2003).
Latin America has the “highest educational gender equality” (Prins, 2001, p. 58)
in education. However, for these Latin American countries, the goal of “Education for
All” is still a remote dream due to social and economic inequity (Gonzales, 2000).
Countries and their constitutions promised education for all (Raitliff, 2003), but a study
by Inter-American Development Bank (1998) observed that “guarantees of universal
primary education in Latin America have become false entitlements for the poor: the
education available to them has been o f such poor quality as to be of little real benefit”
(p. 13). The study went on to say that public education has not reached the poor in Latin
America.
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Latin American, Asian, and European countries have faced great educational
challenges during the last century. But, these countries and their educational systems
need to take action “if they want to build stronger, wealthier communities, if they want to
combat illness and poverty, and if they want fairer and more equal societies” (McKinnon,
2003, p. 10).
Presently, developed and developing countries face the same challenges that they
faced 10 years ago- access to education, the small income of teachers, people’s lack of
awareness of the importance of education, and economical pressures of parents who want
their children to work as a laborer (Wikipedia, 2004b).
The United States and other developed countries get high marks for educating
their people (ILO, 2001). This country, The United States of America, is considered “the
land of promise and opportunity” (Jischke, 2002), but it has not educated and given equal
opportunity to all men and women. No matter how hard this country, the United States of
America, tries to educate its people, the arrival of new immigrants with views that were
molded and shaped by the former home makes it harder to accomplish its educational
goals. Major educational issues in the United States center around curriculum, diversity,
what types of schools work best, funding, and control (Wikipedia, 2004b).
Adult Education
Different authors (e.g. Cross, 1984; Elias & Merriam, 1984; Knowles, 1980;
Merriam & Caffarella, 1999; and Peter, Javis and Associates, 1991) define this term,
adult education, in different ways. Adult education can be formal courses or programs, or
informal educational activities, but for the purpose of this study we will take Eduard C.
Lindeman’s definition of adult education (as cited in Knowles, 1998).
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Lindeman stated an insightful concept of adult education in his book The Meaning
o f Adult Education. He said that “in adult education the curriculum is built around the
student’s needs and interests” (p. 37). Malcolm Knowles (as cited in Merriam &
Brockett, 1997), the father of Adult Education and the one who “documented the broad
history of this field” (p. 9), identifies adult education as “a set of organized activities
carried on by a wide variety of institutions for the accomplishments of specific
educational objectives.” (p. 8).
Merriam and Brockett (1997) redefined this term, adult education, as “activities
intentionally designed for the purpose of bringing about learning among those whose age,
social roles, or self-perception define them as adults” (p. 8). They also mentioned, in their
book The Profession and Practice o f Adult Education, some terms associated with this
field. These terms refer “to specific forms and content areas of adult education and reflect
specific purposes and goals” (p. 11). Adult education “encompasses a wide range of
educational and learning activities” (Kim, Hagedom, Williamson & Chapman, 2004, p.
2), and one o f those educational activities mentioned in Merriam and Brockett’s book
(1997) is defined as Adult Basic Education.
Adult Basic Education is used to refer to “instructional programs for adults whose
basic skills (reading, writing and computation) are below the ninth grade level” (Merriam
& Brockett, 1997, p. 12). Adult Literacy education or Literacy programs are usually
included in the adult basic education.
Women’s Education Today: Literacy
Since 1929’s, first world conference on adult education, many changes in the
functional view of literacy as well as many literacy approaches have developed. Taylor &
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Draper in 1989 (as cited in Perry, 2003) described these literacy approaches as: (a)
Development approach, people as learners central to development; (b) traditional
approach, used classical literature for learning to read and write; (c) religious approach,
focused on holy scriptures’ reading and material for reading and writing outside the
religion were missing; (d) work-oriented approach, has an economic incentive to increase
employment and production; (e) social- change approach, focused on participant’s
awareness of how to overcome oppression; and (f) life oriented approach, learners’
functional ability to learn, think, solve problems and daily living coping skills (pp. 7273). And, in the early 90’s the functional approach developed. Shohet in 2001 (as cited in
Perry, 2003) said that this approach focused on reading and writing skills “to erase
illiteracy” (p. 18).
Paulo Freire was an influential person in major literacy programs not just in
Brazil, but also Chile, Sao Tome and Principe, and Guinea-Bissau (Roberts, 2005). Freire
developed an approach to adult literacy education that stressed a relationship between
reading, writing and politics (Freire, 1972a, 1972b, 1976).
Freire said in his book Literacy: Reading the word and the world (1987) that “to
be literate is not to be free, it is to be present and active in the struggle of reclaiming
one’s causes of massive unemployment, bureaucracy or racism in major
duties.. ..Literacy neither automatically reveals nor guarantees social, political, and
economic freedom” (p. 11). But, he agrees with one of the causes of illiteracy around the
world. He says that people are illiterate because they were “socially forbidden to go to
school” (p. 120).
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Schuster (1990) says that illiterate people “are not just marginalized; they are
excluded from understanding themselves and their place in their world. They lack much
of the power necessary to organize experience, to make themselves both heard and
understood in society at large” (p. 228). Lunsford, Moglen, and Slevin (1990) said in
their book The Right to Literacy that the “labels of literate and illiterate almost always
imply more than a degree or deficiency of a skill.. ..literacy is for professional
competence in a technological world, for civic responsibility, and the preservation of
heritage, for personal growth and self fulfillment, for social and political change” (p. 7475). They say that it is necessary for stakeholders, politicians and teachers to ask “what
kind of literacy we want to support: literacy to serve which purposes and on behalf of
whose interests” (p. 2).
United Nations Deputy Secretary-General Louise Frechette stressed at the
Literacy Decade launch ceremony that “literacy remains part of the unfinished business
of the 20th century. One o f the success stories of the 21st century must [italics added] be
the extension of literacy to include all humankind” (Rutsch, 2003, f 1). She emphasized
that two thirds of all illiterate adults were women, and raising their level of literacy has
been a focus of international development agencies (Greenberg, 2002). She also stated
that “when women are educated and empowered, the benefits can be seen immediately:
families are healthier; they are better fed; their income, savings and reinvestment go
up .. ..and what is true of families it is true of communities-ultimately, indeed of whole
countries” (Rutsch, 2003, H 1).
In 1980, 62.8% of women around the world were illiterate, while in 1995, the rate
of the world’s women illiteracy was 63.8%; as Bhandari and Smith (1997) point out, it
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has been disappointing to see how women’s illiteracy has not made good progress.
Aksomkool (2001) looks at this problem in a different way. He affirms that from 1980 to
1995, the population of illiterate men fell from 327 to 218 million while the illiterate
women’s population grew from 551 to 565 million. And, UNESCO in 2002 stated that
about 800 million adults were illiterate.
Ko'ichiro Matsuura (2003), Director-General of UNESCO, in his speech on the
occasion of the launch of the United Nations Literacy Decade reaffirmed that more than
860 million adults were illiterate, or one in five persons aged 15 and over, and two-thirds
of them were women. He also said that “literacy is indeed a tool of freedom, vital for
liberating us from ignorance, vital for empowering us to develop and apply our human
capacities, vital for the exercise of democratic citizenship. This is why the lack of literacy
among one in five of the world’s adults is such a shameful thing, not for those lacking
literacy skills but for the rest o f us who take the practice and benefits of literacy for
granted” (f 2). He then added that “we must do more to spread literacy; [and] by doing
so, we shall spread hope and opportunity, especially for women and the poor.” (f 2).
Thomas Sticht (2002), an international consultant in adult education, in his
research in the U.S. and other nations found that increasing a mother’s level of education
has a positive impact on the child at every stage from before birth to the school years. He
also found that better educated girls/women show higher economic productivity; better
personal health care; lower fertility rates; and hence they produce smaller families.
Women also produce better children's health care; better cognitive, language, and pre
literacy development; and better preparation for schoolwork. Women produce higher
participation rates in schooling; better management of homework; better advocacy for
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children's education and negotiation of school/child conflicts; and they produce children
who achieve higher levels o f education and literacy.
Women: Barriers fo r Participation in Literacy Programs
Research (Bhandari & Smith, 1997) has shown that simply teaching the
mechanics of reading and writing are not enough motivation for women to participate in
literacy programs unless it is accompanied by the acquisition o f functional literacy skills
that are focused in the everyday needs of women participants.
For women to participate in literacy programs special efforts need to be made,
always considering the duties these women have as wives, mothers, and in many cases
“the burden of being sole provider” (Coronel-Molina, 1999, U 5). Like Coronel-Molina,
other educators and researchers (e.g. Ballara, 1992; Chlebowska, 1990; Lind & Johnston,
1990) agree that a main reason women sometimes do not participate in literacy programs
is the poverty situation they live in, and their unfilled basic human needs (Ballara, 1996),
but poverty should not be considered as a barrier to education or learning (McNaughton,
1999).
When talking about participation in a literacy program, men and women share the
same barriers (e.g. fear, shame, work schedules) (Greenberg, 2004). But, as Greenberg
(2004) points out, women have some additional barriers such as “lack of family support
and multiple family responsibilities” (p. 3). Researcher Janet Isserlis (2000) found that
husbands or partners sometimes do not want women to become literate, thus influencing
their nonparticipation to literacy programs or any educational program in general.
Greenwood (2001) identified some main barriers for potential learners’ participation in
an educational program. These barriers were the negative attitude towards education, fear
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to take part in a program where their needs may not be met, unawareness of the different
kinds of learning and concerns about cost and time.
Thomas (1990) concluded from two studies done by the state of Iowa and British
Columbia respectively that the reasons for nonparticipation in literacy programs are: (a)
financial reasons - lack of financial assistance, costs; (b) personal and cultural constraints
- work and time factors, children, opposition of husband to wife enrolling, emotional
problems, family constraints other than financial; (c) special needs - disabling conditions
such as physical, psychological and learning disabilities; (d) anxiety and embarrassment low self-esteem, fear of failure and fear of returning to school; (e) past school
experiences - misconceptions about literacy programs, expect large classes, and previous
negative educational experience; (f) low perceived need and distractions; (g) institutional
constraints - location where classes are held, lack of commitment, conflicting work and
class schedule; (h) instructional strategies - distracting and difficulty activities; (i) lack of
support systems - daycare, transportation, counseling and information services; (j)
structural - lack of programs because of geographic isolation, and lack of appropriate
programs.
Many studies have been done addressing the nonparticipation of adults in
educational programs (Beder, 1990; Cutz, 1997; Thomas, 1996 and Valentine &
Darkenwald, 1990). Cutz (1997) in his study Reasons fo r the nonparticipation o f adults
in rural literacy programs in Western Guatemala, Central America offers twelve reasons
for the nonparticipation of adults in the literacy programs in Guatemala. These twelve
reasons were (a) I have to work to earn money; (b) I do not like to work in groups; (c) I
do not go to literacy programs because of my personal necessities; (d) I have been left
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out; (e) going to school is a waste of time; (f) I fear going to a literacy program; (g) I
have no time; (h) the reason is machismo; (i) literacy is not work, it does not produce
income; (j) rny age is the problem; (k) I got pregnant; and (1) I do not go to a literacy
program because o f my husband’s irresponsibility.
Nansubuga (2004) emphasizes that educators need to keep in mind the reasons
that hinder women’s participation in educational programs. She said that it is important
“to ask women what they need, to respect voices from all cultures, to make connections
with diverse learners, and to link educational programs with what is happening in
communities” (p. 5). The question yet to be answered for any single educational program
trying to attain women’s participation is not who these women are, but “how to reach and
motivate them” (ABC Canada, 2002, p. 7).
Women and Self-Esteem
Some people refer to self-esteem as feeling good, being happy or having positive
feelings about oneself (Reasoner, n.d.). Others refer to it as “one of the most basic
psychological needs in anybody’s live” (Center for Conscious Living, n.d., The
importance of self-esteem,

1), or an important aspect of anybody’s life (Wellness

Workbook, n.d.,) or an “absolute necessity” (Women’s Business Center, n.d., H2). Self
esteem is commonly conceptualized as a “part of the self-concept” (Anderson, 2002, p.
2 ).
Mary Guindon (2002) in her Toward Accountability in the use o f the self-esteem
construct paper defines self-esteem as “the attitudinal, evaluative component on the self;
the affective judgment placed on the self-concept consisting of feelings of worth and
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acceptance, which are developed and maintained as a consequence of awareness of
competence, sense of achievement, and feedback from the external world” (p. 3).
Dr. Nathaniel Branden (n.d.) in a more simplistic way, defines the term self
esteem as “being competent to cope with the basic challenges of life and being worthy of
happiness. It is confidence in our ability to learn, make appropriate choices and decisions,
and respond effectively to change. It is also the experience that success, achievement,
fulfillment and happiness are right and natural for us” (Answering Misconceptions About
Self-esteem,

2).

Steinem (as cited in Merriam-Webster Online, 2005) said that “self-esteem is not
everything; it is just that there is nothing without it”

2). There is nothing without it and

the degree and/or lack of it, may impact “every major aspect of our lives” (Center for
conscious living, n.d., The Importance of Self-esteem,

1). Therefore, self-esteem is

significantly related to the physical and mental health, and quality o f life of every person
(Witmer & Sweeney, 1992; Women’s Business Center, n.d.).
Women’s Business Center (n.d.) states that “women with low-self-esteem
maintain belief systems which fail to recognize and accept the fact that each of us has
assertiveness rights” (Accepting your human rights, 1 1). As indicated by Women’s
Business Center it is essential that women recognize these rights (i.e. the right to have
and express their opinions, right to ask for help, to make mistakes, receive recognition for
your achievements, etc.) in order to develop high self-esteem.
Studies provide evidence for a strong correlation between illiteracy and other
aspects of the human and social development (i.e. poverty, women’s fertility, longevity,
infant mortality) (UNESCO, 1997; Galbraith & Alexander, 2005). Self-esteem is one
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aspect of human beings that is affected by the lacking of literacy in somebody’s life and
therefore has been the target for many studies involving different individuals and groups
from all parts of the world.
Emler (2001) reported in his book Self-esteem: Costs and causes o f low self-worth
that gender is very “modestly related to self-esteem” (Causes, If 5). Self-esteem is as
important for males as for females, and for everybody, with no distinction between race,
color, religion, or nationality (Anderson, 2002), and should be kept in mind despite the
fact that researchers (i.e. Ecclestone, 2005) argue whether self-esteem “is or should be the
primary aim or focus of education.. ..either as a process or as an outcome” (p. 10). Self
esteem should mainly be taken into account as “a by-product of an effective learning
experience” (Ecclestone, 2005, p. 10).
Komangapik (1996) perceived that women participating in literacy programs do
so in order to improve not just their own lives but also their children’s lives. She found
that literacy may give women hope for “bettering themselves and their lives” (p. 97). She
found that women do not just have low self-esteem because of the hearing, sight,
learning, emotional and health problems they may have. Not knowing how to get along
with others outside their families, and not having support from her family when entering
the literacy program are just some of the causes for low-self-esteem in illiterate women.
The reasons for having low-self-esteem are “countless” (Komangapik, 1996,
Introduction, f 2).
Gillis (1996) suggested that some skills to repair women’s self-esteem should be
included as part of their literacy learning. If women “have the right tools they can build
their own self-esteem” (Introduction,

2). She emphasized the importance of instructors
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to be aware that the way they teach and talk to these illiterate women can help raise or
lower their self-esteem. Ballara (1996) recommended the planning of literacy activities in
small groups in order to increase program participants’ self-esteem. She asserts that the
linking of these activities makes the learning process more effective and efficient.

Education in Peru
Peru, since its independence from Spain in 1821, has been trying to accomplish
many different goals to make more of its people well educated citizens. Education and
culture have undergone radical changes and Peru’s economy may have influenced the
failures of most of those changes. Since its Republican government, Peruvians have
known that illiteracy has not increased because of the lack of schools, but the progressive
poverty in contents, methodologies and evaluation of what is taught at any educational
level (Calero, 1999).
Educational system structure and challenges “Plan Nacional de Education para
Todos” take into account the objectives from the World Education Forum in Dakar in
2000. The fourth objective is “To raise to 50% by the year 2015 the number of literate
adults, in particular women; and facilitate all adults with an equal access to basic
education and to permanent education” (UNESCO, 2000, p. 36).
A three level education, 11 years, is part of the Peruvian educational system. This
system has been in effect since 1968. Peru has displayed tremendous national-level
quantitative growth in provision of education at all these levels in increased funding for
public education, and in increased percentages of students enrolled in school during the
second half of the 20th century (Worldbank, 2001b). Growth was greatest in the number
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of children admitted to primary school, the reduction of adult literacy, an increased
number of students enrolled in university programs, and improvements in the
infrastructure of schools (Ministerio de Education, 2000).
Even though good things are said about the accomplishments of Education in Peru
(e.g. increasing enrollment in primary and secondary schools), the education of adult
women has in some way received less attention. In spite of studies that have found that
women’s education is correlated with labor force participation (Beneria, 2003), for many
adult women their most immediate and minimal educational requirement is “to overcome
illiteracy” (Gallaway & Bernasek, 2004, p. 521).
Since 1866 when the Minister of Justice and Education sought to establish
vocational schools and uniform curricula for all public schools and to open schools to
women, access to education has been relatively high (Country studies, n.d.). But, despite
these achievements “gender disparities in access to schooling have not yet been
solved.. .despite relatively high levels of enrollment, some women; [especially rural and
indigenous women] are still excluded from education” (Ames, 2 0 0 3 , 2 ) . If they do
receive educational services provided by the Peruvian government, these are insufficient,
poor, and they are not adjusted to the real conditions of women in the population
(Montero, 1990).
In spite of the considerable change in Peruvian education, women still have little
opportunity for schooling. Sixty years ago, poverty ruled it out for the most part and the
widespread view that even if money was available, it wasn't worth educating a girl
prevailed. In spite of the effort made by the Peruvian government in this respect, the
educational disparity among men and women continues to be significant. The percentage
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of illiteracy among women is much higher than among men (Inter-American Commission
of Human Rights, 1 12).
Education o f Peruvian Women
Women have shown low educational gain during the years. Even though there are
differences from generation to generation, the cultural ideas about educating women
remain the same. It is commonly believed that it is more important for men to get an
education, and women are to leam house tasks (Sara-Lafosse, 1983).
National and international organizations have shown some interest, in the last
decade, in the education of adults. They believe that by expanding women’s educational
opportunities they improve their opportunity to earn an income, participate in solving
family and community problems, and gain a greater sense of their own agency (Gallaway
& Bemasek, 2004).
For many women, ignorance is their weakness and acquired knowledge is
strength. Ruiz (1993) in her study Women and the Alfabetizacion Program found that
giving women access to education gives them power. They are not silent anymore. They
become less isolated and their self-esteem improves, as well as their confidence and trust
in themselves. In Peru, when women know how to read, they “start living again” (Ruiz,
1993, p. 113).
In Peru, illiteracy has a “woman’s face” (Vexler, 2004, p. 5). From nearly two
million eighty seven thousand absolute illiterates who are 15 years of age and older, 75%
(one million five hundred seventy thousand) are women, and among the women from
rural areas the illiteracy rate is 37% (INEI, 2001). Table 1 shows an overview of the
illiteracy rate in Peru since 1940 - 2001.
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Table 1
Percentage o f illiterate men and women in Peru (1940-2001)

Years

Total

Men
%

Women
%

1940

2,070,270

37.6

62.3

1961

2,182,308

32.2

67.7

1972

2,062,870

30.2

69.7

1981

1,799,458

26.9

73.0

1993

1,784,281

27.3

72.6

2001

2,087,093

24.7

75.8

Sources: INEI National Census of Population 1940, 1961, 1972, 1981, 1993, and
estimates by ENAHO 2001
Women’s Jobs
In the last decades, statistics show that Peruvian women have immersed
themselves more than ever before in the labor market (INEI, 1995). But, because of the
economic and social politics of the Peruvian government, women’s conditions in the
workforce are extremely hard (Canadian International Development Agency, 2002, ^ 1).
From the 1930s to 1960, it was typical for Peruvian boys to emigrate from their small
towns. Their goal in life was to move away from their communities and go to the capital
city (Lima) with the dream of a better future. Throughout all these years men were deeply
identified with breadwinning for their families, while women were always identified and
identified themselves, as “housewives” with household tasks and responsibilities
(Vincent, 1998).
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Carmack (1992) noted that women continue to be grouped in just a few low
earning occupations, and “lack of education is one of the reasons for this” (p. 178).
Therefore the lack of literacy is associated with both economic and social issues; and it is
obviously clear that in the labor market, in comparison with men’s conditions, women
suffer different kinds of discrimination (i.e. salary) (INEI, 1995).
According to INEI (1995), women’s salaries are usually lower than men’s
regardless o f the level of their education or their occupation or profession. Sometimes,
men’s salaries double women’s salaries, and women are required to have more
qualifications in the labor market than men. When competing for the same job position,
women are required to have more training in the job than men, and motherhood still is a
“barrier” for women’s job promotions.
Also, INEI (1998) indicates that from the total number of women economically
active, 29.4% were considered workers with a salary (8.8% laborers and 20.6%
employees), while 33.5% were independent workers (those who generate their own
source of income). The rest of women, 26.3%, were those who work without any
remuneration.
Women’s jobs or occupations vary notably depending of the residence area. In
cities where employment with salaries prevails, women form 30.2% of the economic
active population, while in the rural area the percentage of women working with a salary
is 3.7%. In urban areas, self-employment is the practical alternative for women who want
to make money, since occupational options the labor market offers them are not very easy
to obtain. This group of women is the one that does not have retirement plans or medical
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insurance. Teaching, secretarial positions, and house keepers are occupations that women
find themselves doing more commonly (INEI, 1999).
Over the last several years, women from small towns (especially from the Andes
region) in Peru have worked in the larger towns as domestic servants (sirvientas or
empleadas domesticas). Women from Eten usually find themselves doing this kind of
work in Chiclayo (Municipalidad de Eten, 2004). Deere (1990) states that in the early
20th century this kind of domestic service was “not categorized as work” (p. 110), but
rather considered part of being a female.
The domestic servants are responsible for child care which may include child
breastfeeding, cooking, and cleaning in other people’s houses (Vincent, 1998). Families
in the urban-middle class may be incomplete without a domestic servant and even though
these domestic servants “constitute a major element in the urban informal economic
sector, they are rarely analyzed as part of it” (Library of Congress Country Studies, n.d., |
1).
Although washing clothes by hand is a “time consuming and labor-intensive task
[clothing is scrubbed piece by piece with soap, wrung out, and washed again, then turned
inside out and rinsed several times, wrung out and hung to dry on the line]” (Vincent,
1998, p. 129), for many adult women it is a way to make some money.
As stated in Vincent’s study (1998), cleaning is a job that women are willing to
perform. The sale of food and drink is another. It is time consuming to make food and
sell it door to door in the village or outside a soccer game, at fiestas or any other
gatherings, but women perform this job to get some “extra” money into their families.
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These are the women who work more than 8 hours a day for a low payment, and without
any benefits (i.e. retirement benefits, medical insurance) (INEI, 1999).
Another job that is time consuming is hat weaving. This kind of job is found in
different towns on the west coast and is performed mostly by women who learned to
weave hats in childhood (Municipalidad de Eten, 2004). Women spend hours, days and
months, depending of their expertise, weaving hats. They sit in a room of their houses,
weaving over cylindrical wooden blocks that are held in their laps or on stands
(Nanfunay, n.d.). Weaving hats consists of “several straws [that] are woven at the top of
the crown, and the loose ends are plaited around and around. As the weaving progresses
and the crown and brim take shape, new straws are added, making entire rings”
(Kellman, 2003, 1 5).
In his Literacy report Wedgeworth (Proliteracy, 2004) emphasized that education
can help women to be more productive in the labor force and can enable them to bring
more resources to the family and to the economy in general. “This is one reason why
educating women is seen as a means of reducing poverty” (p. 3). Educating women also
ensures that “their children will be healthier, better nourished and have a greater chance
of going to school and doing well there” (UNESCO, 2003, p. 4).

Historical Perspective of the Literacy Program
Peruvian History
Some historians, chroniclers, archaeologists and writers such as Garcilazo de la
Vega, the Spanish Jesuit Bemabe Cobo, and Guaman Poma de Ayala believe that
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illiteracy in Pern may have its roots in the conquest of the Incas by the Spaniards on
November 16, 1532 (La tragedia de Cajamarca, U 8).
History says that Peru was a highly distinctive country with cultures whose
stonework, pottery and textiles are now deemed among the finest of their kind in the
world (CCARE, n.d.). The Incan Empire was held together by a system of roads and forts
and a well-developed administrative and communications network. It ran from Quito in
Ecuador down through the deserts into Chile. From their capital in Cuzco, Incas
dominated the Central Andes for approximately three centuries before the arrival of the
Spaniards in the mid-1500s.
Before the Spanish conquest, Quechua was the Incas’ language, but this language
was not in written form. According to Porras-Barrenechea (1944,1954, 1955), Garcilazo
de la Vega (1959), Radicati (1979), Domenici & Domenici (1996) and Gargurevich
(2002), the reading and writing of the Incas was considered mainly through the use of
knots (Quipus/Khipus), and through the use of geometrical figures and/or figures on
textiles (Silverman, 1994, Arellano, 1999). Many have questioned this and research
continues to determine the authenticity of this idea.
Cumis (as cited in Domenici & Domenici, 1996) wrote in his 1960 manuscript
Historia et Rudimenta Linguae Piruanorum, or History and Rudiments of the Language
of the Peruvians, that “the scarceness of the words and the possibility of changing the
same term using particles and suffixes to obtain different meaning allow them to realize a
spelling book with neither paper, nor ink, nor pens” ( | 6).
There is no doubt that the Incas did have a system of communication and/or of
transmission of messages (Gargurevich, 2002). It is assumed that they used Quipus as a
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medium of reading and writing and as a record for numerical data related to contents of
warehouses, numbers of taxpayers in a given province, and census figures (Domenici et
al 1996).
Francisco Pizarro, conqueror of Peru, attracted by rumors of gold made an
expedition to Peru from Panama in 1531 (Ccare, n.d.). Peru, upon the death o f the Inca
emperor Huayna Capac, was going through a civil war between Atahualpa, Capac’s
illegitimate son, and Huascar, Capac’s appointed heir, which tore the entire empire apart
(the Antiquity of Man, n.d.).
History tells us that on November 16, 1532, Francisco Pizarro had scheduled a
meeting with the Incan emperor in Caxamarca (now, Cajamarca), but that was just an
ambush Pizarro had planned to capture the Atahualpa. A Dominican Friar, Vicente de
Valverde, Pizarro’s chaplain and afterward bishop of Cuzco came to the meeting as well
with Filipillo, the interpreter (Prescott, 1999).
Valverde, with a bible and a crucifix in hand, approached the Incan emperor. He
explained, as clearly as he could, the mysterious doctrine of the Trinity, and finished with
beseeching the Peruvian monarch to embrace Christianity and to submit to the authority
of the king of Spain (Xeres, 1534). The emperor was confused by not knowing the
language. He asked to hold the book, even though at that time he had no idea what a
“book” was. He tried to open it and not being able to do so, became infuriated. When the
book was finally opened, the Incan emperor turned over the pages for a moment, and at
the frustration of not understanding the letters and paper, he threw it down with
vehemence (Prescott, 1999); because of the emperor’s behavior towards the Scriptures,
the Spaniards decided to attack his people and captured the emperor.
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After this event, Spaniards took possession of everything, introduced their
religion, costumes and, o f course, their language, Spanish. It is believed that illiteracy did
not arise by chance alone, but by two episodes after the conquest, Castellanizacion and
Evangelizacion. Castellanizacion required native Peruvian people (indigenas) to learn and
be fluent in Spanish and Latin, and disown their mother tongue if they wanted to benefit
from the educational system. The second episode, Evangelizacion, was taught by the
Jesuits. They prioritized the teaching and learning of Latin and catechism. They put little
or no emphasis in people’s literacy.
Literacy Program in Peru
During the last 5 years, one of the main components of the Peruvian education
plan has been improvement of equality and quality education (Ministerio de Educacion,
2004). Demographic, economic, and political changes have impacted the educational
system in Peru and the educational system in its cities.
The country’s goal is to reduce, if not to eradicate illiteracy of its population, but
with the election of each new president, new programs are established. Some of the more
important programs are described below.
In 1855, under the government of Marshal Ramon Castilla Reglamento de
Instruction approved primary education for adults and the establishment of Escuela de
Artes y Oficios. This regulation had as its main purpose to provide complete primary
s

education to workers and technical-practical teaching of skills such as carpentry,
blacksmithing, tailoring, weaving, etc.
On April 1, 1941, by means of Ley Organica de Educacion Publica, the
organizations of the school of the community and the school for illiterate adults were formed.
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This school was oriented toward the teaching of reading and writing through
Alfabetizacion campaigns. These campaigns were specifically directed to rural
populations. By 1958, the programs were oriented to teaching reading and writing, as
well as to the complementary programs of cooperative education, sanitation and family
planning education.
In 1944, under the government of Manuel Prado, Alfonso Villanueva, the Director
of Common Education explained before the Peruvian congress his plan of how the
campaign of Alfabetizacion was going to be held. He said (as cited in Portugal, 2004)
that “almost half of the people who lives in this country, do not know neither how to read
nor how to write, they have their eyes blinded by ignorance.. .living excluded from
civilization” (p. 15).
Villanueva was primarily thinking of the indigenous who were not part of the
progress and development of the country. The indigenous people were still speaking
Quechua or other dialects. Because of a cut in the budget, these campaigns of
Alfabetizacion were never implemented, as also happened to future programs. Yet, the
message was out there, a message that would inspire different people, as well as different
international and national organizations: to eliminate illiteracy from Peru (Portugal,
2004).
During the government of Benavides, Prado y Bustamante (1939-1945) new
resources were developed to fight illiteracy. Teachers from all over the country were
called to be the principal agents to fight against illiteracy. The government was concerned
about “culture” and “civilization” of the illiterate Peruvian people. Their main goal was
to eradicate illiteracy “from its root”.
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Under the government of Juan Velasco Alvarado, Alfabetizacion was understood
as “a result of this country’s bad structure” or as “the most living expression of
underdevelopment” (Portugal, 2004). So, on May 17th 1967, the Decreto Supremo N° 23
was promulgated. This decree reaffirmed primary education for adults and established a
specific plan of Alfabetizacion. This was a time of the Freirian movement, when
everybody was talking about popular education, education for social change, and
education to challenge existing power arrangements (Hamilton and Cunningham, 1989).
The Educational Reform in 1970, under a military government, rejected any kind
of literacy campaigns. Instead, it proposed to incorporate those “campaigns” as part of
the strategies for social change. Some of their goals were:
•

To put together the abilities of reading and writing with the consciousness about
illiteracy within the economic and social aspect of the country.

•

To develop continuous learning processes beyond the circles of Alfabetizacion.

•

To allow the active cooperation of social groups and to encourage the practice of
a democracy of participation.

•

Articulate Alfabetizacion with training for a job according to the participants’
aptitudes, and the community and country’s needs.

•

To keep in mind the socio-cultural characteristics of the diverse social groups that
are part of our nation.

•

To satisfy the educational needs of the big popular masses, hence, of our nation
(Alfabetizacion Integral, 1974).
In 1973, with the regimen of Morales Bermudez, a new Ley General de Educacion

N° 19326 was created and a new Programa de Alfabetizacion Integral (ALFIN) began. This
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program’s main objective was to teach nonprofessional vocational skills along with very basic
reading and writing to marginal populations. These programs established as their future goal
the eradication of illiteracy in Pern by the year 1980. The Peruvian constitution of 1979
reaffirmed the eradication of illiteracy as the country’s primary job.
On May 18th, 1982, under the government of Fernando Belaunde Terry (1980-1985), a
new Ley General de Educacion N° 23384 was created. In this law, Alfabetizacion finally was
considered part of adult education which targeted populations 15 years of age and older. This
same year a Plan Adicional de Alfabetizacion was also created and the Comision Nacional de
la Coordination Multisectorial de Alfabetizacion was formed. The Commission’s job was to
combine the projects’ approaches to education. This government proposed “a drastic reduction
of illiteracy” with their Plan Multisectorial de Educacion. The government announced that
1,058,000 illiterate people - 56% of the existing population - would participate in the
“alfabetizacion” literacy program during 5 years.
A new decree, Decreto Supremo N° 33-84 ED Reglamento de Alfabetizacion,
considered the literacy program as nonformal education. Coombs (1989) defined
nonformal education as “any organized educational activity outside the established
formal system.. .that is intended to serve identifiable learning clienteles and learning
objectives” (p. 11). This new literacy program’s curriculum included three main subjects:
language, mathematics and communal advancement. These programs were developed in
the Centros Comunales de Alfabetizacion (CECAL) as part of the National Plan.
During the government of Alan Garcia (1985-1990), a new program was
launched, Programa Nacional Prioritario de Alfabetizacion. This program was part of the
Educacion para la Vida program. This government announced as part of its plan to
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alphabetize three hundred thousand people per year. It also called on the whole nation to
participate in the Plan Nacional de Desarrollo. This government gave democratic
opportunities in education where indigenous people were able to give their opinions
about the school practices around their poor areas (Portugal, 2004).
On March 22, 1994, under the government of Alberto Fujimori, a new resolution
was created. The Resolution Viceministerial N° 0046-94-ED considered illiterate Peruvian
people to be included in literacy education as part of the Plan Nacional de Alfabetizacion. The
program’s curriculum included social advancement, language and mathematics.
In Cuzco, on September 8,1999 - International Literacy Day - the Ministry for the
Promotion de la Mujer y el Desarrollo Humano (PROMUDEH- Promotion of Women and
Human Development) received the King Sejong Prize awarded by UNESCO. This prize was
awarded to PROMUDEH because of the outstanding and meritorious achievement in
contributing to the fight for literacy (UNESCO, 2001). In that year, Peru was recognized as
the best country among the 27 evaluated countries. It was believed that under the government
of Alberto Fujimori, illiteracy rate was 7.8% and would be lowered to 3.5% by the year 2000
(Portugal, 2004).
In 2001, under the government of Alejandro Toledo, the new Programa Nacional de
Alfabetizacion of PROMUDEH found many storage places around the country with thousand
of books and tons of educational material that was never given to the students participating in
the Alfabetizacion program (Portugal, 2004). That same year, INEI (2000) presented the
“real” illiteracy rate in Peru, which was at 12.7%. Susana Villaran, Minister of PROMUDEH,
(as cited in Portugal, 2004) spoke at the International Literacy Forum in March 2001 and
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reaffirmed to the international community how the previous government had managed to
forge a success that was never accomplished.
Directiva N° 003-2004/VMG-PNA initiated a new period of the literacy program
in 2004. This new regulation generated new basic approaches into the field of education
of adults. The Ministry of Education adopted new names for the literacy program. Each
literacy group is called “Circulo de Aprendizaje” (Circle of Learning) and every teacher
“Facilitador/Alfabetizador” (Facilitator). Knowles (1998) introduced the term
“facilitator” to the adult education field in his book The Adult Learner. He describes the
role of a facilitator as “the function of process designer and manager... .that requires
relationship building, needs assessment, involvement of students in planning, linking
students to learning resources, and encouraging student initiative” (p. 201). The
objectives of the literacy program were to create a world that is “not just a world where
its population knows how to read and write, but a place where human capital has been
liberated and is part of the progress and development of its country (DRE, 2004, f 2).
The Ministerio de Educacion (2004) in its Reglamento de Educacion Basica
Altemativa defined Alfabetizacion as “a source of freedom” (p. 24). The Ministry of
Education understands learning in the different levels of written language mastery, and
other cultural codes, and also understands the scientific-technological process that is
included in the process itself of continual and integral education during somebody’s life.
They have considered all this into the first stage of the Educacion Basica Altemativa EBA (Alternative Basic Education).
It also says in Articulo 66 in the same regulation that “learning of reading and
writing, and the elementary mathematical notions and operations should be more than
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just simple acquisition of techniques. It should be the ownership of new knowledges and
attitudes that will help the participants understand codes and think about them, relate
them to others, as well as to leam, to know, and to express them freely” (p. 24).
The purpose of the Peruvian Ministry of Education with its Programa Nacional de
Alfabetizacion is to provide new perspectives not just for the program participants, but
also for the community. It is understood that in order to reduce illiteracy rate in the
country a joint effort is required. This joint effort should be shared by the community,
district authorities, city authorities and its country authorities. “Act of Solidarity” (DRE,
2004) towards our brothers and sisters is what Alfabetizacion is about.
Governmental, political, and/or religious organizations established the following
objectives of Alfabetizacion:
1. Decrease illiteracy progressively in order to raise up the cultural level of
the population.
2. Develop communal social advancement.
3. Accomplish mastery in reading, writing and mathematical operations.
4. Improve social conditions of a community.
The Ministry of Education, on the other hand, in Articulo 68 in the Reglamento de
Educacion Basica Altemativa mentions the following objectives of Alfabetizacion:
1. To enable students with the development of community capacities, and the
solution of problems, as well as the necessary knowledge to keep learning
improve their social and work performance, and to acquire a better quality
of life.
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2. To develop communication abilities in the students’ mother tongue. In
those places where a native language other than Spanish is predominantly
spoken, Spanish as a second language will be taught.
3. To help students who never attended school to be introduced into the
school system.
4. To develop strategies that will allow youth and adult students with
incomplete primary education, to update their competencies, and improve
their basic capabilities to continue in the educational process.
Absolute and functional illiterates. The Ministry of Education refers to absolute
and functional illiterates as any person who is 15 years of age and older who does not
know how to read and write. They use these terms to differentiate those participants who
may have had or did not have any kind of schooling before.
Analfabetos Absolutos (Absolute illiterates) are those people who have never had
access to any kind of education, and therefore did not learn how to read and write. The
Analfabetos Funcionales (Functional illiterates) are those people who at one point in their
lives had limited access to schooling, but because of the lacking of practice they now
have difficulty or they may have lost the acquired mastery of reading and writing
(Ministerio de Educacion, 2003), which means they are illiterate by disuse (Laprensa,
2004).
People who may have had an incomplete primary education and do not respond to
the minimal requirements established by the modem society are also considered
analfabetos funcionales. And, children who drop out school before completing primary
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education are considered analfabetos funcionales as well (Ministerio de Education,
2003).
The Peruvian Vice-Minister of Education, Vexler (2004) in his Informe sobre la
Educacion Peruana: Situacion y Perspectivas said that in Pern from all the people who
are 15 years of age and older, 12.1% are absolutes illiterates and more than 2/3 of this
population (1,370,000) is found in the rural areas. The rate of absolute illiterates in the
rural areas doubles the urban rates, 24.8%.
According to the Ministry of Education, the absolute and functional illiterate
population is located primarily in the rural areas of the coast, sierra or Andes and the
Amazon. These rural areas are called Comunidades Campesinas (farmer communities) in
the coast and the Andes, and Comunidades Originarias (original communities) because
these communities come from the first settlers and cultures of this country (Ministerio de
Educacion, 2003).
Another part of the illiterate population is found in the urban areas called Pueblos
Jovenes (young towns), Barriadas (quarters), Barrios Populares (popular neighborhoods),
and Asentamientos humanos (places formed especially by immigrant people from the
Andes. These people come to the cities looking for a better quality of life) (Ministerio de
Educacion, 2003).
Articulo 67 in the Reglamento de Educacion Basica Altemativa says that
participants in the Alfabetizacion program are people who are fifteen years of age or
older than that. It clearly states that those who will benefit from this program are those
who never participated in any schooling system, or those who have reached a certain
level of illiteracy, and have had no opportunity to exercise the acquired competences.
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Facilitators
Articulo 17 from Reglamento de Educacion Basica Altemativa (2004) from the
Peruvian government says that “Facilitators/Alfabetizadores are responsible for
conducting the educational process in the Alfabetizacion programs. The Ministry of
Education norms the selection, formation and evaluation of the facilitators for this
program” (p. 9).
The facilitators’ responsibilities, as established in Articulo 18 in the Reglamento
de Educacion Basica Altemativa, are: (a) to participate in the mobilization of the
community for the development of the Alfabetizacion program, (b) to coordinate with the
different organizations in the community, (c) to promote the organization and
development of the Circulos de Alfabetizacion, (d) to facilitate the learning process and
link them with the student’s personal experiences (e.g. family, community, work, etc.),
(e) to participate in the organization and operation of the Centres de Recursos de
Aprendizaje (CRA- Centers of Resources of Learning); and (f) to propose the joint work
among the Circulos de Alfabetizacion and the different institutions and social
organizations within the community where they will be working.
On February 01, 2004, Resolution Ministerial N° 030-2004-ED, published in El
Peruano, establishes that every circle of learning must have fifteen participants in the
rural areas and twenty participants in the urban ones. Facilitators should be members of
the community and reside in it, and should speak the participants’ mother tongue fluently.
Completed basic education is a requirement for every facilitator.
The Ministerio de Educacion (2003) defines facilitadores as “people who live,
identify and help the community where they live with development of the Alfabetizacion
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program” (p. 4). The Ministerio de Educacion (2003) in its Guia del Alfabetizador
suggested the following characteristics a facilitator should have; (a) Commitment and
solidarity with the community, (b) loyalty to the interests and expectations of the
participants, (c) honesty and simplicity, (d) capability for assessment and self-assessment,
(e) creativity, (f) democratic attitude, and (g) discipline and self-control.
Facilitators encourage people to articulate social concerns and to suggest ways of
resolving conflict in the local culture (Reardon, n.d.). Knowles (1998) explains how a
teacher shifts to a facilitator in his book The Adult Learner saying that “instead of
performing the function of content planner and transmitter, which require primarily
presentation skills [teacher], I was performing the function of process designer and
manager, which required relationship building, needs assessment, involvement of
students in planning, linking students to learning resources, and encouraging student
initiative [facilitator]” (p. 201).
According to the World Bank Group facilitators are “one of the key components
of Literacy and Nonformal Education for adults and youth” (n.d., If 1). They suggest that
facilitators “shouldbe recruited locally.... based on recommendations and suggestions
from projects participants and by other community members” fl[ 1).
The World Bank Group reaffirms that while facilitators may be able “to serve
their own community very effectively as volunteers for a short duration, they need to be
compensated for their work” fl[ 3). They say that facilitators should be “paid in-kind” and
that they should also “be paid on a regular basis so that their motivation for teaching does
not diminish” flf 3).
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Facilitators “should be trained about the program and the educational content”
which they will impart on their learners. These trainings should be based on “adult
learning theory” so they may be able to make a “connection between literacy and
numeracy and life skills training, as well as other skills training income-generating
projects and health awareness” (Worldbank, n.d., ^ 4).

Alfabetizacion in Chiclayo
In Peru, tasks like reading the newspaper, reading a billboard, completing a form,
and writing a letter have become increasingly important in people’s daily lives. However,
even though the literacy rates worldwide have increased since 1980 from 70% to 80%,
there are still villages, towns, and cities in Peru where illiteracy rates have not changed.
Chiclayo is a Peruvian city in Lambayeque state where its governmental leaders
are working to decrease the number of people who are unable to read and write. Mr.
Virgo, director o f Direction Regional de Educacion (DRE) has been in charge of carrying
out an aggressive literacy program in cities around Lambayeque. Ciudad Eten is one of
the towns who has benefited from this program.
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CHAPTER III

METHODS
As previously outlined in chapters 1 and 2, the primary purpose of this study was
to evaluate the effects of women’s participation in the literacy program, Alfabetizacion
and/or Circle of Learning, in Ciudad Eten located in the province of Chiclayo, in the state
of Lambayeque in Peru. Findings of the study were determined from the analysis of the
oral questionnaire administrated by the researcher herself and five more data collectors.
This chapter includes the following sections: site description, subjects to be studied,
research instrument, data collection procedures, and data processing and statistical
analysis.
Site Description
Historians believe people migrated and settled throughout Peru, during the last Ice
Age. They crossed the Bering Strait and migrated into North, Central, and South America
between 12,000 and 2000 BCE (Peru & Its People, n.d., Tf 1).
Irrigation, much of which still uses channels built thousands of years ago by preInca civilizations, supports some agriculture including rice and sugar cane among other
crops in the west coast of Peru. The sea provides fish as well and the North Coast is well
known for its marvelous seafood dishes (PROMPERU, n.d.).
Ciudad Eten
Ciudad Eten is a Coastal town in the Northwest part of Peru- located in the
province of Chiclayo in the state of Lambayeque, which, according to INEI (1999) has an
area of 84.74km2 and a population of more than 12,000 (INEI, 2001). Nobody knows
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where the native “Etenanos” (people from Eten) came from, but many historians do agree
that the name of the town “Eten” derives from the word “Atin.” This was the name used
orally and in a written form at the beginnings of XVII century. “Atin” means “muy
temprano” (very early) or “despertar” (awakening). There is a chapel close to the Pacific
Ocean which many people think is where the town was first established (Nanfunay, n.d.).
Eten belonged to the ecclesiastic jurisdiction of Lima, then it was passed to
Trujillo by Pope Gregorio XII in 1577 and reaffirmed by Paulo V on October 29, 1609.
In the twentieth century was finally given to the Chiclayo dioceses because of the
evangelism and formation of more Catholic churches around the area (Pini, 1999).
Liza (1987) in his book Historia de la aparicion del Divino nino Jesus en el
antiguo pueblo Mochica de Eten in 1649 (History of the apparition of the Divine child
Jesus in the old mochica town of Eten in 1649), described Eten as “an immense and rich
valley that is surrounded by a river where you can see the different birds that fly back and
forth from the ocean. A town with beautiful and vast beach with blue waters and
inhabited by hundreds of seals that are always dragging themselves, playing with the
current of the river that leads to the flow of the ocean” (p. 7).
Eten is relatively flat, with a few sand elevations in its surroundings. The climate
is moderate except during the months of summer season which can become very hot
(Elera, 1984). Its flora is rich and one of its characteristics is the thick algarrobo (locust
trees) forests. Sweet or salty water lagoons, where the growing of totora and rushes
woods are common, can also be found in Eten.
Its economy has not changed much during the last 50 years. Agriculture is the
most important source of economical and alimentation support for people in Eten. Eten is
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socially and economically tied to Chiclayo (Koepcke, 1963). Because of the closeness to
the Pacific Ocean, fish is one of their main dishes, and fishing part of their economy.
Craftsmanship is one of the main sources of income for many people in Eten.
Weaving hats are jobs that people from Eten have been doing for many years (Nanfunay,
n.d.). Around the country, because of the beautiful handmade sombreros, Eten is called
“Capital del sombrero.” Expert craftsmen, descendents of the Mochicans (important preIncas culture) work with Macora and Palmetto straw and fine yam to make these
sombreros (Llampanet, n.d.). Entire families would dedicate to the production of weaving
sombreros. These sombreros are sold to buyers who come from the Andes of Pem and
distribute this product to different parts of the country.
Eten, besides being considered the capital of sombrero, is also well known around
the catholic world as “Tercera ciudad eucaristica del mundo” (Third Eucharistic city of
the world). Its religiosity has made of Eten a place to celebrate the appearance of the
Christ child on a communion in 1649. Every July 22 to July 26, people from many
different parts of the country come to Eten to celebrate this religious festivity. (Nanfunay,
n.d.).
Eten is also known as “Cradle of Musicians” because it was here where a Spanish
instmment was first introduced. The harp was brought in the 1700s. Eten is also called
“Cradle of Heroes” where Pedro Ruiz Gallo, Manuel C. Bonilla, Francisco Pinglo
Chunga, brilliant military men were bom. Alejandro Araujo Roman, a well known
Peruvian historian was also bom here and until now his writings about our national and
regional problems are used by many people (Nanfunay, n.d.).
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Most of the houses in Eten are built of adobe, canes and trunks of locust trees.
Houses are generally of one floor, except in the main square where houses are built with
a less rural architecture. In this main square known in the Spanish language as “Plaza de
Armas”, a modem catholic church is located (Nanfunay, n.d.).
According to DRE (Direction Regional de Educacion) in Ciudad Eten, there are
four circles of learning (circulos de aprendizaje). These circles of learning in Ciudad Eten
were chosen because of the availability and accessibility of resources, and also because of
the researcher’s personal proximity, familiarity with this problem, and desire to do
something for her hometown. She was bom in this town and is acquainted with the
culture.
This site may differ in size of population compared to other towns around the
country, but the program offers some striking similarities to other towns where the
literacy program is being offered. The similarities are state funding controlled by the
Pemvian government, educational level of the people, economy, and beneficiaries who
have no voice in the design and implementation of the program.

Subjects to Be Studied
A purposive sampling (Seidman, 1991), also called “judgmental sampling” (Berg,
2004, p. 36) was utilized to select participants for this study. Galloway (n.d.) described
this type of sampling as a means of being representative of a population, and with a
“purpose in mind” (Trochim, 2002, f 3).
The primary participants for this study were the female participants in the
Alfabetizacion and/or Circle of Learning literacy program. Women from Ciudad Eten
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whose ages ranged from 20-60 were selected for this study. One-hundred fifty women
were invited to participate in the study, 85 who attended classes regularly and 65 who
attended classes irregularly or have dropped out of the program. Not all women agreed to
participate in the study. Table 2 shows the distribution of potential participants per circle
of learning. Each circle of learning was named after their communal association’s names.

Table 2
Number o f women participating in the literacy program in 2004

WOMEN IN THE PROGRAM
IN 2004

CIRCLES OF LEARNING IN
CIUDAD ETEN

Nuestra Sra. de la
Misericordia

Urban

14

Nuestra Sra. del
Carmen

Urban

13

San Martin de Porras

Urban

13

Mansiche

Urban

15

Villa El Milagro

Urban

15

Cascajales

Rural

15

Assist Irregular/
Drop-out

All areas together

65

Total

150
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Some of the women who have already graduated from this program in the last ten
years also participated in this study. A snowball sampling was used for them since no
record was found of the women who participated in the program before 2004. As
described by Trochim (2002), this type of sampling allowed the participants to
recommend others who met the same criteria for the purpose of the study. Bernard (as
cited in Vautrot, 2004) when talking about this type of sampling said that “the informant
leads the researcher to other informants, who, in turn may lead the researcher to other
participants” (p. 70). Not all the women were able to be reached at the time of the study
for many different reasons such as unwillingness to participate in the study as well as to
the difficulty to be contacted in person. Most of the former program participants were
inaccessible.
Women who were currently participating in this program and participated in the
study were of different religious denominations, ages, marital status, family size, and
level of income. These women were told about this study during their different communal
meetings (Comite de Madres, Vaso de Leche, etc.) since April 2004. They had been
asked by their eight facilitators and communal leaders for permission to be contacted
about the study.
The wife of the mayor of the town, Mrs. Ana Salazar, had encouraged women’s
participation in this study since she works directly with many women who participate in
the literacy program, guiding and advising them in many different community projects.
Since April 2004, Mrs. Salazar and Mr. Roberto Neciosup, the supervisor of the literacy
program, had encouraged women to be part of this study. No incentive was offered to
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these women for taking part o f the study except the opportunity to voice their needs,
desires, and goals from this literacy program.
Posters were placed around Ciudad Eten inviting women to be part of this study.
These posters (See Appendix C) were displayed in the town’s market as well as
municipality and any other key places around the town (church, schools, communal
facilities, etc.), and announcements on the town’s radio were made requesting
information from people who had been part of this literacy program before and were
interested in participating in completing an oral survey research. After these women who
were willing to participate in the study contacted the local government office
(municipality) and left their name and address, the researcher with help from Mrs.
Salazar contacted them, and oral surveys were administered in their houses or at another
place set up by the women themselves.
Women who at the moment of the study were currently participating in the
literacy program and were willing and had agreed to be part of the study were contacted
by the researcher during their regular class meetings to explain to them the nature of the
study and assess eligibility for the study. Willing participants were seen, afterwards, by
data collectors and an informed consent was obtained by each one of the participants.
After the subject had signed informed consent, the oral survey was administered by the
principal investigator or a data collector.

Research Instrument
For the purpose of this study, a descriptive survey design was used. The
descriptive design reflects the concept that is used to gain information about a particular
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characteristic within a particular field of study. This design is concerning the current
status of the phenomena to describe "what exists" with respect to conditions in a
situation. The main instrument is a structured questionnaire designed by Thompson and
Salazar (2004). This questionnaire was based on a review of literature related to the study
as well as concerns expressed by facilitators and program participants. It was created to
collect “responses from a sample.. .to draw a profile of the group as a whole, and perhaps
perform some cause-effect analysis to understand the source of people’s feelings” (Hatch,
2002 ).
This oral questionnaire was administered to women who are currently
participating and those who had participated in this literacy program in the last ten years
(1994-2004). The questionnaire had been designed to assess the importance of education,
reasons for participation in the literacy program, needs and interests being met in the
program, self-esteem development and goals for the future.
This questionnaire was written in both English and Spanish versions. The English
version (See Appendix D) of the questionnaire was written for researcher’s school
purposes and was not used in the study since participants are Spanish speaking women.
However, the Spanish version (See Appendix E) was the accurate translation of the
questionnaire. This questionnaire contained 57 questions and used three questions
formats. The first 10 questions were demographic questions. These questions asked about
subjects’ year of participation in the program (e.g. 2004, 2003, 2002, etc.), age, marital
status, family size, who they live with, jobs and job income, husbands’ job, husbands’
income level, educational background (if they ever attended school and for how long),
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times that participants attended classes per week, and how they found out about the
program. All 10 items are open-ended questions.
A Likert scale which measures the extent to which a person agrees or disagrees
with a question or a way to measure attitudes, preferences, and subjective reactions was
used in part II o f the questionnaire. These 33 Likert opinion statements used a 6-point
scale. Since subjects were low literate students, they stated their answers verbally.
Because most o f the participants have limited reading skills, an icon sheet (See Appendix
F) developed by the researcher was used to help the women answer the questions. Any
additional comments offered by the participants were recorded and transcribed by the
researcher.
The subjects were asked to express agreement or disagreement based on a scale
of strongly agree, agree, neither agree nor disagree, disagree, strongly disagree, and does
not apply. The latter option of these items in the Likert scale was for those participants
who may have felt that the statements do not apply to them or refused to answer the
questions. These 33 questions were asked to assess reasons for participation in this
literacy program, goals for the future, their experience in the program as well as their
self-esteem development.
In the part III of the questionnaire, seven questions were on a Likert scale of
helpful, neither helpful or not helpful, and not helpful. An icon sheet (See Appendix G)
was also used for this type of question. These questions were developed to assess class
activities.
The last 7 seven questions (8 through 14) in part III of the questionnaire used a
qualitative methodology. Qualitative research methodology, according to Berg (2004)
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“provides a means of accessing unquantifiable facts about the actual people researchers
observe and talk to” (p. 7). It is the most appropriate research methodology for being
“exploratory and descriptive in nature” (Vautrot, 2004, p. 43). Patterns and themes
emerge from a comparison and examination of the data compiled through these open
ended questions.
These open-ended questions were asked to enable the researcher to identify the
way in which women think about their class activities, place where their classes are/were
held, and what they would like to learn about the themes that are taught in the literacy
program (i.e. moral values, work and production, nutrition and health, civic education,
and family).
Data Collection Procedures
Before the researcher traveled to Ciudad Eten, the site chosen to administer the
oral questionnaire, she contacted different people who were involved to one degree or
another with this literacy program nationwide. She also contacted local authorities (i.e.
mayor of Ciudad Eten, literacy program’s supervisor, regional director of the literacy
program) for permissions to conduct the study (See Appendix H). These people had been
asked to provide resources (e.g. books, articles, statistical reports, etc.) to be included as
part of the literature review for this study.
After contacting people in Lima, Chiclayo, and Ciudad Eten, the researcher set up
a time and date when she was to meet with them while in the country of Peru. They had
been told of the length of time the researcher was going to need for the oral surveys to be
administered in Ciudad Eten, which was four weeks (December 2004 - January 2005).
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The first person the researcher contacted upon her arrival in Peru, December 2004 was
the mayor’s wife who later introduced her to the supervisor of the literacy program in
Ciudad Eten, Mr. Roberto Neciosup. Mr. Neciosup gave the researcher documents to be
used in this study (i.e. circles of learning rosters, class’ schedules, and educational
material being used in the classes).
With Mr. Neciosup and the mayor’s wife a training session was set up to meet
with five more people who were going to help administer this oral questionnaire in
Ciudad Eten. These five people were Ana Salazar, Manuel Lluen, Magda Salazar,
Vanessa Salazar and Adal Smith. This training covered: confidentiality, response error or
bias, and language to be used when surveying. They were not paid for their work, but
transportation and meals were provided during the days they were surveying women in
Ciudad Eten. In addition to meeting with data collectors, a meeting with the
alfabetizacion program’s facilitators was also scheduled.
Facilitators provided a general view of students’ culture as well as general
students’ characteristics (i.e. age, family size, class attendance, etc. They also provided
information of past facilitators as well as former participants of the program. Facilitators
provided an array o f students’ works and the actual situation of the program from their
point of view.
Women participating in this literacy program were assigned to four regions for the
purpose of this study: north, south, east and west. Surveys were administered one region
at a time, starting with the north region of the town (i.e. Villa el Milagro and Cascajales),
followed by the south (i.e. Mansiche and Nuestra Sra. del Carmen), then east region (i.e.
San Martin de Porras), and finally the west region of the town (i.e. Nuestra Sra. de la
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Misericordia). Women who have graduated from the program were surveyed at a
different time and place from those who are currently participating in the program.
Participants, from the rural area (Cascajales) differed demo graphically from
women in the urban areas. Participants who at the moment of the study were holding
some kind of community leadership (presidents, vice-presidents, treasurers of their
communal groups) in Cascajales had better living conditions than anybody else. Most of
the participants in Cascajales lived in unsafe places and dangerous conditions.
Pilot study
Since it is a “crucial element of a good study design” (Teijlingen & Hundley, n.d.,
f 1) a pilot study was scheduled to be conducted on December 7, 2004. This pilot study,
or “feasibility study” (Teijlingen & Hundley, n.d., ^ 1) was intended to provide insight
and to train data collectors in as many aspects as possible, such as time to be used per
questionnaire, and clarification of items in the questionnaire. Ten participants were
purposefully chosen for the pilot study. The participants were women from the east
region (Comedor San Martin de Porras). The pilot study was at Mrs. Salazar’s house
upon request of the pilot study participants.
After the pilot study was conducted, any ambiguous statements and wordiness of
questions were revised, but neither major changes were made to the questionnaire nor
were questions eliminated. From the results of the pilot study the researcher learned that
one hour and a half was needed to complete one questionnaire due to the expansions in
their answers. They did not only answer the questions using the Likert scale options, but
added some comments afterwards.
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Participants shared with the data collectors more than they were asked (e.g.
marital problems, family experiences, and town gossip). Many comments shared by the
participants were personal and irrelevant to the study and were not recorded anywhere on
the questionnaire. Conversations that could be used as possible reference in the study
were tape recorded after permission was obtained from the participants. Cautiously, after
requesting permission from the participants, pictures were taken using a digital camera.
Most of the pictures were taken when data collectors were administering the
questionnaire or during participants’ classes.
Data Processing and Statistical Analysis
Transcriptions
Transcription of tape recorded conversations with authorities, program
coordinators, program supervisor, facilitators, and program participants as well as
handwritten field notes was completed by the researcher immediately upon arrival to
Fayetteville, Arkansas. They were analyzed to provide data that led to answers to this
study’s questions. Approximately 120 pages of transcripts were generated from the
participants’ answers to open - ended questions 8 -1 4 from part III of the questionnaire.
Thirty five pages resulted from the different taped conversations with authorities in Lima,
Chiclayo, and ciudad Eten.
Data Processing
Once the data were collected, the researcher coded and entered it into a database
using the Statistical Package for the Social Sciences (SPSS) computer software. SPSS is
“designed to perform a wide range of statistical procedures” (Cronk, 1999, p. v) such as t-
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test, chi square test, ANOVA test, etc. SPSS data entry allows the collection of more
accurate data for analysis. The latest version, 12.0 for Windows, was used in order to
analyze the collected data. This computer software provided descriptive and inferential
statistics.
To input the data into SPSS, a coding scheme was used. This coding scheme
allowed the numerical characters to replace the alphabetic characters (ordinal data). For
example, for question number one: Are you currently participating in the program?, the
answers “yes”, “no” and “no response” were coded with the numbers 1 and 2 and 0
respectively. Selected items in the Likert scale for questions 1 through 33 in part II of the
questionnaire were replaced with decreasing consecutive integers starting with 6=
‘strongly agree’, 5= ‘agree’, 4= ‘neither agree or disagree’, 3= ‘disagree’, 2 - ‘strongly
disagree, 1= ‘does not apply’, and 0= ‘no response’. For questions 1 through 7 in part III
of the questionnaire were coded as follows: 3= ‘helpful’, 2= ‘neither helpful nor not
helpful’, 1= ‘not helpful’ and 0= ‘no response’.
The research objectives were taken into account for analyzing the data. These
research objectives gave direction during the whole data analysis. These research
objectives were:
1. To describe program participants and graduates based on the following
demographic characteristics- age, marital status, family size, job and level of
income, years of schooling (if any), husband’s job and level of income, how they
found out about the program, and class attendance/hours per week.
2. To determine the perceived importance of education by illiterate women
participating in the program.
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3. To identify reasons for women’s participation in a literacy program.
4. To determine if women’s experiences in the literacy program met their needs and
interests.
5. To determine if women’s experiences in the literacy program affected their self
esteem.
6. To determine perceived benefits of participating in the literacy program.
To find answers to the research questions, questions were matched with the
research objectives as follow:
a. Questions 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11 and 12 regarding the demographic
characteristics were used to give details about our respondents and also to
explain research Objective 1.
b. Questions 10, 12, 13, and 14 from part II of the questionnaire were used to
determine how important education is to the participants.
c. Questions 1, 2, 3, 4, 5, 6, 7, 8, 9, 22, and 23 from part II of the
questionnaire were considered to identify reasons women have for
participating in the literacy program.
d. The open ended questions, numbers 8 through 14, were considered to
determine what those women’s needs and interests are or what needs and
interests they would like to be met. To help determine those needs and
interests, an interpretational analysis was used. This analysis allows
examining the data for constructs, discovery of themes, and recurring
patterns that describe and explain (Leedy, 1997; Merriam, 1998).
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e. Questions 17, 19, 20, 21, 24, 25, 26, 29, 30, 31, 32, and 33 from part II of
the questionnaire were used to determine whether the literacy program has
or has not affected women’s self-esteem.
f.

Questions 1, 2, 3, 4, 5, 6 and 7 from part III of the questionnaire were used
to determine any potential benefits and outcomes of participating in the
literacy program.

Statistical analyses
Confirmatory Factor Analysis, as described by Garson (n.d., Key concepts and
terms) “seeks to determine if the number of factors and the loadings of measured
(indicator) variables on them conform to what is expected on the basis of pre-established
theory”

2). Kim & Muller (as cited in Garson, n.d.) said that confirmatory factor

analysis requires a number of factors before hand, and also the expectations of which
variables would load on which factors. For instance, the researcher seeks to determine if
items created to represent a variable really belong together (Garson, n.d.).
Based on this theory, a confirmatory factor analysis was performed on the 33
questions from part I of the questionnaire. These 33 questions were related to four factors
used when developing the questionnaire. These three factors were importance of
education, reasons for participation, and self esteem development.
This confirmatory factor analysis was performed to determine if the questions
loaded as predicted on the expected number of factors. However, the factor analysis of
the data did not support the three factors that were first identified. Since eleven factors
emerged as a result of the confirmatory factor analysis, a second factor analysis was run.
The number of factors we wanted to obtain was introduced, which were four. Upon the
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results of our second confirmatory factor analysis, it was decided that three would be
included. These were labeled as importance of education, children’s influence, and
reasons for participation. The items are explained in table 3 - 5 .

Table 3
Factor Importance o f Education fo r Illiterate Women Participating or Who Have
Participated in the “Alfabetizacion ” Program.

Factor Loading

Item

Want to help my children understand
how important education is

.462

Want to be able to sign my name

.470

Want to know more about the national
situation (economy, politics, etc)

.485

Want to read letters from my children

.495

Want to read the election ballot

.663

Want to read a book/newspaper

.423

Want to make my life better

.573

Want to be more respected by my
family

.502
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Item

Factor Loading

Want to contribute to the expenses of
my family

.543

Want to be able to participate in
communal decisions

.649

The program helps me know that I can
become somebody important

.626

The program helps me feel better
about myself

.546

Want to learn to express myself more
clearly

.589

Want to be independent or more
independent

.521

Want to be able to make my own
decisions

.595

Want to be able to express my own
opinions

.673

% Variance 20.396
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Table 4
Factor Children’s Influence in Illiterate Women Participating or Who Have Participated
in the “Alfabetizacion’’Program

Item

Factor Loading

I want to be an example for my
children and/or grandchildren

.745

I want to help my children with their
homework

.745

I want to read my children’s report
card

.777

% Variance 7.980

Table 5
Factor Reasons fo r Participating in the “Alfabetizacion ” Program

Item

Factor Loading

I want to get out of the house for a few
hours each week

.616

I want to further my education

.560

I want to receive the rewards (free
lunch, notebook)

.153

I want to be able to hold a leadership
position in my community

.483

% Variance 7.537
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CHAPTER IV
RESEARCH FINDINGS
This study was designed to evaluate women’s perception o f the literacy program,
“Alfabetizacion/Circulo de Aprendizaje”, in Ciudad Eten, Chiclayo, Peru. The
questionnaire developed for the purpose of this study was completed by women from the
six circles of learning in Ciudad Eten. O f the six circles of learning all were located in the
urban area, except Cascajales. Women who had participated in the program in the last ten
years completed the questionnaire.
One hundred fifty women who had enrolled in the literacy program for the year
2004 were invited to participate in the study. Eighty five women, according to the literacy
program coordinator, attended classes regularly, while 60 attended irregularly. When the
survey was administered, December 10, 2004 - January 14, 2005, only 73 women were
attending regularly. O f the 73 women, only 57 agreed to participate in the study (see
Table 6).
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Table 6
Number o f Women who Participated in the Study by Communal Learning Group

Number of women contacted
about the study

CIRCLES OF LEARNING IN
CIUDAD ETEN

Yes

Refused

Nuestra Sra. de la Misericordia

9

1

Nuestra Sra. del Carmen

11

2

San Martin de Porras

10

2

Mansiche

9

3

Villa El Milagro

12

4

Cascajales

6

4

57

16

Total

Women who previously participated in the program were also invited to
participate in the study. The mayor’s wife, Mrs. Ana Salazar, had talked to them during
their communal meetings, and also during their classes. Posters were placed around
Ciudad Eten inviting graduate women to be part of this study. These posters (See
Appendix C) were displayed in the town’s market as well as municipality and any other
key places around the town (church, schools, communal facilities, etc), and
announcements on the town’s radio were made requesting information from people who
had been part of this literacy program before and were interested in participating in
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completing oral survey research. Women who were willing to participate in the study
were asked to leave their contact information at the local government office
(municipality).
Only 18 women left their information with the municipality’s secretary. The 18
women gave names of additional women to contact. A Total of 73 women agreed to
participate. However, at the time the questionnaire was administered, only 61 agreed to
complete the questionnaire (see Table 7).

Table 7
Number o f Graduates from the Program Who Agreed to Participate, 1994-2003

Year of Women’s
Participation in the
Literacy Program

CIUDAD ETEN:
Number of women contacted about the study

Yes

Refused

1994- 2001

24

7

2002 - 2003

37

5

61

12

Total

74
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Table 8 provides an overall summary of the distribution of all participants in the
study. Our results show that 48.3% of the surveyed subjects were participating in the
literacy program in 2004, while 51.7% were literacy program graduates.

Table 8
Distribution o f Respondents Participating in the Study

Year of Participation

Frequency

Percent

1994-2001

21

17.8

2002-2003

37

31.4

2004

57

48.3

No Response

3

2.5

118

100.0

Total

Objective One
The first objective of the study was to describe participants based on the
following demographic characteristics: age, marital status, family size, level of income,
and class attendance. The total sample of women surveyed in this study was 118. Fifty
seven women participated in the program in 2004, and 61 women had graduated from the
program between 1994 and 2003.
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Age

Of the 118 participants surveyed, 37 were 40 years old or younger (31.4%), 33
were between 41 and 50 years old (28.0%), and 37 were between 51 and 60 years old
(31.4%). Only 11 participants were 61 years old or older (9.3%). Table 9 provides a
summary of the distribution of ages.

Table 9
Age Reported by Respondents Participating in the Study - Distribution by Age Group

Age Group

Frequency

Percentage

40 years old or younger

35

29.6

4 1 - 5 0 years old

33

28.0

5 1 - 6 0 years old

37

31.4

61 years old or older

11

9.3

2

1.7

118

100.00

No Response

Total
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Marital Status
When respondents were asked about their marital status, seven women reported
they were single, seventy women were married, and three were divorced. O f the 118
participants, thirty seven women gave “other” (i.e. women were separated from their
husbands, living together, or single mothers). Table 10 provides a summary of the
distribution of marital status.

Table 10
Marital Status Reported by Respondents Participating in the Study.

Frequency

Percentage

Single

7

5.9

Married

71

60.2

Divorced

3

2.5

Other

37

31.4

118

100.0

Marital Status

Total

11
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Family Size
Respondents were also asked their family size. When asked about how many
children they had, their answers varied from one child to fourteen children. Table 11
shows the distribution of participants’ family size.

Table 11
Family Size Reported by Respondents Participating in the Study

Family Size

Frequency

Percentage

1 or 2 children

19

16.1

3 or 4 children

28

23.7

More than 4

64

54.3

No Response

3

2.5

Does not apply

4

3.4

118

100.0

Total

78
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When asked who they were living with at the moment of the study, respondents’
answers varied. Sixty one percent reported that they live with their husbands and children
and 18.6% reported living with their children. Eleven point nine percent reported living
with their parents. Participants who reported being single were included in this group.
Eight point five percent reported living with others, such as a boyfriend, neighbors or
other relatives. Table 12 shows the distribution.

Table 12
Domicile Reported by Respondents Participating in the Study

Frequency

Percentage

Husband and Children

72

61.0

Children

22

18.6

Parents

14

11.9

Others

10

8.5

118

100.0

Domicile

Total

79
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Respondents were also asked if they had a paying job or not. Sixty three women
(53.4%) reported having a paying job, and 54 (45.8%) reported not having a paying job.
Only one participant refused to answer this question. Table 13 shows the distribution of
employed women.

Table 13
Job as Reported by Respondents Participating in the Study

Paid Job

Frequency

Percent

Yes

63

53.4

No

54

45.8

1

.8

118

100.0

No Response

Total

80
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As shown in Table 14, respondents’ types of jobs were predominantly weaving (n
= 48, 40.7%), followed by washing clothes (n = 6, 5.1%), market sellers (n = 4, 3.4%),
and finally those who held other type of jobs (n = 5, 4.2%).

Table 14
Types o f Jobs Reported by Respondents Participating in the Study

Types ofJobs

Frequency

Percentage

Weaving

48

40.7

Washing Clothes

6

5.1

Market Seller (i.e. fruit,
vegetables vendors)

4

3.4

Others

5

4.2

No Paid Job

54

45.8

No Response

1

.8

118

100.0

Total

81

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Level o f Income
As shown in Table 15, only 62 participants reported their level of income. They
indicated how much money they make in soles per month, but for the purpose of this
study the number given by the respondents in soles has been converted into US dollar
currency. The exchange o f soles into dollars at the moment of the study was S/3.30
(Three soles and thirty cents) = $1.00. The amount in dollars was rounded to the closest
even number. Table 15 shows the distribution of the level of income per month.

Table 15
Level o f Income per Month as Reported by Respondents Participating in the Study

Income in Soles

Income in Dollars
Per Month

Frequency

Percentage

Lowest - S/. 70.00

$20.00 or below

35

47.5

S/.80.00 - Highest

$25.00 or above

27

29.7

56

22.8

118

100.0

No Paid Job/No Response

Total

82
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Respondents were also asked to report their husbands’ type of job. Fifty eight
(49.2%) reported that their husbands had a job, while twenty three respondents (19.4%)
reported that their husbands did not have a job. The question did not apply to thirty seven
respondents (31.4%) or they chose not to respond. Table 16 indicates the distribution of
husband’s jobs.

Table 16
Husband’s Job as Reported by Respondents Participating in the Study

Paid Job

Frequency

Percent

Yes

58

49.2

No

23

19.4

No Response
Does not apply

37

31.4

Total

118

100.0
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As shown in Table 17, participants’ husbands’ jobs were predominantly farmers
(n = 17, 14.4%), followed by construction workers (n = 14, 11.9%), and fishermen (n =
13, 11.0%).

Table 17
Husband’s Type o f Job as Reported by Respondents Participating in the Study

Types of Jobs

Frequency

Percentage

Farmer

17

14.4

Fisherman

13

11.0

Construction Worker

14

11.9

Other

14

11.9

No Paid Job

23

19.4

No Response/
Does not apply

37

31.4

Total

118

100.0
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When asked about the level of income per month of their husbands only 52
(44.1%) were able to answer this question. The level of income of twenty four
respondents’ husbands (20.4%) was above $50.00 per month and twenty eight
respondents’ husbands’ income (23.7%) was above $60.00. Table 18 shows the
distribution.

Table 18
Husband’s Level o f Income PerMonth Reported by Respondents Participating in the
Study

Income in Soles

Income in Dollars
Per Month

Frequency

Percentage

Lowest - S/. 150.00

$50.00 or below

24

20.4

S/. 180.00 - Highest

$60.00 or above

28

23.7

66

55.9

118

100.0

No Paid Job/No Response

Total

85
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Respondents were asked to indicate if they had some kind of schooling before
entering the literacy program. Twenty seven (23.7%) subjects reported some previous
schooling, while ninety (76.3%) reported no school attendance. Only one subject chose
not to respond. Table 19 provides the distribution.

Table 19
Schooling Experience Reported by Respondents Participating in the Study

Frequency

Percentage

Yes

27

22.9

No

90

76.3

1

.8

118

100.0

Schooling Experience

No response

Total

86
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As Table 20 indicates, of the 21 respondents who had some school experience
were asked to report how long they had attended school. The majority (n = 18, 14.4%)
chose one year or less. More than two years was chosen by seven respondents (5.9%),
followed by only three respondents who reported two years (n = 3, 2.6%).

Table 20
Years o f Schooling as Reported by Respondents Participating in the Study

Years of Schooling

Frequency

Percentage

1 year

17

14.4

2 years

3

2.6

More than 2 years

7

5.9

No response

1

.8

90

76.3

118

100.0

No Schooling

Total

87
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Respondents were asked to indicate how they learned about the literacy program.
Table 21 shows the distribution. The largest group of respondents (n = 61, 51.7%)
reported “other” (e.g. facilitators, church) as their program contact, followed by
community leaders (n = 9, 24.6%), then friends and neighbors respectively (n = 10, 8.5%;
n = 9, 7.6%), and finally, family and children (n = 4, 3.4% for both).

Table 21
Program Contact as Reported by Respondents Participating in the Study

Frequency

Percentage

Friends

10

8.5

Neighbors

9

7.6

Family

4

3.4

Children Teachers

4

3.4

Community Leaders

29

24.6

Other

61

51.7

1

.8

118

100.0

I Was Told About the
Program B y...

No Response

Total

88

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Class Attendance
Respondents were asked to indicate their frequency of class attendance. Table 22
provides the distribution. The largest group of respondents reported attending two classes
per week (n = 74, 62.7%), then more than two classes per week (n = 32, 27.1%), followed
by one class per week (n = 8, 6.8%). Four subjects chose not to respond.

Table 22
Class Attendance as Reported by Respondents Participating in the Study.

Frequency

Percentage

One Class

8

6.9

Two Classes

74

62.7

More than Two Classes

32

27.1

No Response

4

3.3

118

100.0

Class Attendance Per
Week

Total

Objective Two
The second objective of the study was to determine the perceived importance of
education by illiterate women according to respondents’ demographics: age, marital
status, family size, type of jobs, level of income, husbands’ type of jobs, husbands’ level
of income, years of schooling and class attendance.
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Table 23 shows the means and standard deviations for the 16 questions related to
importance of education.

Table 23
Importance o f Education fo r Illiterate Women Participating or who Have Participated in
the “Alfabetizacion ” Program.

Question

X

SD

Q1: I want to help my children understand how
important education is

5.62

.488

Q5:

I want to be able to sign my name

5.70

.631

Q8:

I want to know more about the national
situation (economy, politics, etc)

5.48

.551

Q H : I want to read letters from my children

5.68

.568

Q12: I want to read the election ballot

5.62

.521

Q13: I want to read a book/newspaper

5.63

.520

Q17: I want to make my life better

5.54

.550

Q18: I want to contribute to the expenses of my
family

5.55

.548

Q19: I want to be more respected by my family

5.65

.496

Q20: I want to be able to participate in communal
decisions

5.52

.701

Q25: It (the program) helps me know that I am
capable of learning

5.69

.484

Q26: It (the program) helps me feel better about
myself

5.59

.527
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Question

Mean

SD

Q28: I want to learn to express myself more clearly

5.61

.524

Q29: I want to be independent or more
independent

5.57

.547

Q 3 0 :1 want to be able to make my own decisions

5.46

.533

Q 3 1 :1 want to be able to express my own opinions

5.56

.563

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.

Demographic Characteristics
A T-test was calculated comparing the mean score of respondents who reported to
have participated in the program before 2004 to the mean score of respondents who
reported participating in the program in 2004. As shown in Table 24, no significant
difference was found (t\\e = .878, p>.05). The mean in terms of importance of education
of respondents who participated in the program in 2004 (m = 5.61, sd = .342), was not
significantly different from the mean of respondents who participated in the program
before 2004 (m = 5.56, sd = .279)
Table 24
Comparison o f Mean Item Differences by Respondents Participating in the Program

Item

2004

Before
2004

Diff.

t

P

Importance

5.61

5.56

.05

.878

.382
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Year o f Participation in the Literacy Program
The overall mean scores of perception toward importance of education were
compared among respondents’ year o f participation in the program. Respondents’ year of
participation are listed in Table 25. Overall, the means of perception of importance of
education by participants’ year of participation in the literacy program ranged from 5.51
to 5.66. Respondents who participated in the program between 1994 - 2001 had the
highest mean (5.66) while respondents who participated in the program between 2002 2003 had the lowest mean score (5.51).
Table 25
Overall Perception o f Importance o f Education by Year o f Participation o f the
Respondents Participating in the Study

Group

N

X

SD

1994-2001

21

5.66

.258

2002 - 2003

37

5.51

.282

2004

57

5.61

.342

No Response

3

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 3 subjects could not remember the year of participation
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A One-way ANOVA was performed to compare perceptions of importance of
education with respondents’ year of participation in the program. The results shown in
Table 26 report no significant difference among the groups (F (2 ,112), = 1-91 p>.05).

Table 26
Comparison o f Overall Perception by Year o f Participation o f the Respondents
Participating in the Study

df

SS

F

P

2

.368

1.91

.153

Within Groups

112

10.77

Total

114

11.14

Source

Between Groups
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Age

The overall means of scores of perceptions toward importance of education were
compared among respondents’ age groups. These age groups are listed in Table 27.
Overall, the means of perceptions of importance of education by participants’ age group
ranged from 5.56 to 5.61. Participants whose age ranged between 41 years old to 50 had
the highest mean (5.61).

Table 27
Overall Perception o f Importance o f Education by Age Group o f the Respondents
Participating in the Study

N

X

SD

40 years old or
younger

35

5.59

.343

4 1 - 5 0 years old

33

5.61

.295

51 - 60 years old

37

5.56

.296

60 years old or
older

11

5.56

.331

No response

2

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 2 subjects chose not to respond
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The overall mean perception scores were compared statistically among the groups
using an ANOVA. Table 28 provides the results of the test. The results revealed no
significant difference among the groups (F (3 ,112), = .141, p>.05).

Table 28
Comparison o f Overall Perception by Age group o f the Respondents Participating in the
Study

df

SS

F

P

3

.042

.141

.935

Within Groups

112

11.07

Total

115

11.11

Source

Between Groups
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Marital Status
A T-test procedure was calculated comparing the mean score of respondents who
reported being single, divorced or other (e.g. separated from their husbands, living
together, and singles mothers) as their marital status and the mean score of those who
reported married as their marital status. As shown in Table 29, no significant difference
was found (t (2 ,116, = -.419, p>.05) among respondents who were married and respondents
who were single, divorced or others as their marital status. The mean of respondents who
reported being married (m = 5.55, sd = .303), was not significantly different from the
mean of respondents who reported being single, divorced or other (e.g. separated from
their husbands, living together, and singles mothers) (m = 5.60, sd = .317).

Table 29
Comparison o f Mean Item Differences by Respondents ’Marital Status

Item

Importance

Married

Single,
Divorced
and Others

Diff.

t

P

5.55

5.60

-.05

-.812

.419
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Family Size
Table 30 shows the comparison between the mean scores of perceptions toward
importance of education and respondents’ family size: (1) 1 or 2 children, (2) 3 or 4
children, (3) more than four children. The means of perceptions for family size ranged
from 5.43 to 5.64. Respondents with more than four children reported the highest mean
(5.64) while respondents with 1 or 2 children reported the lowest mean of 5.43.

Table 30
Overall Perception o f Importance o f Education by Family Size o f the Respondents
Participating in the Study

N

X

SD

1 or 2 children

19

5.43

.353

3 or 4 children

28

5.52

.319

More than 4
children

64

5.64

.281

No response/Does
not apply

7

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 3 subjects chose not to respond and the question did not apply to 4 subjects
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A one-way ANOVA was performed to compare the overall mean scores of
perception toward importance of education and family size. As shown in Table 31a
statistically significance difference was found among the groups (F (2 ,108) = 4.315, p<.05).

Table 31
Comparison o f Overall Perception by Family size o f the Respondents Participating in the
Study

df

SS

F

P

2

.798

4.315

.016

Within Groups

108

9.98

Total

110

10.78

Source

Between Groups

A Tukey’s Post hoc multiple comparisons test detected significant differences in
mean Importance of Education in one group only - respondents who had more than 4
children with respondents with 1 or 2 children. All of the remaining possible comparisons
were found to be non-significant. As shown in Table 32, Tukey analysis revealed that
respondents with more than 4 children scored importance of education higher (m = 5.64,
sd = .281) than respondents with 3 or 4 children (m = 5.52, sd = .319) and respondents
with 1 or 2 children (m = 5.43, sd = .353). No significant difference was found (F (2 ,108), =
4.315, p<.05) in perceptions of importance of education between respondents with 1 or 2
children and respondents with 3 or 4 children.
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Table 32
Mean Differences Between Importance o f Education and Family Size o f the Respondents Participating in the Study
Multiple Comparisons
Dependent Variable: Importance of Education
Tukey HSD

(I) Family Size

(J) Family Size

Mean
Difference
(I-J)

Std. Error

95% Confidence Interval

Sig.

Lower Bound
1 or 2 children

-.09140

.09039

.571

-.3062

.1234

-.21556(*)

.07945

.021

-.4044

-.0268

.09140

.09039

.571

-.1234

.3062

-.12416

.06890

.174

-.2879

.0396

1 or 2 children

.21556(*)

.07945

.021

.0268

.4044

3 or 4 children

.12416

.06890

.174

-.0396

.2879

3 or 4 children
More than 4

3 or 4 children

1 or 2 children
More than 4

More than 4

Upper Bound

* The mean difference is significant at the .05 level.

Domicile
The overall mean score of perception toward importance of education (see Table
33) were compared among respondents’ domicile: (1) living with husband and children,
(2) children, (3) parents, (4) others. Overall the mean perception of importance of
education ranged from 5.48 to 5.64. Respondents who reported to live with their husband
and children scored the highest mean (5.64) and those who reported to live with children
alone and others scored the lowest (5.48).

Table 33
Overall Perception o f Importance o f Education by Domicile o f the Respondents
Participating in the Study

Group

N

X

SD

Husband and
children

72

5.64

.308

Children

22

5.48

.252

Parents

14

5.54

.360

Others

10

5.48

.323

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
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A One-way Analysis of Variance of importance of education according to
respondents’ domicile found no significant difference (F (3 ,114) = 2.080,/?>.05) among the
groups. Table 34 shows the results.

Table 34
Comparison o f Overall Perception by Domicile o f the Respondents Participating in the
Study

df

SS

F

P

3

.588

2.080

.107

Within Groups

114

10.73

Total

117

11.32

Source

Between Groups
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Types o f Jobs
A T-test procedure was calculated to determine if a difference existed between the
mean score of respondents who reported were employed to the mean score of respondents
who reported none. As shown in Table 35, no significant difference was found (t (2>96 .71) =
-.551, p>.05) among respondents who have a paid job and respondents who do not have a
paidjob. The mean of respondents who had apaidjob (m = 5.57, sd= .267), was not
significantly different from the mean of respondents who did not have a paidjob (m =
5.60, s d = . 359).

Table 35
Comparison o f Mean Item Differences by Respondents ’Paid Job

Item

Importance

Paid Job
Yes

No

5.57

5.60

Diff.

t

P

-.03

-.551

.583
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A Levene’s Test for Equality of Variance (F= .209, p = .649) comparing the
mean scores of participants who reported (1) weaving as their paidjob (n = 48, m - 5.62,
sd - .257) with the mean of participants who reported (2) washing clothes, market sellers
(i.e. fruit and vegetables vendors) and others (n = 15, m = 5.38, sd = .219) revealed no
significance among the groups. However, the t-test shown in Table 36 reveals that
significant difference existed (t (2 ,6i> = 3.279, p<.05). Women who reported weaving as
their paidjob had a higher mean as compared as to women who reported washing clothes,
market sellers and other as their paidjob.

Table 36
Comparison o f Mean Item Differences by Respondents ’ Type o f Job

Item

Importance

Weaving

Washing, market
and others

Diff.

t

P

5.62

5.38

.24

3.279

.002
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Income Level
The T-test procedure was used to determine if a difference existed between the
respondents’ levels of income in terms of importance of education. As shown in Table
37, a significant difference was found (t( 2 , 60 ), - 2.773, p<.05).
Table 37
Comparison o f Mean Item Differences by Respondents Income Level

Item

Importance

Lowest $20.00

$25.00 Highest

Diff.

t

P

5.65

5.46

.18

2.773

.007

Types o f Jobs o f Respondents ’ Husbands
As shown in Table 38, participants who reported their husbands having a paidjob
(m = 5.65, sd = .306) did not differ significantly from participants who reported their
husbands did not have a paidjob (m = 5.61, sd = .348) in terms of importance of
education at (t (2 , 79 ), = .641, p>.05).
Table 38
Comparison o f Mean Item Differences o f Husbands Who Were Reported to Have a Paid
Job by Respondents Participating in the Study

Item

Importance

Paidjob
Yes

No

5.65

5.61

Diff.

t

P

.036

.468

.641
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The overall mean score of perception toward importance of education were
compared with the types of jobs of the respondents’ husbands: (1) farmer, (2) fisherman,
(3) constmction worker, and (4) other as shown in Table 39. Overall the means of
perceptions of importance of education ranged from 5.57 to 5.73. Husbands’ work
defined as “other” such as carpenter, construction worker aid, market seller, fish seller
had the highest mean (5.73), while respondents who reported “farmer” as their husband’s
paidjob scored the lowest mean (5.57).

Table 39
Overall Perception o f Importance o f Education by Husbands ’ Types ofJobs o f the
Respondents Participating in the Study

N

X

SD

Farmer

17

5.57

.353

Fisherman

13

5.59

.327

Construction
Worker

14

5.70

.208

Other

14

5.73

.306

No Job

23

No response/
Does not apply

37

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 37 subjects chose not to respond or the question did not apply to them.
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A one-way Analysis of Variance was carried out to assess whether any significant
difference existed between husbands’ types of jobs as reported by the respondents
participating in the study. As shown in Table 40, no significant difference was found (F
(3,54), = -966, p>.05).

Table 40
Comparison o f Overall Perception by Husbands ’ Types o f Jobs o f the Respondents
Participating in the Study

df

SS

F

P

Between Groups

3

.272

.966

.415

Within Groups

54

5.072

Total

57

5.344

Source
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A T-test procedure was calculated comparing the mean score of respondents who
reported their husband’s level of income $50.00 or lower and respondents who reported
their husband’s income as $60.00 or higher. As shown in Table 41, no significant
difference was found (t (2 ,50) = -.369, p>.05) among respondents who have an income of
$50.00 or lower with those who had an income of $60.00 or higher. The mean of
respondents who reported an income of $50.00 or lower (m = 5.66, sd = .316), was not
significantly different from the mean of respondents who reported an income of $60.00 or
higher (m —5.69, sd = .271).

Table 41
Comparison o f Mean Item Differences by Husband’s Level o f Income o f Respondents
Participating in the Study

Item

Importance

Lowest $50.00

$60.00 Highest

Diff.

t

P

5.66

5.69

-.03

-.369

.713
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Schooling
A T-test procedure was performed to compare the mean score of respondents
who reported to have attended school and the mean score of those who reported to never
have attended school. No significant difference was found (t (2 , 115), = -1.536, p>.05)
among respondents who have attended school before and those who have never attended
school. Table 42 shows the results.

Table 42
Comparison o f Mean Item Differences by Respondents School Attendance

Item

Importance

Attended School
Yes

No

5.50

5.60

Diff.

t

P

-.10

-1.536

.127
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A Levenes’ Test for Equality of Variances (F = 1.28, p>.05) showed that the
means of those who reported to have attended school one year (m = 5.51, sd = .376) were
not significantly different from those who reported to have attended school two years or
more than two years (m = 5.48, sd = .395). Table 43 shows this comparison (t (2 ,25 ) = .154,
p>.05).

Table 43
Comparison o f Mean Item Differences by Respondents Schooling Years

Item

Importance

One Year

Two years/
more than two
years

Diff.

t

P

5.51

5.48

.0 2

.154

.879

109

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Program Contact
Table 44 provides the results of a comparison between the mean scores of
perceptions in terms of importance of education and the program contact: (1) Friends,
neighbors, family and children’s teachers, (2) Community leaders, (3) Others (e.g.
facilitators, church). The means of perceptions for program contact ranged from 5.44 to
5.69. Respondents who reported community leaders as their program contact had the
highest mean (5.69) while respondents who reported friends, neighbors, family and
children’s teachers as their program contact had the lowest mean of 5.44.

Table 44
Overall Perception o f Importance o f Education by Program Contact Reported by
Respondents Participating in the Study

Group

N

X

SD

Friends, Neighbors,
Family and
Children’s Teachers

27

5.44

.333

Community Leaders

29

5.69

.297

Other

61

5.59

.289

No response

1

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 1 subject chose not to respond.
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The results of an ANOVA test (see Table 45) performed to compare perceptions
of importance of education and program contact reported by respondents participating in
the study revealed that a significant difference existed among the groups (F (2 ,114), =
5.095, p<.05).

Table 45
Comparison o f Overall Perception by Program Contact o f the Respondents Participating
in the Study

df

SS

F

P

2

.928

5.095

.008

Within Groups

114

10.38

Total

116

11.31

Source

Between Groups

As shown in Table 46, a Tukey’s HSD multiple comparisons test was used to
determine the nature of the differences between groups. This analysis revealed that
participants who reported their community leaders as their program contact scored higher
(m = 5.69, sd = .297) than participants who reported friends, neighbors, family and
children’s teachers as their program contact (m = 5.44, sd —.333). No significance
difference was found (F (2 ,114), = 5.095, p>.05) among the other groups.
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Table 46
Mean Differences Between Importance o f Education and Program Contact as Reported by Respondents Participating in the
Study
Multiple Comparisons
Dependent Variable: Importance of Education
Tukey HSD
(J) Program 1

(I) Program 1

Mean
Difference
(I-J)

Std. Error

95% Confidence Interval

Sig.

Lower Bound
1

2

3

Upper Bound

2

-.25615(*)

.08073

.005

-.4479

-.0644

3

-.15213

.06978

.079

-.3178

.0136

1

.25615(*)

.08073

.005

.0644

.4479

3

.10401

.06809

.282

-.0577

.2657

1

.15213

.06978

.079

-.0136

.3178

2

-.10401

.06809

.282

-.2657

.0577

* The mean difference is significant at t re .05 level.

Class Attendance
The overall mean scores of perceptions toward importance of education were
compared among participants class attendance per week: (1) one class per week, (2) two
classes per week, and (3) more than two classes per week. Overall, as shown in Table 47,
the means of perceptions toward importance of education ranged from 5.46 to 5.62.
Participants attending two classes per week had the highest mean score (5.63).
Participants attending more than two classes per week scored the lowest mean (5.46).

Table 47
Overall Perception o f Importance o f Education by Class Attendance Reported by
Respondents Participating in the Study

N

X

SD

One Class

8

5.58

.254

Two classes

74

5.63

.314

More than two
classes

32

5.46

.299

No response

4

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 4 subjects chose not to respond.
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The results of an ANOVA test (see Table 48) performed to compare perceptions
of importance of education and class attendance reported by respondents participating in
the study revealed that a significant difference existed among the groups (F (2 ,11 i), =
3.512, p<.05).
Table 48
Comparison o f Overall Perception ofImportance o f Education by Class Attendance o f
the Respondents Participating in the Study

df

SS

F

P

2

.661

3.512

.033

Within Groups

111

10.44

Total

113

11.10

Source

Between Groups

Table 49, shows the Tukey HSD test which detected significant difference
between participants who reported to attend two classes per week {m = 5.63, sd = .314)
and participants who reported to attend more than two classes per week (m = 5.46, sd =
.299). No significant difference was found (F (2 ,111), - 3.512, p>.05) in perceptions of
importance of education between participants who reported to attend one class per week
(m = 5.58, sd = .254) and participants who reported to attend more than two classes per
week (m = 5.46, sd = .299), or between participants who reported to attend two classes
per week (m = 5.63, sd = .314) and participants who reported to attend one class per week
(m = 5.58, sd= .254).

114

Reproduced with permission o f the copyright owner. Further reproduction prohibited without permission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Table 49
Mean Differences Between Importance o f Education and Class Attendance as Reported by Respondents Participating in the
Study
Multiple Comparisons
Dependent Variable: Importance of Education
Tukey HSD

(I) Classes per week

(J) Classes per week

Mean
Difference
(I-J)

Std. Error

Sig.

95% Confidence Interval

Lower Bound

Upper Bound

1 class per Week

2 classes per Week

-.05089

.11415

.896

-.3221

.2203

.12109

.12124

.579

-.1669

.4091

2 classes per Week

More than 2 classes
per week
1 class per Week

.05089

.11415

.896

-.2203

.3221

More than 2 classes
per week
1 class per Week

.17198(*)

.06489

.025

.0178

.3261

-.12109

.12124

.579

-.4091

.1669

2 classes per Week

-.17198(*)

.06489

.025

-.3261

-.0178

More than 2 classes
per week

* The mean difference is significant at the .05 leve

Objective Three
Objective three was to identify reasons for women’s participation in a literacy
program. This factor was compared with demographic factors. Table 50 shows the overall
means and standard deviations for questions 6, 16, 22, and 32. The highest mean was
reported for Q5 (X = 5.70), followed by Q25 (X = 5.69). The lowest mean was for Q30
(X

=5.46).

Table 50
Respondents ’ Reasons fo r Participation in the “Alfabetizacion ” Program

Question

X

SD

5.33

.934

Q16: I want to further my education

5.65

.605

Q22: I want to receive the rewards (free lunch,
notebook)

3.13

1.37

Q32: I want to be able to hold a leadership position
in my community

5.23

1.35

Q6:

I want to get out of the house for a few hours
each week

Demographic Characteristics
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To see if there was a significance difference between the mean score of
respondents who reported to have participated in the program before 2004 to the mean
score of respondents who reported participating in the program in 2004, a T-test
procedure was calculated. As shown in Table 51, a significant difference was found (tn6
= 2.33, p<.05). The mean of respondents who were currently participated in the program
in 2004 (m = 5.53, sd - .522), was significantly different from the mean of respondents
who had graduated from the program before 2004 (m = 5.28, sd = .875).

Table 51
Comparison o f Mean Item Differences by Respondents Participating in the Program

Item

2004

Before
2004

Diff.

t

P

Reasons for
Participation

4.97

4.70

.27

2.33

.022

Year o f Participation
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The overall mean scores of reasons for participation in the program were
compared among participants’ year of participation in the program: (1) 1994 - 2001, (2)
2002 - 2003, and (3) 2004. As shown in Table 52, overall the means of reasons for
participation in the program ranged from 4.34 to 4.97. Respondents who reported to have
participated in the program in 1994 - 2001 scored the lowest mean (4.34) and respondents
who reported to have participated in the program in 2004 scored the highest mean (4.97).

Table 52
Overall Reasons fo r Participating in the Program by Year o f Participation o f the
Respondents Participating in the Study

Group

N

X

SD

1994-2001

21

4.34

.988

2002 - 2003

37

4.93

.477

2004

57

4.97

.507

No Response

3

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 3 subjects could not remember the year of participation

The overall mean perception scores were compared statistically among the groups
using an ANOVA. The results shown in Table 53 revealed a significant difference (F
(2 ,ii2 ), = 8.679, p<.05) found among the groups.
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Table 53
Comparison o f Overall Reasons fo r Participating in the Program by Year o f
Participation o f the Respondents Participating in the Study

df

SS

F

P

2

6.53

8.679

.000

Within Groups

112

42.17

Total

114

48.71

Source

Between Groups

Tukey’s test (see Table 54) was used to determine the nature of the difference
among the groups. The results of this study revealed that there was a significant
difference between participants in the program during (2) 2002 - 2003 who scored higher
in reasons for participation in the program (m —4.93, sd = A l l ) than those who
participated in the program between (1) 1994 - 2001 (m = 4.34, sd = .988). Also, there
was a significant difference between participants in the program in (3) 2004 who scored
higher in reasons for participation in the program (m = 4.97, sd = .507) than those who
participated in the program in (1) 1994 - 2001 (m = 4.34, sd = .988).
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Table 54
Mean Differences Between Reasons fo r Participation by Year o f Participation
Multiple Comparisons
Dependent Variable: Reasons for Participation
Tukey HSD

(I) Yearl

1

(J) Yearl

Mean Difference
(I-J)

Std. Error

Sig.

95% Confidence Interval
Lower Bound

Upper Bound

2

-.5871900

.16766

.002

-.9854

-.1890

3

-.63283(*)

.15665

.000

-1.0049

-.2608

1

.5871900

.16766

.002

.1890

.9854

3

-.04564

.12955

.934

-.3534

.2621

1

.6328300

.15665

.000

.2608

1.0049

2

.04564

.12955

.934

-.2621

.3534

to
o

2

3

* The mean difference is significant at the .05 level.

Age

The overall means of scores of reasons for participation in the program were
compared among respondents’ age groups (see Table 55).These age groups were (1)
Forty years old or younger, (2) forty one to fifty, (3) fifty one to sixty, and (4) sixty years
old or older. Overall, the means of reasons for participation in the program by
participants’ age group ranged from 5.21 to 5.45. Participants whose age ranged between
51 years old to 60 had the highest mean (5.45) and participants whose age ranged
between 61 years old or higher scored the lowest mean of 5.21.

Table 55
Overall Reasons fo r Participating in the Program by Age Group o f the Respondents
Participating in the Study

N

X

SD

40 years old or
younger

35

4.82

.571

4 1 - 5 0 years old

33

4.78

.751

5 1 - 6 0 years old

37

4.84

.476

61 years old or
older

11

4.88

1.10

No response

2

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 2 subjects chose not to respond
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The overall mean perception scores were compared statistically among the groups
using an ANOVA test procedure. Table 56 provides the results of the test. The results
revealed no significant difference among the groups (F (3 ,112), = -092, p>.05).

Table 56
Comparison o f Overall Reasons fo r Participating in the Program by Age Group o f the
Respondents Participating in the Study

df

SS

F

P

3

.122

.092

.964

Within Groups

112

49.655

Total

115

49.777

Source

Between Groups
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Marital Status
A T-test procedure was calculated comparing reasons for participating in the
program with the mean score of respondents who reported being single, divorced and
other as their marital status and the mean score of those who reported married as their
marital status. As shown in Table 57, no significant difference was found {t\\(, = .646,
p>.05) among respondents who have married as their marital status and respondents who
are single, divorced or other (e.g. separated from their husbands, living together, and
singles mothers) as their marital status. The mean of respondents who reported being
married (m = 4.80, sd = .709), was not significantly different from the mean of
respondents who reported being single, divorced or others (e.g. separated from their
husbands, living together, and single mothers) (m = 4.88, sd = .575).

Table 57
Comparison o f Mean Item Difference in Terms o f Reasons fo r Participating in the
Program by Respondents Marital Status

Item

Reasons for
Participation

Married

Single,
Divorced
and Others

Diff.

t

P

4.88

4.80

.08

.646

.519
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Family Size
Table 58 shows the comparison between the mean scores of perceptions towards
importance of education and respondents’ family size: (1) 1 or 2 children, (2) 3 or 4
children, (3) more than four children. The means of perceptions for family size ranged
from 4.81 to 4.90. Respondents with three or four children reported the highest mean
(4.90) while respondents with 1 or 2 children or more than four children reported the
lowest mean of 4.81.

Table 58
Overall Reasons fo r Participating in the Program by Family Size o f the Respondents
Participating in the Study

Group

N

X

SD

1 or 2 children

19

4.82

.600

3 or 4 children

28

4.90

.628

More than 4
children

64

4.81

.681

No response/Does
not apply

7

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 3 subjects chose not to respond and the question did not apply to 4 subjects
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The overall mean scores of reasons for participating in the program were
compared statistically among the groups using an ANOVA. As shown in Table 59, no
significant difference was found among the groups (F (2 ,108) = .014,/?>.05).

Table 59
Comparison o f Overall Reasons fo r Participating in the Program by Family size o f the
Respondents Participating in the Study

df

SS

F

P

2

.164

.191

.826

Within Groups

108

46.39

Total

110

46.56

Source

Between Groups
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Domicile
The overall mean score of reasons for participating in the program (as seen in
Table 60) were compared among respondents’ domicile: (1) living with husband and
children, (2) children, (3) parents, (4) others (e.g. friends, neighbors, a sibling). Overall
the mean perception of importance of education ranged from 4.77 to 5.02. Respondents
who reported other as their domicile scored the highest mean score (5.02) and those who
reported to live with children scored the lowest (4.77).

Table 60
Overall Reasons fo r Participating in the Program by Domicile o f the Respondents
Participating in the Study

N

X

SD

Husband and
children

72

4.79

.703

Children

22

4.77

.602

Parents

14

5.00

.604

Others

10

5.02

.492

Group

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
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A One-way Analysis of Variance of importance of education according to
respondents’ domicile found no significant difference (F (3 , 114) = -443,y>>.05) among the
groups. Table 61 shows the results.

Table 61
Comparison o f Overall Reasons fo r Participating in the Program by Domicile o f the
Respondents Participating in the Study

df

SS

F

P

3

.942

.720

.542

Within Groups

114

49.711

Total

117

50.653

Source

Between Groups
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Types o f Jobs
A T-test procedure was calculated to determine if reasons for participating in the
program differed between respondents who reported having a paid job with respondents
who reported not having a paid job. As shown in Table 62, no significant difference was
found

115

= -.579, p>.05) among respondents who have a paid job and respondents who

did not have a paid job. The mean of respondents who had a paid job (m = 4.80, sd =
.779), was not significantly different from the mean of respondents who did not have a
paid job (m - 4.87, sd= .492).

Table 62
Comparison ofMean Item Differences in Terms o f Reasons fo r Participating in the
Program by Respondents Paid Job

Item

Reasons for
Participation

Paid Job
Yes

No

4.80

4.87

Diff.

t

P

-.068

-.579

.564
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Levene’s Test for Equality of Variance (F = 6.05,p <.05) comparing the mean
scores of participants who reported (1) weaving as their paid job (m = 4.79, sd = .857)
with the mean of participants who reported (2) washing clothes, market sellers and others
(m = 4.81, sd = .467) is not significant. Table 63 shows the results.

Table 63
Comparison o f Mean Item Differences by Respondents ’ Type o f Job

Item

Weaving

Washing, market
and others

Diff.

t

P

Reasons for
Participation

4.79

4.81

-.019

-.085

.932
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Income Level
The T-test procedure was used to determine if a difference existed between the
respondents’ levels of income in terms of reasons for participating in the program. As
shown in Table 64, no significant difference was found at (t( 2 , 60 > = -082, p>.05).

Table 64
Comparison ofMean Item Differences in terms o f Reasons fo r Participating in the
program by Respondents Income Level

Item

Reasons for
Participation

Lowest $20.00

$25.00Highest

Diff.

t

P

4.86

4.72

.14

.703

.485
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Types o f Jobs o f Respondents ’Husbands
As shown in Table 65, participants who reported their husbands having a paid job
(m = 4.75, sd = .770) did not differ from participants who reported their husbands did not
have a paid job (m = 4.97, sd = .309) in terms of reasons for participating in the program
(t79 = -1.901, p>.05).

Table 65
Comparison o f Mean Item Differences o f Husbands ’ Paid Job in Terms o f Reasons fo r
Participating in the Program

Paid job
Item

Reasons for
Participation

Yes

No

4.75

4.97

Diff.

t

P

-.228

-1.901

.061

131

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

The overall mean score of reasons for participating in the program were compared
with the type of job of the respondents’ husbands: (1) farmer, (2) fisherman, (3)
construction worker, and (4) other (e.g. carpenter, construction worker aid, market seller,
and fish seller). Overall the means of reasons for participating in the program ranged
from 4.55 to 5.03. Respondents’ husbands’ jobs defined as other had the highest mean
(5.03), while respondents’ who reported construction worker as their husband’s paid job
scored the lowest mean (4.55). The means and standard deviation are presented in Table
66 .

Table 66
Overall Reasons fo r Participating in the Program by Husbands ’ Types o f Jobs

Group

N

X

SD

Farmer

17

4.64

.655

Fisherman

13

4.78

.465

Construction
Worker

14

4.55

1.217

Other

14

5.03

.498

No Job/

23

No response/
Does not apply

14

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 37 subjects chose not to respond or the question did not apply to them.
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A one-way Analysis of Variance was carried out to assess whether any significant
difference existed between husbands’ types of jobs as reported by the respondents
participating in the study. As shown in Table 67 no significant difference was found (F
(3 ,54)

= 1.059, p>.05).

Table 67
Comparison o f Overall Reasons fo r Participating in the Program by Husbands ’ Types o f
Jobs o f the Respondents Participating in the Study

df

SS

F

P

Between Groups

3

1.88

1.059

31A

Within Groups

54

31.993

Total

57

33.875

Source
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A T-test procedure was calculated comparing the mean score of respondents who
reported their husband’s level of income $50.00 or lower and respondents who reported
their husband’s income as $60.00 or higher. As shown in Table 68, no significant
difference was found (f50 = -.867, p>.05). The mean of respondents who reported an
income of $50.00 or lower (m = 4.69, sd = .718), was not significantly different from the
mean of respondents who reported an income of $60.00 or higher (m = 4.86, sd = .678).

Table 68
Comparison o f Mean Item Differences in Terms o f Reasons fo r Participating in the
Program by Husband’s Level o f Income

Item

Reasons for
Participation

Lowest $50.00

$60.00 Highest

Diff.

t

P

4.69

4.86

-.168

-.867

.390
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Schooling
A T-test procedure was performed to compare reasons for participating in the
program with the mean score of respondents who reported to have attended school and
the mean score of those who reported to never have attended school. No significant
difference was found (ins = -.913, p>.05) among respondents who have attended school
before and those who have never attended school. Table 69 shows the results.

Table 69
Comparison o f Mean Item Differences in Terms o f Reasons fo r Participating in the
Program by Respondents School Attendance

Attended School
Item

Reasons for
Participation

Yes

No

4.73

4.86

Diff.

t

P

-.132

-.913

.363
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A Levenes’ Test for Equality of Variances (F = .022,p = .882) showed that the
means of those who reported to have attended school one year (m = 4.77, sd = .642) were
not significantly different from those who reported to have attended school two years or
more than two years (m = 4.65, sd = .718). Table 70 shows this comparison (A5 —-.145,
p>.05).

Table 70
Comparison o f Mean Item Differences in Terms o f Reasons fo r Participating in the
Program by Respondents Schooling Years

Item

Reasons for
Participation

One Year

Two years/
more than two
years

Diff.

t

P

4.77

4.65

.13

.484

.633
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Program Contact
Table 71 below provides the results of a comparison between the mean scores of
perceptions in terms of reasons for participating in the program and the program contact:
(1) Friends, neighbors, family and children’s teachers, (2) Community leaders, (3) Others
(e.g. facilitators, church). The means of perceptions for program contact ranged from
4.80 to 4.88. Respondents who reported friends, neighbors, family and children’s teachers
as their program contact had the highest mean (4.88) while respondents who reported
others as their program contact had the lowest mean of 4.80.

Table 71
Overall Reasons fo r Participating in the Program by Program Contact Reported by
Respondents Participating in the Study

Group

N

X

SD

Friends, Neighbors,
Family and
Children’s Teachers

27

4.88

.520

Community Leaders

29

4.84

.580

Other

61

4.80

.753

No response

1

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 1 subject chose not to respond.
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The results of an ANOVA test performed to compare reasons for participation and
program contact reported by respondents revealed that no significant difference existed
among the groups (F (2 ,114) = 1.44, p>.05), as shown in Table 72.

Table 72
Comparison o f Reasons fo r Participating in the Program by Program Contact o f the
Respondents Participating in the Study

df

SS

F

P

2

.128

.144

.866

Within Groups

114

50.52

Total

116

50.65

Source

Between Groups
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Class Attendance
The overall mean scores of reasons for participating in the program were
compared among participants class attendance per week: (1) one class per week, (2) two
classes per week, and (3) more than two classes per week. Overall, as shown in Table 73,
the means of reasons for participating in the program ranged from 4.68 to 4.90.
Participants attending more than two classes per week had the highest mean score (4.90).
Participants attending one class per week scored the lowest mean (4.68).

Table 73
Overall Reasons fo r Participating in the Program by Class Attendance Reported by
Respondents Participating in the Study

N

X

SD

One Class

8

4.68

.873

Two classes

74

4.82

.669

More than two
classes

32

4.90

.624

No response

4

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 4 subjects chose not to respond.
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Table 74 shows the ANOVA test performed. This ANOVA test detected no
significant differences among the groups.

Table 74
Comparison o f Overall Reasons fo r Participation by Class Attendance o f the
Respondents Participating in the Study

df

SS

F

P

2

.344

.381

.684

Within Groups

111

50.15

Total

113

50.49

Source

Between Groups
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Objective Four
Objective four was to determine if women’s experiences in the literacy program
met their needs and interests in terms of demographical characteristics. As shown in table
75, questions 8, 9, 10, 11, 12, 13 and 14 from part III of the questionnaire were used to
locate emerging themes with a thematic analysis (Cuban, 2003).

Table 75
Experiences in the Literacy Program from Women Who Participate or Who Have
Participated in the “Alfabetizacion ” Program.

Part III:

Q8:

What are some other helpful class activities?

Q9:

How do you feel about the places where your classes are held?

Q10: What would you like to learn about moral values?
Q11: What would you like to leam about work and production?
Q12: What would you like to leam about nutrition and health?
Q13: What would you like to leam about citizenship?
Q14: What would you like to leam about family?
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What are some other helpful class activities?

As seen in Figure 1, the themes that emerged from the respondents’ answers were
a) reading and writing, b) advanced classes, c) crafting activities, d) mathematical
operations, and e) ethics. Only three 3 participants refused to answer this question.
Helpful Activities
EB No re s p o n se

E

reading and
writing

a

ad v a n c e d c la s s e s

H crafts

| 2 .5 4 °/| 3 .39%1

10.17%

p , m athem atical
o p eratio n s
H ethics

| 4 4 .92%
2 5 .4 2 % |

tf+I+I.'+ + + +
±f+++yf++4
1

1

t+ + + + + ^
- ^ + S j+-

Figure 1
Percentage o f Helpful Activities as Reported by Participants in the Study

From the different answers collected, a sample of participants’ comments about
each one of the themes is provided. A woman in her 40’s reported reading and writing
exercises being very helpful but she also added:
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“I know how to write my name, but still people cannot understand my
handwriting and even when they ask me to spell it out I don’t even know how to
do that. I guess I just memorized how to write it and that’s all, I can write my
children’s name and one thing here and there, but I think we still need more
practice o f that... I can recite the alphabet but I still can’t write long words except
my full nam e...”
A woman in her 50’s, when asked about helpful activities, said:
“Now, nobody calls me illiterate.. .1 don’t have it written in any of my papers
(Peruvian ID - See Appendix I ) .. .1 even have my diploma (See Appendix J)
when I graduated from the program but I think and say to myself, I am still
illiterate. People know that too.. .in my community group I’m the treasurer but I
only can write numbers when they are small ones, otherwise I just memorized
who owes money, who paid.. .it’s hard to write numbers and to read it even worst.
I think we need to practice more reading and writing.”
A woman who reported advanced classes as one of the activities that might be
helpful to them said:
“I know how to write by myself now... I have been in this program twice... I
thought they would teach more so I would leam more and I would be more
educated, but no, they taught me the same thing... I got bored so I left the
program. I need to leam more other than just ‘I love my town’, ‘I love my
family’.. .my friend is in this program now and still the same.. .nothing has
changed.”
One of the 30 women who reported crafts as a helpful activity said:
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“Knitting was very helpful. I know how to do that now and I did some sweaters
for my own children. It’s too hot now, but I even wore the sweater I knit for
myself the other day and my teacher was very proud of me. I was embarrassed, at
first, because I just know how to weave hats and look at my fingers with all these
calluses, but knitting is much better. But, I weave hats faster than I knit, but at
least, I know how to do that now and if I ever stop weaving, I can start knitting
and make some money...”
A 38 year old participant said:
“It was very helpful and fun to leam how to make our own Christmas
ornaments.. .even my children enjoyed when I showed them what I had done. I
taught them how to do it and for the first time, my house had Christmas
decorations and we will probably use them this Christmas again. That day my
children were the ones who were happier than me. Then, I just wanted to leam
more of that so I can make my children happy again, but classes were over and
couldn’t come back. I really enjoyed learning that. Sometimes, it’s boring just
reading and writing, it is good, but sometimes it is very boring.”
A 26 year old participant of the literacy program in 2004 commented the
following:
“I loved the day when they taught me to make animal balloons. You know we
celebrate first year olds birthday party.. .it’s very common for those who have
money to do that for their children, it cost a lot and I didn’t know how much
money they spend in a birthday party until I helped Mrs. Mary [the women who
hired her] to decorate a birthday party and she paid me just for knowing how to
144

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

make animal balloons. So now, when I can I help her and she pays me for doing a
lot of animal balloons that Rebeca [facilitator] taught me.”
Only 12 participants reported their need for more practice with mathematical
operations while four participants reported their need for some training in ethics. A 2002
participant said:
“I wish they teach me how to interact with other people or how to talk...every
time I go to my children’s school meeting [PTA] I do not open my mouth at all,
because I am afraid that they are going to laugh at me because I do not talk pretty
like those women. They already look down on me, so why to do it worse, right?
.. .1 want to talk pretty like my children’s teachers maybe or like you [data
collector] but I don’t know how to and they don’t teach us that either”
Another woman who was 36 years old when asked about any other helpful
activities she had found useful during the program commented:
“I want them to teach me how to interact in public. I am already shy and do not go
out very often except to my classes, first, because I want to leam, but also because
this is the only place where nobody tells me that I embarrass them.. .my husband
tells me that all the time. He says that he does not take me out, you know, to any
birthday party not even to church because he says that he is embarrassed of me.
Maybe it’s just an excuse but then I don’t think so, because I sometimes feel
embarrass myself.. .but I do want to go out more, I am just waiting to know more,
to leam m ore... maybe, my children, my husband, my whole family would feel
proud of me and not embarrassed anymore... I just need to leam how to shake
hands with people and how to talk pretty...”
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How do you fe e l about the places where your classes are held?

As seen in Figure 2, the themes that emerged from the respondents’ answers were
a) closeness to their houses, b) familiarity with their place and people, c) want their own
place, and d) liked it.
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Figure 2
Percentage o f Perceptions o f their Places Where Classes are Held as Reported by
Participants in the Study

Thirty one participants reported that the closeness of the place was what they
liked the most. Some of their comments were:
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“I liked it [the place] because my children knew where I was and they could come
get me if there was trouble at hom e.. .you know, it’s very important to be closer to
your house because you never know what can happen to your children when your
are not there” (Graduate, 34 years old).
“Even though the room is too small for all of us I enjoyed where it is.. .1 don’t
think my husband would have allowed me to go to classes if it were far
away.. .who would take care of my children.. .my oldest [daughter] takes care of
her sibling until I come back and she can’t handle anything while I’m in class,
then she can come and get m e...” (Participant, 2004, 43 years old).
Familiarity (n = 22) was one of the answers participants gave to this question.
When asked about this, a woman in her late 50’s said:
“I don’t care about the place. It’s small but it’s better than to have nothing right?...
I know everybody here. We can talk to one each other, we can talk to our teacher
about anything because we all know each other.. .1 don’t think I would feel better
even if I have the best place to study, if I don’t know anybody in that place”
(Participant, 2004).
“I used to go to my classes with three of my neighbors.. .it was much better than
to be by myself.. .we [friends and herself] were happy we had one each other.
People complained about the place, because it was noisy, dirty, and small, but I
always though that I was here because I wanted to leam and also because my
friends [neighbors] were going through the same shame than I w as.. .forget about
the place.. .sometimes you have to be content with what you have...” (Graduate,
1994, 29 years old).
147

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Also, 22 (18.6%) participants reported that they preferred to have their “own”
place for classes. A graduate from 2002 said:
“.. .my classes were held in a place where the family had seven children and they
were always making noise, crying, fighting, yelling, screaming during our
classes.. .they were [children] were coming in and out.. .we couldn’t hear our
teacher because of that, and she couldn’t raise her voice because that was not her
house.. .if they build a place just for illiterate women to come and leam it would
be so much better for the students and for the teacher, I think we could all leam
much better...” (Graduate, 53 years old).
“I always wanted a different place, one of our own.. .the owner of the house
where we had our classes sometimes gave us ‘bad’ looks, always.. .we felt like we
were a bothersome to her, why then she offered her house?.. .we wished we had it
[classes] in a different place every time they [household owners] started to fight in
the back of their house .. .1 think they did it on purpose so we could finish our
class earlier and quickly...
The majority (n = 43, 36.4%) of the participants reported how much they liked the
place saying:
“I like it because it’s very relaxing.. .the teacher is nice.. .my friends [classmates]
know me and I know them too. Sometimes it’s good to get out of my house to
clear up my mind...” (Participant, 2004, 46 years old).
“I liked it very much. I could talk and nobody laughed because of the way I
talked. My teacher listened to me, my friends [classmates] listened to me and I
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listened to them as well. Nobody looked down to anybody because we were all
the same. I felt comfortable going there [place]... (Graduate, 1994, 50 years old).
What would you like to learn about moral values?
As seen in Figure 3, the themes that emerged from the respondents’ answers were
a) respect, b) honesty, c) responsibility, and d) do not know the meaning of the word.
Moral valu es
S

resp e ct

H H onesty
E3 Responsibility
don't know
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Figure 3
Percentage o f Themes that Emerged From Moral Values as Reported by Participants in
the Study
Fifty eight participants (49%) agreed that they would like to learn about respect.
Some of their comments were:
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“Kids of today do not know how to respect their elders. We have lost so much and
having classes about moral values that we can pass on to them would be nice. We
need to teach these kids that just because we don’t know how to read or write they
can treat us however they want to .. .if we can’t help our children with their
homework at least we can help them with respecting one another, not just at home
but anywhere they go...” (Participant, 2004, 63 years old).
“I wished I had learned about respect.. .my children and grandchildren are always
insulting me, and I couldn’t ask them about respecting me because I did not know
how to read and write, and even now, they still make fun of me and call me names
because I don’t read and write very w ell.. .1 wished I have taught my children all
that when they were growing up” (Graduate, 2000, 58 years old).
“I wanted to learn to be more responsible, my daughter was always telling me that
I was irresponsible but did not tell me w hy.. .she said that when I didn’t do my
homework so I was an irresponsible.. .1 wanted to be more responsible so I can do
my homework...” (Graduate, 2002, 39 years old).
Twenty seven percent (n = 32) of the women did not understand the concept of
respect, a woman participating in this program commented:
“I don’t know what that is. Is it to be a better woman? I’m stupid so I don’t know
what I want to learn,... whatever my teacher wants to teach me I’ll leam ... I just
learn what they teach me, and if this moral values it’s good then I do want to leam
it so I can be better.. .1 can also teach my daughters of this and we all become
better women” (Participant, 2004, 35 years old).
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What would you like to learn about work and production?

As seen in Figure 4, the themes that emerged from the respondents’ answers were
a) creation of jobs, b) sewing machine training, c) knitting training, and d) don’t know.

W ork & Production
0 job creation
0

| 18.64%|

sew ing m achine

B

knitting

El

don't know

r+nH+J+i+j^

3.39%

57.63% |

20.34%

Figure 4
Percentage o f Themes that Emerged From Work and Production as Reported by
Participants in the Study
More than 50% of the women agreed that job creation and business skills should
be covered during their classes. Among the different comments given by women are:
“Well, I think I want to leam how to open my own business. We just leam to read
and write but they don’t tell us what we can do with this that we leam.. .what
kinds of job we can do .. .my son always says ‘leam so you can do something else
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other than weaving’, but I don’t know what else I can do.. .Mrs. Ana [mayor’s
wife] says that we can have our own thing [business], sell our stuff [handicrafts]
and make money in that way, but when we talk to our teacher, she says ‘not
yet’.. .so I’m still learning until they do something for u s...” (Participant, 2004,
42 years old).
“I wish the mayor or whoever can help us open our own business.. .weaving hats
is so cheap that it’s not enough to support our family.. .1 know a woman who
learned something and now she has her store selling clothes.. .her family helped
her, but if you don’t have anybody to help you then you can’t do anything.. .1 feel
sometimes I’m wasting my time here because reading and writing does not pay
m e.. .1 hope we can get help one day as Mrs. Ana [mayor’s wife] says so that we
can start our own business and we can work there and help other women and also
their families...” (Participant, 2004, 48 years old).
“Miss [data collector] they didn’t teach us how to use a sewing machine, our
teacher [facilitator] said that we had to go to a special school for that.. .too much
money cost to leam that... I needed to leam to use that machine so I could have
other source of income, but they didn’t teach us that...” (Graduated, 2002, 35
years old).
Nineteen percent of the women (n= 22) did not know what to answer when asked
this question. A woman in her late 40’s said “I already have a job, so I don’t need to
know anything else. I know what I do and I will keep doing” (Participant, 2004).
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What would you like to learn about nutrition and health ?

As seen in Figure 5, the themes that emerged from the respondents’ answers were
a) treatment and prevention of illnesses, b) first aid training, c) cholera, and d) others.
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Figure 5
Percentage o f Themes that Emerged From Nutrition and Health as Reported by
Participants in the Study
Most of the women reported wanting to know about children’s prevention and
treatment of illnesses (e.g. fever, diarrhea, cough). In addition, some of the women
reported wanting to know about prevention of cancer, and AIDS. Some of the comments
were:
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“I want to know what I need to give [medicine] to my children when they get
sick.. .to take them to a doctor for fever cost too m uch.. .waste of time, you have
to make the appointment and come back the next day.. .my child can be dead
when they finally decide when to see her...” (Participant, 2004, 29 years old).
“I know that children are very important... we have to take care of them, but what
about us? Just because we are old they don’t treat us w ell.. .my daughter is always
talking about cancer and telling what she knows but I wish an expert can tell us
more about it.. .my friend’s daughter says the soon they detect something wrong
in our bodies the better, but when it’s soon.. .we don’t know.. .1 don’t know... my
teacher [facilitator] always taught us about hygiene. She said it was very
important to be clean but I know a lot of people who were very clean and had
cancer... (Graduate, 2003,

68

years old).

“I wished they have taught us about first aid... especially for my children.
Sometimes they had to be by themselves while I went to work and if something
happened then they knew what to do, or if I was by myself then I knew what to do
as w ell...” (Graduate, 2000, 42 years old).
“Cholera is very dangerous and our authorities do not do anything to educate us
about it. Imagine if it happens again like it did before, I don’t want anybody in my
family to die but if I’m not prepared, if I don’t know what to do in cases like this
then they will die.. .makes me so mad that nobody does nothing, like those people
who died from cholera never existed.. .it’s too sad they wait for the last minute
and sometimes it’s too late then...” (Participant, 2004, 35 years old).
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What would you like to learn about citizenship?

As seen in Figure 6 , the themes that emerged from the respondents’ answers were
a) mayor’s work, b) other authorities’ work, c) community involvement, and d) do not
know the meaning of the word.
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Percentage o f Themes that Emerged From Citizenship as Reported by Participants in the
Study
Twenty two percent of the respondents (n= 28) were concerned about what local
and national authorities were doing for Ciudad Eten as well as for the whole country.
Eight percent (n = 9) were concerned with what the mayor of Eten was doing to improve
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the city while 14% (n = 17) were concerned with what the president and senators were
doing to improve Peruvian people’s quality of life. As a woman pointed out:
“I only want to know what the mayor is doing with all the money he is getting.
We just never know who to trust. They usually are after their own purposes...”
(Participant, 2004, 64 years old)
“ .. .because I don’t know to read or write very well, I don’t know what our
president is doing.. .1 don’t know what Velasquez [senator from Eten] is doing for
our city. They say he is helping the mayor but I don’t know.. .they are probably
covering each other’s lies...(Participant, 2004, 58 years old).
Fifty percent (n = 59) of the respondents agreed that they would like to know how
they can work together to make Eten a better place to live. Some of their comments were:
“.. .our town is safe, but now there are some robberies, we can set up groups so
we can guard each other’s houses. Don’t they say Ta union hace la fuerza’ [union
makes us strong]? ...” (Participant, 2004, 28 years old)
“.. .how to work together for the well-being of our town and our families.. .we
could have all worked together to keep our streets clean, to send away those who
are always drunk and fighting in the streets, to scare those who pee in the
streets.. .we need to leam to work together...” (Graduate, 1994, 57 years old).
What would you like to learn about family?
As seen in Figure 7, the themes that emerged from the respondents’ answers were
a) children’s advising, b) family communication, c) family planning, d) family unity, and
e) others.

156

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

F a m ily
B

advising

B

fam ily p l a n n i n g

m

oth ers

Q

Unity

com m u n icatio n

| 19.49% L f
23.73%

15.25%

0975

Figure 7
Percentage o f Themes that Emerged From Family as Reported by Participants in the
Study
As seen in Figure 7, 29% of respondents agreed they want to know how to advise
their children. Some of their comments were:
“I wished I had learned how to advise my son before he got married.. .he asked
me about what I thought of going to college and at that time I thought it was a
waste of money and time, but then when I learned to read and write, I wished I
had told my son to get a better education before he got married.. .oh well!...”
(Graduate, 2000, 54 years old).
“I want to be capable of talking to my children and advising them about what they
can do to be better people, professionals, or better parents than his father or
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myself. I just don’t want any of my children to go through everything I went
through.. .times have changed and they need to change for good or for better as
w ell.. .if I advise them correctly then they may become better than me for sure...”
(Participant, 2004, 56 years old).
Some of the respondents said the following when talking about family planning:
“I have too many children [eight] and I don’t know how to stop having babies.
My husband does not want me to have a surgery [ovaries removed] as Mrs.
Teresa [neighbor] did it. She can’t have anymore children so she can do more
things ... because of my children I can’t do many things... maybe my husband
needs to be educated and he will understand that we are ‘filling’ ourselves of too
many children and we don’t have enough money to raise them...” (Participant,
2004,46 years old).
Fifteen percent (n - 18) of respondents were grouped in the ‘other’ category, and
their comments were:
“I wanted to leam about what to do when my husband beat me up.. .my neighbors
said that was called violence, but when I went to report it to police they sent me
back to my house and told me to talk to my husband.. .1 heard all these stories of
other women and were very similar to my story and I always thought that was
m e... I didn’t know what to do at first so then I just left my husband...”
(Graduate, 2000, 54 years old).
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Objective Five
Objective five was to determine if women’s experiences in the literacy program
affects their self-esteem. To answer this objective, subjects were regrouped as (1) 1994 2003, and (2) 2004. The statements used to answer this objective were questions 7, 9, 23,
and 33. Table 76 shows the overall means and standard deviations of these items.

Table 76
Self-esteem o f Illiterate Women Participating or Who Have Participated in the
“Alfabetizacion ” Program

Question

X

SD

Q7:

I want to leam to solve real life problems

5.42

.545

Q9:

I want to meet other people from the
community

5.51

.702

Q23: I was encouraged by women who have
improved their quality of life

4.68

1.61

Q33: I’m tired of others calling me illiterate

4.23

2.04
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Demographic Characteristics
A t-test procedure was calculated comparing the mean score of respondents who
reported to have participated in the program before 2004 to the mean score of
respondents who reported participating in the program in 2004. As shown in Table 77, no
significant difference was found (0 i6 = .209, p>.05). The mean of respondents who
participated in the program in 2004 (m = 4.89, sd = .922), was not significantly different
from the mean of respondents who participated in the program before 2004 (m - 4.86, sd
= .867)

Table 77
Comparison o f Mean Item Differences by Respondents Participating in the Program

Item

2004

Before
2004

Diff.

t

P

Self-esteem

4.89

4.86

.03

.209

.835
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Age

The overall mean scores of perceptions of self-esteem by years of participation
were compared among respondents’ age group. Respondents’ age groups are listed in
Table 78: (1) 40 years old or younger, (2) 41 - 50 years old, (3) 51 - 60 years old, and (4)
60 years old or older. Respondents between 5 1 - 6 0 years old who participated in the
program in 1994 - 2003 had the highest mean (5.25) while respondents between 41 - 50
years old who participated in the program in 2004 had the lowest mean score (4.37).
Table 78
Overall Perception o f Self-esteem by Age Group o f the Respondents Participating in the
Study

Year of
Participation

1994-2003

2004

Group:
Age

N

X

SD

Lowest - 40 years old

15

4.83

1 .2 0

4 1 - 5 0 years old

17

4.57

.873

5 1 - 6 0 years old

22

4.97

.658

61 years old or Older

6

5.25

.273

Lowest - 40 years old

20

5.17

.761

4 1 - 5 0 years old

16

4.37

1.03

5 1 - 6 0 years old

15

5.03

.880

61 years old or Older

5

5.05

.925

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5-Agree, 6 =Strongly agree.
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One-way AISTOVA was performed to compare perceptions of self-esteem by year
of participation with respondents’ group age in the program. The results shown in Table
79 reported no significant difference (F(3 >53) = .784 p>.05) among the groups who had
participated in the program before 2004, and found no significant difference (F(3 j5 2) =
2.645 p<.05) among the groups who were participating in the program in 2004.

Table 79
Comparison o f Overall Perceptions o f Self-esteem by Age Group o f the Respondents
Participating in the Study

df

SS

F

P

Between Groups

3

2.61

1.159

.333

Within Groups

56

42.16

Total

59

44.78

Between Groups

3

6.30

2.645

.059

Within Groups

52

41.29

Total

55

47.59

Year

1994-2003

2004

Source
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Marital Status
A t-test procedure was calculated to compare participants from 1994 - 2003 and
participants in 2004. This test was calculated comparing self-esteem with the mean score
of respondents who reported married or single, divorced and other (e.g. separated from
their husbands, living together, and single mothers) as their marital status. As shown in
Table 80, no significant difference was found

(£ 5 9

= -.170, p>.05) among respondents who

have married as their marital status and respondents who are single, divorced or other
(e.g. separated from their husbands, living together, and single mothers) as their marital
status between 1994 - 2003 and no significance difference was found (£51.58 - 1.019,
p>.05) among respondents who have married as their marital status and respondents who
have single, divorced and others as their marital status in 2004.

Table 80
Comparison o f Mean Item Difference in Terms o f Self-esteem by Respondents ’ Marital
Status

Item

Year of
Participation

Married

Single,
Divorced and
Others

Diff.

t

P

Self-esteem

1994-2003

4.83

4.87

-.04

-.170

.8 6 6

2004

5.03

4.78

.24

1.019

.313
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Family Size
Table 81 shows the comparison between the mean scores of self-esteem and
respondents’ family size: (1) 1 or 2 children, (2) 3 or 4 children, (3) more than four
children. Respondents from 1994 - 2003 with one or two children reported the highest
mean (5.14) while respondents with three or four children reported the lowest mean of
4.85. Respondents from 2004 with three or four children reported the highest mean (4.94)
while respondents with one or two children reported the lowest mean o f 4.81.

Table 81
Overall Perception o f Self-esteem by Family Size o f the Respondents Participating in the
Study

N

X

SD

or 2 children

7

5.14

1 .0 2

3 or 4 children

15

4.85

.962

More than 4 children

37

4.87

.776

or 2 children

12

4.81

.776

3 or 4 children

13

4.94

1.06

More than 4 children

27

4.87

.969

Year of
Participation

1994 - 2003

2004

Group:
Family size

1

1

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6 =Strongly agree.
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A one-way ANOVA was performed to compare perceptions of self-esteem by
year o f participation with respondents’ family size. The results shown in Table 82
reported no significant difference (F (2 ,56) = .319 p>.05) among the groups who had
participated in the program before 2004, and no significant difference (F (2 ,49 ) = .058
p>.05) among the groups who were participating in the program in 2004.

Table 82
Comparison o f Overall Perceptions o f Self-esteem by Family Size o f the Respondents
Participating in the Study

df

SS

F

P

Between Groups

2

.461

.319

.728

Within Groups

56

41.03

Total

58

41.50

2

.106

.058

.943

Within Groups

49

44.70

Total

55

44.81

Year

1994 - 2003

2004

Source

Between Groups
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Domicile
The overall mean score of perceptions of self-esteem (as seen in Table 83) were
compared among respondents’ domicile: ( 1 ) living with husband and children, (2 )
children, (3) parents, (4) others. Overall the mean perception of self-esteem for
participants from 1994 - 2003 ranged from 4.74 to 5.10, and the overall mean of
perceptions of self-esteem for participants in 2004 ranged from 4.75 to 5.58.

Table 83
Overall Perception o f Self-esteem by Family Size o f the Respondents Participating in the
Study

N

X

SD

Husband and children

37

4.74

.911

Children

12

5.10

.742

Parents

5

4.90

1.19

Others

7

5.07

.572

Husband and children

35

4.85

.1 0 2

Children

10

4.75

.8 6 6

Parents

9

5.00

.572

Others

3

5.58

.721

Year of
Participation

1994-2003

2004

Group:
Domicile

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6 =Strongly agree.
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A one-way ANOVA was computed to compare perceptions of self-esteem by year
of participation with domicile of participants in the study. As shown in Table 84, no
significance difference was found among the groups from 1994 - 2003 (F (3>57) =
.670p>.05) or the groups from 2004 (F (3 ,53) =

.6 8 6

p>.05).

Table 84
Comparison o f Overall Perceptions o f Self-esteem by Domicile o f the Respondents
Participating in the Study

Source

df

SS

F

P

Between Groups

3

1.53

.670

.574

Within Groups

57

43.65

Total

60

45.19

Between Groups

3

1.78

.6 8 6

.564

Within Groups

53

45.82

Total

56

47.60

Year

1994-2003

2004
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Types o f Jobs
A t-test procedure was used to determine if perceptions of self-esteem differed
between respondents from 1994 - 2003 who reported having or not having a paid job
with respondents from 2004 who reported having or not having a paid job. As shown in
Table 85, a significant difference was found among respondents from 1994 - 2003 (tss = 2.551, p<.05) among respondents who are emplyed and respondents who do not have a
paid job. Also, a significant difference was found among respondents from 2004 (t55 = 4.897, p<.05). The mean of respondents who had a paid job from 1994 - 2003 (m = 4.58,
sd = .860) was significantly different from the mean of respondents who did not have a
paid job (m - 5.13, sd = .803). The mean of respondents who had a paid job in 2004 (m =
4.46, sd = .835), was significantly different from the mean of respondents who did not
have a paid job (m = 5.48, sd = .685).

Table 85
Comparison o f Mean Item Difference in Terms o f Self-esteem by Respondents Who
Reported to Have a Paid Job

Item

Self-esteem

Year of
Participation

Paid Job

Difif.

t

P

Yes

No

1994-2003

4.58

5.13

-.549

-2.551

.013

2004

4.46

5.48

-1.019

-4.897

.000
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A Levene’s Test for Equality of Variance (F = 9.129, p = .005) comparing the
mean scores of participants from 1994 - 2003 who reported (1) weaving as their paid job
(m = 4.30, sd = .897) with the mean of participants who reported (2) washing clothes,
market sellers and other (m = 5.16, sd = .353) revealed a significant difference among the
groups. No significant difference was found (F = 3.919, p = .055) among the participants
from 2004 who reported (1) weaving as their paid job (m = 4.39, sd = .891) with the
mean o f participants who reported (2 ) washing clothes, market sellers and others (m =
4.79, sd = .430). Table

86

shows the results.

Table 86
Comparison ofM ean Item Difference in Terms o f Self-esteem by Respondents Types o f
Jobs

Item

Year of
Participation

Weaving

Washing,
market and
others

Diff.

t

P

Self-esteem

1994-2003

4.30

5.16

-.857

-3.750

.001

2004

4.39

4.79

-.393

-1.602

.128
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Income Level

The t-test procedure was used to determine if a difference existed between the
respondents’ levels of income in terms of perceptions of self-esteem based on the year of
participation in the literacy program. As shown in Table 87, no significant difference was
found at (t2s = -.494, p>.05) among participants from 1994 - 2003, and among
participants from 2004 (^o = -.512, p>.05).

Table 87
Comparison o f Mean Item Differences in terms o f Perceived Benefits o f Participating in
the program by Respondents Income Level

Item

Year of
Participation

Lowest $2 0 . 0 0

$25.00 Highest

Diff.

t

P

Self-esteem

1994-2003

4.48

4.64

-.158

-4.94

.625

2004

4.40

4.56

-.163

-.512

.612
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Types ofJobs o f Respondents ’Husbands
As shown in Table

88,

participants from 1994 - 2003 who reported their husbands

having a paid job (m = 4.58, sd = .909) differed from participants who reported their
husbands did not have a paid job (m = 5.37, sd = .580) in terms of perceptions of self
esteem at (t39 = -2.559, p<.05).

Table

88

Comparison o f Mean Item Differences o f Husbands who were Reported to Have a Paid
Job by Respondents participating in the Study

Item

Self
esteem

Year of
Participation

Paid Job

Diff.

t

P

Yes

No

1994-2003

4.58

5.37

-.786

-2.559

.015

2004

4.71

5.46

-.748

-2.346

.024
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Table 89 shows the results of the overall mean scores of perceptions of self
esteem that were compared with the type of job of the respondents’ husbands from 1994
- 2003 and respondents’ husbands from 2004: (1) farmer, (2) fisherman, (3) construction
worker, and (4) other. Overall the means of perceptions of self-esteem for participants
from 1994 - 2003 ranged from 3.97 to 4.96, while the means of perceptions of self
esteem for participants from 2004 ranged from 4.35 to 5.35.

Table 89
Overall Perceptions o f Self-esteem by Husbands ’ Types o f Jobs o f the Respondents
Participating in the Study

Year o f
Participation

1994 - 2003

2004

Group:
Husband type of job

N

X

SD

Farmer

9

3.97

1.07

Fisherman

8

4.81

.821

Construction Worker

7

4.75

.750

Others

7

4.96

.652

Farmer

8

4.90

1 .2 0

Fisherman

5

5.35

.418

Construction Worker

7

4.39

.801

Others

7

4.35

1 .2 1

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6 =Strongly agree.
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A one-way ANOVA was computed to compare perceptions of self-esteem of
participants from 1994 - 2003 and participants from 2004 with participants’ husbands’
types of jobs. As shown in Table 90, no significance difference was found among the
groups from 1994 - 2003 (F= 2.265, p = .104). No significant difference was found
among the groups from 2004 (F = 1.281,/? = .304).

Table 90
Comparison o f Overall Perceptions o f Self-esteem by Husband’ Types o f Jobs o f the
Respondents Participating in the Study

df

SS

F

P

3

4.99

2.26

.104

Within Groups

27

19.82

Total

30

24.81

Between Groups

3

3.93

1.281

.304

Within Groups

23

23.53

Total

26

27.46

Year

1994-2003

2004

Source

Between Groups
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A t-test procedure was used to determine if a difference existed between
participants from 1994 - 2003 with their husbands’ levels of income and participants
from 2004 with their husbands’ levels of income in terms of perceptions of self-esteem.
Table 91 shows that a significant difference existed among participants from 1994 - 2003
and husbands’ levels of income (t25 = 2.441, p<.05). No significant difference was found
among participants from 2004 and their husbands level of income (t23 = 1.489, p>.05).

Table 91
Comparison o f Mean Item Differences in terms o f Self-esteem by Respondents'
Husbands ’Income Level

Item

Year of
Participation

Lowest $50.00

$60.00 Highest

Diff.

t

P

Self-esteem

1994-2003

4.92

4.12

.798

2.441

.0 2 2

2004

5.13

4.55

.582

1.489

.150
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Schooling
A t-test procedure was used to determine if a difference existed between
participants from 1994 - 2003 who reported to having attended school and those
participants who reported not to have attended school before with participants from 2004
who reported to have attended school and those participants who reported not to have
attended school before in terms of perceptions of self-esteem. Table 92 shows that no
significant difference existed at (t59 = -1.157, p>.05) for participants from 1994 -2003 and
no significant difference was found (t23 = -2.006, p<.05) among the groups for
participants from 2004.

Table 92
Comparison ofMean Item Difference in Terms o f Self-esteem by Respondents who
Reported to Have Assisted School

Item

Self-esteem

Year of
Participation

Attended school
Yes

No

1994-2003

4.66

2004

4.33

Diff.

t

P

4.94

-.281

-1.157

.252

4.98

-.656

-2.006

.050
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A Levenes’ Test for Equality of Variances (F = .246, p = .627) showed that the
means of those who reported that they attended school one year (m = 4.79, sd = .960) for
participants from 1994 -2003 were not significantly different from those who reported
having attended school two years or more than two years from 1994 -2003 (m = 4.46, sd
= 1.15), and there was no significant difference (F = .000, p = 1.00) among participants
from 2004 who reported having attended school one year (m = 4.50, sd= 1.09) from
those who reported having attended school two years or more than two years in 2004 (m
= 4.00, sd = 1.14). Table 93 shows the results.

Table 93
Comparison o f Mean Item Differences in Terms o f Perceptions o f Self-esteem by
Respondents ’ School Years

Item

Year of
Participation

One year

Two years/
more than
two years

Diff.

t

P

Self
esteem

1994-2003

4.79

4.46

.331

.659

.519

2004

4.50

4.00

.500

.637

.566

Program Contact
The overall means of perceptions of self-esteem were compared among
participants’ from 1994 - 2003 and participants from 2004 in terms of program contact.
Table 94 shows the overall means of perceptions of self-esteem. Participants from 1994 2003 whose program contact was friends, neighbors, family, and their children’s teachers
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had the highest mean (m = 5.02), and participants whose program contact was
community (m = 4.66) scored the lowest. Participants from 2004 whose program contact
were others had the highest mean (m = 4.99) and those who had community leaders as
their program contact had the lowest mean (m = 4.66).

Table 94
Overall Perceptions o f Self-esteem by Program Contact o f the Respondents Participating
in the Study

Year of
Participation

1994-2003

2004

Group:
Program contact

N

X

SD

Friends, neighbors,
family, children’s
teachers

11

5.02

.493

Community Leaders

14

4.66

1.00

Others

35

4.95

.859

Friends, neighbors,
family, children’s
teachers

16

4.96

.815

Community Leaders

15

4.66

1.19

Others

26

4.99

.813

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
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The overall mean scores of perceptions of self-esteem were compared among the groups
using an ANOVA. The results of the test are shown in Table 95. The results did not
reveal any significant difference among the groups (F(2 ,57) = .740, p>.05) for participants
from 1994 - 2003, or among the groups for participants from 2004 (F(2 ,54) = .641, p>.05).

Table 95
Comparison o f Overall Perceptions o f Self-esteem by Program Contact o f the
Respondents Participating in the Study

df

SS

F

P

Between Groups

2

1.054

.740

.482

Within Groups

57

40.60

Total

59

41.66

Between Groups

2

1.105

.641

.531

Within Groups

54

46.50

Total

56

47.60

Year

1994-2003

2004

Source
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Class Attendance

The overall means scores of perceptions o f self-esteem were compared among
class attendance per week of participants from 1994 - 2003 and 2004. Overall, the means
o f perceptions of self-esteem for participants from 1994 - 2003 ranged from 4.67 to 4.99,
and for participants from 2004, the means of perceptions of self-esteem ranged from 4.72
to 4.92. Participants from 1994 -2003 and 2004 who reported to attend classes more than
twice a week scored the higher (4.99, 4.92 respectively). Table 96 shows the results.

Table 96
Overall Perceptions o f Self-esteem by Class Attendance o f the Respondents Participating
in the Study

Year of
Participation

1994 - 2003

2004

N

X

SD

1 class per week

8

4.71

1.19

2 classes per week

30

4.99

.741

More than 2 classes

20

4.67

.914

2 classes per week

44

4.92

.940

More than 2 classes

12

4.72

.875

Group:
Class Attendance
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As shown in Table 97, a one- way ANOVA was computed to compare the means
of perceptions of self-esteem with class attendance for participants from 1994 - 2003 and
participants from 2004. No significant difference was found among the groups for 1994 2003 (F(2 ,55) = .887, p>.05) or for groups from 2004 (F(i,54) = .425, p>.05).

Table 97
Comparison o f Overall Perceptions o f Self-esteem by Class Attendance o f the
Respondents Participating in the Study

df

SS

F

P

Between Groups

2

1.35

.887

.418

Within Groups

55

41.87

Total

57

43.22

1

.366

.425

.517

Within Groups

54

46.50

Total

55

46.87

Year

1994-2003

2004

Source

Between Groups

Objective Six
Objective six was to determine perceived benefits of participating in the literacy
program by the participants and compare it with the respondents’ demographics: age,
marital status, family size, type of jobs and level of income, husbands’ type of jobs and
level o f income, years of schooling and class attendance.
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Table 98 shows the means and standard deviations for questions 1, 2, 3, 4, 5, 6
and 7 from Part III o f the questionnaire. The highest mean was reported for Q1 (X= 2.84)
followed by Q2 and Q3 (X= 2.83). The lowest mean was for Q4 (X=2.79).

Table 98
Perceived Benefits o f Participating in the Literacy Program as reported by Women who
Have Participated in the “Alfabetizacion ” Program.

Question:
In this program, how helpful were these activities?

Mean

SD

Q1: The worksheets used in the program

2.84

.413

Q2: Learning how to hold a pencil

2.83

.399

Q3: Practicing my letters

2.83

.420

Q4: Practicing my numbers

2.79

.452

Q5: Putting letters together to build words

2.81

.459

Q6: Putting words together to build sentences

2.80

.481

Q7: Solving math problems

2.81

.434

Scale values include: 0=No Response, l=Not Helpful, 2=Neither Helpful or
not Helpful, 3= Helpful.
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Demographic Characteristics
A t-test procedure was calculated comparing the mean score of respondents who
reported to have participated in the program before 2004 to the mean score of
respondents who reported participating in the program in 2004. As shown in Table 99, no
significant difference was found (t (2 ,116), = -035,p>.05). The mean of respondents who
participated in the program in 2004 (m = 2.74, sd = .392), was not significantly different
from the mean of respondents who participated in the program before 2004 (m = 2.1 A, sd
= .329).

Table 99
Comparison o f Mean Item Differences in Terms o f Perceived Benefits by Respondents
Participating in the Program

Item

2004

Before
2004

Diff.

t

P

Perceived
Benefits

2.74

2.74

.002

.035

.972
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Year o f Participation in the Literacy Program
The overall mean scores of perception of benefits were compared among
respondents’ year of participation in the program. Respondents’ year of participation are
listed in Table 100: (1) 1999-2001, (2) 2002-2003, and (3) 2004. Overall, the means of
perception of benefits by participants’ year of participation in the literacy program ranged
from 2.71 to 2.82. Respondents who participated in the program between 1994-2001had
the highest mean (5.82) while respondents who participated in the program between
2002-2003 had the lowest mean score (2.71).

Table 100
Overall Perception o f Benefits by Year o f Participation o f the Respondents Participating
in the Study

Group

N

X

SD

1994-2001

21

2.82

.219

2002 - 2003

37

2.71

.372

2004

57

2.75

.392

No Response

3

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 3 subjects could not remember the year of participation
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A One-way ANOVA was performed to compare perceptions of importance of
education with respondents’ year of participation in the program. The results shown in
Table 101 reported no significant difference among the groups (F (2 ,112), - 1.82 p>.05).

Table 101
Comparison o f Overall Perception o f Benefits by Year o f Participation o f the
Respondents Participating in the Study

df

SS

F

P

2

.17

.652

.523

Within Groups

112

14.58

Total

114

14.75

Source

Between Groups
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Age

The overall means of scores of perceived benefits were compared among
respondents’ age groups. These age groups are listed in Table 102: (1) Forty years old or
younger, (2) forty one to fifty, (3) fifty one to sixty, and (4) sixty years old or older.
Overall, the means of perceived benefits by participants’ age group ranged from 2.67 to
2.85. Participants whose age ranged between 41 years old to 50 had the highest mean
(2.85).

Table 102
Overall Perception o f Benefits by Age Group o f the Respondents Participating in the
Study

N

X

SD

40 years old or
younger

35

2.67

.434

41 - 50 years old

33

2.85

.280

5 1 - 6 0 years old

37

2.69

.326

60 years old or
older

11

2.79

.395

No response

2

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 2 subjects chose not to respond
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The overall mean perception scores were compared statistically among the groups
using an ANOVA. Table 103 provides the results of the test. The results revealed no
significant difference among the groups (F (3 ,112), = 1.71, p>.05).

Table 103
Comparison o f Overall Perceived Benefits by Age Group o f the Respondents
Participating in the Study

df

SS

F

P

3

.660

1.717

.167

Within Groups

112

14.34

Total

115

15.00

Source

Between Groups
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Marital Status
A T-test procedure was calculated comparing the mean score of perceived
benefits with the mean score of respondents who reported single, divorced and other as
their marital status and the mean score of those who reported married as their marital
status. As shown in Table 104, no significant difference was found (t (2 ,116) = -.458,
p>.05) among respondents who have married as their marital status and respondents who
have singles, divorced and others as their marital status. The mean of respondents who
reported being married (m = 2.72, sd = .401), was not significant different from the mean
of respondents who reported being single, divorced of others (m - 2.76, sd = .331).

Table 104
Comparison o f Mean Item Differences by Respondents Marital Status

Item

Perceived
Benefits

Married

Single,
Divorced
and Others

Diff.

t

P

2.72

2.76

-.04

-.458

.648
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Family Size
Table 105 shows the comparison between the mean scores of perceived benefits
and respondents’ family size: (1) 1 or 2 children, (2) 3 or 4 children, (3) more than four
children. The means of perceptions for family size ranged from 2.62 to 2.77. Respondents
with more than four children reported the highest mean (2.77) while respondents with 1
or 2 children reported the lowest mean of 2.62.

Table 105
Overall Perceived Benefits by Family Size o f the Respondents Participating in the Study

N

X

SD

1 or 2 children

19

2.62

.513

3 or 4 children

28

2.71

.343

More than 4
children

64

2.77

.318

No response/Does
not apply

7

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 3 subjects choose not to respond and the question did not apply to 4 subjects
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The overall mean scores of reasons for participating in the program were
compared statistically among the groups using an ANOVA. As shown in Table 106, no
significant difference was found among the groups (Fp.ios) = 1.26,/?>.05).

Table 106
Comparison o f Overall Perceived Benefits by Family size o f the Respondents
Participating in the Study

df

SS

F

P

2

.334

1.26

.288

Within Groups

108

14.32

Total

110

14.65

Source

Between Groups
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Domicile
The overall mean score of perceived benefits (see Table 107) were compared
among respondents’ domicile: (1) living with husband and children, (2) children, (3)
parents, (4) others (e.g. friends, neighbors, and a sibling). Overall the mean perception of
perceived benefits ranged from 2.57 to 2.80. Respondents who reported husband and
children as their domicile scored the highest mean score (2.80) and those who reported to
live with children scored the lowest (2.57).

Table 107
Overall Perceived Benefits by Domicile o f the Respondents Participating in the Study

N

X

SD

Husband and
children

72

2.80

.259

Children

22

2.57

.516

Parents

14

2.72

.476

Others

10

2.74

.307

Group

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
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A One-way Analysis of Variance of importance of education according to
respondents’ domicile found no significant difference (F (3 ,114) = 2.54, p>.05) among the
groups. As shown in Table 108, no significant difference was found among the groups (F
(3 ,114)

= 2.54,/?>.05).

Table 108
Comparison o f Overall Perceived Benefits by Family size o f the Respondents
Participating in the Study

df

SS

F

P

3

.949

2.54

.060

Within Groups

114

14.181

Total

117

15.130

Source

Between Groups

As shown in Table 109, Tukey’s HSD test revealed that participants who reported
husband and children as their domicile scored higher (m = 2.80, sd = .259) than those
participants who reported children as their domicile (m = 2.57, sd = .516).
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Table 109
Mean Differences Between Perceived Benefits and Domicile o f the Respondents Participating in the Study
Multiple Comparisons
Dependent Variable: Perceived Benefits
Tukey HSD

(I) Respondents'
Domicile

Husband and Children

(J) Respondents'
Domicile

Mean
Difference
(I-J)

Children
,23611(*)
Parents
.08305
Others
.06468
Children
Husband and Children
-.236110=)
Parents
-.15306
Others
-.17143
Parents
Husband and Children
-.08305
Children
.15306
Others
-.01837
Others
Husband and Children
-.06468
Children
.17143
Parents
.01837
* The mean difference is significant at the .05 level.

Std. Error

.08592
.10302
.11902
.08592
.12058
.13451
.10302
.12058
.14603
.11902
.13451
.14603

Sig.

.035
.851
.948
.035
.584
.581
.851
.584
.999
.948
.581
.999

95% Confidence Interval
Lower Bound

Upper Bound

.0121
-.1856
-.2457
-.4601
-.4674
-.5221
-.3517
-.1613
-.3991
-.3750
-.1793
-.3624

.4601
.3517
.3750
-.0121
.1613
.1793
.1856
.4674
.3624
.2457
.5221
.3991

Types o f Jobs
A T-test procedure was calculated to determine if perceived benefits of
participating in the program differed between respondents who reported having a paid job
with respondents who reported not having a paid job. As shown in Table 110, no
significant difference was found (t\ 5.726 = 1.673, p>.05) among respondents who have a
paid job and respondents who do not have a paid job. The mean of respondents who had a
paid job (m = 2.88, sd = .221), was not significantly different from the mean of
respondents who did not have a paid job (m = 2.65, sd = .503).

Table 110
Comparison o f Mean Item Differences in Terms o f Perceived Benefits by Respondents
Paid Job

Item

Paid Job

Perceived
Benefits

Yes

No

2.88

2.65

Diff.

t

P

.22

1.673

.114

A Levene’s Test for Equality of Variance (F = 16.229,p = .699) comparing the
mean scores o f participants who reported (1) weaving as their paid job (m = 2.88, sd =
.221) with the mean of participants who reported (2) washing clothes, market sellers and
others (m = 2.65, sd = .503) revealed a significance among the groups. Table 111 shows
that significant difference did not exist (fo = 1.67, p>.05). Women who reported weaving
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as their paid job had a higher mean as compared as to women who reported washing
clothes, market sellers and other as their paid job.
Table 111
Comparison o f Mean Item Differences in Terms o f Perceived Benefits by Respondents ’
Type o f Job

Item

Perceived
Benefits

Weaving

Washing, market
and others

Diff.

t

P

2 .8 8

2.65

.23

1.673

.114

Income Level
The t-test procedure was used to determine if a difference existed between the
respondents’ levels of income in terms of perceived benefits of participating in the
program. As shown in Table 112, no significant difference was found at (132.377 = 1.986,
p>.05).

Table 112
Comparison o f Mean Item Differences in Terms o f Perceived Benefits o f Participating in
the Program by Respondents Income Level

Item

Perceived
Benefits

Lowest $2 0 . 0 0

$25.00Highest

Diff.

t

P

2.90

2.73

.175

1.986

.056
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Types o f Jobs o f Respondents ’Husbands
As shown in Table 113, a significant difference was found among participants
who reported their husbands having a paid job (m = 2.86, sd = .225) from participants
who reported their husbands did not have a paid job (m = 2.67, sd = .283) in terms of
perceived benefits of participating in the program at (t33 .569 , = 2.890, p<.05)

Table 113
Comparison o f Mean Item Differences o f Husbands Who Were Reported to Have a Paid
Job by Respondents Participating in the Study

Item

Perceived
Benefits

Paid job
Yes

No

2.86

2.67

Diff.

t

P

.19

2.890

.007
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The overall mean score of perceived benefits were compared with the type of job
of the respondents’ husbands: (1) farmer, (2) fisherman, (3) construction worker, and (4)
other as shown in Table 114. Overall the means of perceptions of self-esteem ranged
from 2.81 to 2.91. Respondents’ husbands’ jobs defined as construction worker had the
highest mean (2.91), while respondents’ who reported farmer as their husband’s paid job
scored the lowest mean (2.81).

Table 114
Overall Perceived Benefits by Husbands ’ Types o f Jobs o f the Respondents Participating
in the Study

Group

N

X

SD

Fanner

17

2.81

.306

Fisherman

13

2.83

.192

Construction Worker

14

2.91

.155

Other

14

2.88

.203

No Job/
No response/
Does not apply

60

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 37 subjects choose not to respond and the question did not apply to 23.
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A one-way Analysis of Variance was carried out to assess whether any significant
difference existed between husbands’ types of jobs as reported by the respondents
participating in the study. As shown in Table 115 no significant difference was found
(3,54) = .647, p>.05).

Table 115
Comparison o f Overall Perceived Benefits by Husbands ’ Types o f Jobs o f the
Respondents Participating in the Study

df

SS

F

P

Between Groups

3

.100

.647

.588

Within Groups

54

2.79

Total

57

2.89

Source
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A T-test procedure was calculated comparing the mean score of respondents who
reported their husband’s level of income $50.00 or lower and respondents who reported
their husband’s income as $60.00 or higher. As shown in Table 116, no significant
difference was found (t5o = -1.723, p>.05) among respondents who have an income of
$50.00 or lower with those who had an income of $60.00 or higher. The mean of
respondents who reported an income of $50.00 or lower (m = 2.79, sd = .285), was not
significantly different from the mean of respondents who reported an income of $60.00 or
higher (m = 2.90, sd - .170).

Table 116
Comparison o f Mean Item Differences by Husband s Level o f Income o f Respondents
Participating in the Study

Item

Perceived
Benefits

Lowest $50.00

$60.00 Highest

Diff.

t

P

2.79

2.90

-.11

-1.72

.091
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Schooling
A T-test procedure was performed to compare the mean score of respondents
who reported to have attended school and the mean score of those who reported to never
have attended school. No significant difference was found (O15 = -.106, p>.05) among
respondents who have attended school before and those who have never attended school.
Table 117 shows the results.

Table 117
Comparison o f Mean Item Differences by Respondents School Attendance

Item

Perceived
Benefits

Attended School
Yes

No

2.74

2.74

Diff.

t

P

.008

-.106

.915
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A T-test used to compare the means of those who reported to have attended
school one year (m = 2.67, sd = .406) with those who reported to have attended school
two years or more than two years (m = 2.85, sd = .190) revealed no significant difference
Table 118 shows this comparison (t25 = -1.34, p>.05).

Table 118
Comparison o f Mean Item Differences in Terms o f Perceived Benefits in the Program by
Respondents Schooling Years

Item

Perceived
Benefits

One Year

Two years/
more than two
years

Diff.

t

P

2.67

2.85

-.184

-1.60

.123
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Program Contact
Table 119 provides the results of a comparison between the mean scores of
perceived benefits of participating in the program and the program contact: (1) Friends,
neighbors, family and children teachers, (2) Community leaders, (3) Others. The means
of perceptions for program contact ranged from 2.72 to 2.78. Respondents who reported
community leaders as their program contact had the highest mean (2.78) while
respondents who reported others as their program contact had the lowest mean of 2.72.

Table 119
Overall Perceived Benefits o f Participating in the Program by Program Contact
Reported by Respondents Participating in the Study

N

X

SD

Friends, Neighbors,
Family and
Children’s Teachers

27

2.75

.368

Community Leaders

29

2.78

.294

Other

61

2.72

.387

Group

No response

1

Scale values include: 0= No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 1 subject chose not to respond.
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The results of an ANOVA test performed to compare perceived benefits and
program contact reported by respondents participating in the study revealed that no
significant difference existed among the groups (F (2 ,114), = .315, p>.05), as shown in
Table 120.

Table 120
Comparison o f Perceived Benefits o f Participating in the Program by Program Contact
o f the Respondents Participating in the Study

df

SS

F

P

2

.083

.315

.730

Within Groups

114

14.98

Total

116

15.06

Source

Between Groups
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Class Attendance

The overall mean scores of perceived benefits of participating in the program
were compared among participants class attendance per week: (1) one class per week, (2)
two classes per week, and (3) more than two classes per week. Overall, as shown in Table
121, the means o f perceived benefits in the program ranged from 2.64 to 2.81.
Participants attending more than two classes per week had the highest mean score (2.81).
Participants attending one class per week scored the lowest mean (2.64).

Table 121
Overall Perceived Benefits o f Participating in the Program by Class Attendance
Reported by Respondents Participating in the Study

Group

N

X

SD

One Class

8

2.64

.464

Two classes

74

2.74

.383

More than two
classes

32

2.81

.264

No response

4

Scale values include: 0=No Response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
Note: 4 subjects chose not to respond.
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Table 122 shows the ANOVA computed to compare perceived benefits with class
attendance. As shown in Table 121, no significance difference was found among the
groups (F( 2 ,iid, = .914, p>.05).

Table 122
Comparison o f Overall Perceived Benefits by Class Attendance o f the Respondents
Participating in the Study

df

SS

F

P

2

.237

.914

.404

Within Groups

111

14.40

Total

113

14.64

Source

Between Groups

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Other Findings
A factor not identified before the data was collected emerged from our
confirmatory factor analysis. This factor was named “children’s influence”. The
questions from our questionnaire that answers this factor are Q2, Q 4, and Q10. Table
123 shows the overall means and standard deviations for these questions. The highest
mean was reported for Q5 (X = 5.70), followed by Q25 (X = 5.69). The lowest mean was
for Q30 (X =5.46).

Table 123
Children’s Influence Respondents ’ Reasons fo r Participating in the “Alfabetizacion ”
Program

Question

Q2:

I want to be an example for my children or
grandchildren

Q4:

I want to help my children with their
homework

Q10: I want to read my children’ report card

X

SD

5.64

.770

5.50

1.00

5.63

.887
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Domicile
The overall mean scores of children’s influence were compared with respondents’
domicile (1) husband and children, (2) children, (3) parents, and (4) others. Participants
living with their husband and children scored higher (5.69) than participants living with
their parents (5.00). Table 124 shows the results.

Table 124
Overall Children’s Influence by Domicile o f the Respondents Participating in the Study

Group

N

X

SD

Husband and
children

72

5.69

.480

Children

22

5.60

.432

Parents

14

5.00

1.78

Others

10

5.43

.770

Scale values include: 0=No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
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A one-way ANOVA was computed to compare children’s influence with
respondents’ domicile. As shown in table 125, a significant difference was found among
the groups (Fp, m) = 3.33, p<.05).

Table 125
Comparison o f Overall Children’s Influence by Domicile o f Respondents Participating in
the Study

df

SS

F

P

3

5.87

3.334

.022

Within Groups

114

66.98

Total

117

72.86

Source

Between Groups

Tukey’s HSD was used to determine the nature of the difference among the
groups. As shown in Table 126, this analysis revealed that participants living their
husband and children scored their children’s influence higher (m= 5.69, sd= .480) than
participants who lived with their parents (m= 5.00, sd= 1.78), also participants who
reported to live with their children scored higher (m= 5.60, sd= .432) than those who
reported to live with their parents (5.00, sd= 1.78). No significance difference was found
(F (3 , ii 4 ) = 3.33, p>.05) among the other groups.
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Table 126
Mean Differences Between Children’s Influence and Domicile o f Respondents Participating in the Study
Multiple Comparisons
Dependent Variable: Self-esteem
Tukey HSD_________________
(I) Participant Domicile

Husband and Children

(J) Participant Domicile

Others

Sig.

95% Confidence Interval

Lower Bound

Upper Bound

.18673
.22390

.965
.013

-.3985
.1107

.5753
1.2782

.26111

.25869

.744

-.4134

.9356

-.08838

.18673

.965

-.5753

.3985

.60606
.17273
-.69444(*)

.26207
.29235
.22390

.101
.935
.013

-.0772
-.5895
-1.2782

1.2894
.9350
-.1107

Children

-.60606

.26207

.101

-1.2894

.0772

Others

-.43333

.31738

.524

-1.2609

.3942

Husband and Children

-.26111
-.17273
.43333

.25869
.29235
.31738

.744
.935
.524

-.9356
-.9350
-.3942

.4134
.5895
1.2609

Husband and Children
Parents

Parents

Std. Error

.08838
.69444(*)

Children
Parents
Others

Children

Mean
Difference
(I-J)

Others
Husband and Children

Children
Parents
* The mean difference is significant at the .05 level.

Question 3
Respondents were asked to respond to the statement “I want to be an example for
other women”. Most participants (n = 75, 63.6%) reported that they strongly agreed with
the statement, followed by 38 (32.2%) who agreed with the statement.

Table 127
Distribution ofAnswers to the Statement “I want to be an example fo r other women ”

I want to be an example
for other women

Frequency

Percentage

Strongly agree

75

63.6

Agree

38

32.2

Neither agree nor
disagree

4

3.4

Does not apply

1

.8

118

100.00

Total

209
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Question 14
Participants were also asked to respond to the statement “I want to get a job”.
Most participants (n = 68, 57.6%) reported that they strongly agreed with the statement,
followed by 43 participants (36.4%) who said that they agreed with the statement.

Table 128
Distribution o f Answers to the Statement ‘‘I want to get a jo b ”

Frequency

Percentage

Strongly agree

68

57.6

Agree

43

36.4

Neither agree nor
disagree

5

4.2

Does not apply

1

.8

No response

1

.8

118

100.00

I want to get a job

Total

210
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Question 15
Participants were also asked to respond to the statement “I want to help my
children to get a better job”. Most participants (n = 69, 58.5%) reported that they strongly
agreed with the statement, followed by 43 participants (36.4%) who said that they agreed
with the statement.

Table 129
Distribution o f Answers to the Statement “/ want to help my children to get a job ”

I want to help my
children to get a job

Frequency

Percentage

Strongly agree

69

58.5

Agree

43

36.4

Neither agree nor
disagree

2

1.7

Does not apply

4

3.4

118

100.00

Total

211
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Question 21
Participants were asked to respond to the statement “reading and writing help me
feel respected by others in my community”. Most of the participants (n = 72, 61%)
reported to strongly agree with this statement while 43 (36.4%) reported to only agree
with the statement.

Table 130
Distribution o f Answers to the Statement “Reading and writing help me feel respected by
others in my community”

Reading and writing make me feel
respected by others in my community

Frequency

Percentage

Strongly agree

72

61.0

Agree

43

36.4

Neither agree nor disagree

3

2.5

118

100.00

Total

212
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T-test

Job
The t-test procedure was used to determine if a difference existed between
participants who reported to have a paid job and those who reported not to have a paid
job in terms o f question 21. As shown in Table 131, significant difference was found at
(til 5 = -2.568, p<.05).
Table 131
Comparison o f Mean Item Differences in Terms o f Q21by Respondents Paid Job

Item

Paid Job

Q21

Yes

No

5.47

5.72

Diff.

t

P

-.248

-2.568

.0 1 2

Schooling
Also, a t-test procedure was used to determine if any difference existed between
participants who reported to have attended school with those who reported not having
attended school in terms of Q 21. Table 132 shows that a significant difference existed at
(tn 5 = -2.682, p<.05).
Table 132
Comparison o f Mean Item Differences in Terms o f Q21 by Respondents Schooling

Item

Q21

Attended school
Yes

No

5.30

5.67

Diff.

t

P

-.370

-2.682

.011
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Question 24
Participants were asked to respond to the statement “it [the program] helps me
know that I am capable of learning”. Most of the participants (n = 74, 62.7%) reported to
strongly agree with this statement while 39 (33.1%) reported to only agree with the
statement.

Table 133
Distribution o f Answers to the Statement “It [the Program] Helps me Know that I Am
Capable o f Learning”.

It [the program] helps me know that I
am capable of learning

Frequency

Percentage

Strongly agree

74

62.7

Agree

39

33.1

Neither agree nor disagree

3

2.5

Disagree

2

1.7

118

100.00

Total

214
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T-test

Job
The t-test procedure was used to determine if a difference existed between
participants who reported to have weaving as their paid job and those who reported
washing clothes, market sellers, and others as their paid job in terms of question 24. As
shown in Table 134, significant difference was found at (tc\ = -2.259, p<.05).

Table 134
Comparison o f Mean Item Differences in terms o f Q24 by Respondents ’ Type o f Job

Item

Q24

Weaving

Washing, market
and others

Diff.

t

P

5.73

5.13

.596

2.259

.038
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Level o f Income

Also, a t-test procedure was used to determine if any difference existed between
participants who reported to have attended school with those who reported not having
attended school in terms of question 24. Table 135 shows that a significant difference
existed (Uo = -2.093, p<.05).

Table 135
Comparison o f Mean Item Differences in terms o f Q24 by Respondent's Level o f Income

Item

Lowest $20.00

$25.00 Highest

Diff.

t

P

Q24

5.74

5.37

.372

2.093

.043
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Question 27
Participants were asked to respond to the statement “it [the program] gives me a
place to talk about my need to read and write”. Most of the participants (n = 76, 64.4%)
reported to strongly agree with this statement while 37 (31.4%) reported to only agree
with the statement.

Table 136
It [the program] gives me a place to talk about my need to read and write

It[the program] gives me a place to
talk about my need to read and write

Frequency

Percentage

Strongly agree

76

64.4

Agree

37

31.4

Neither agree nor disagree

3

2.5

Disagree

1

.8

Does not apply

1

.8

118

100.00

Total

217
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Analysis o f Variance
Family Size
The overall mean scores of question 27 were compared among family size of the
respondents (1) one or two children, (2) three or four children, and (3) more than four
children. Overall the means of family in terms of Q27 ranged from 5.16 to 5.75.

Table 137
Overall Mean Scores in Terms o f Q27 by Family Size o f the Respondents Participating in
the Study

Group

N

X

SD

One or two
children

19

5.16

.898

Three of four
children

28

5.75

.441

More than four
children

64

5.63

.745

Scale values include: 0= No response, l=Does not apply, 2=Strongly disagree,
3=Disagree, 4=Neither agree nor disagree, 5=Agree, 6=Strongly agree.
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The overall mean scores of Q27 were compared among the groups using the
ANOVA procedure. A significant difference was found among the groups (F (2 ,108) =
.4.262, p<.05). Table 138 shows the results.

Table 138
Comparison o f Overall answers to Q27 by Domicile o f Respondents Participating in the
Study

df

SS

F

P

2

4.323

4.262

.017

Within Groups

108

54.77

Total

110

59.09

Source

Between Groups

A further analysis (as shown in Table 139) using Tukey’s HSD procedure
revealed that a significant difference existed between participants who reported having
three or four children (m = 5.75, sd= .441) and respondents who reported having one or
two children { m - 5.16, sd= .898). Also, a significant difference was found among
participants who reported having more than four children (m = 5.63, sd~. 745) with those
participants who reported having one or two children (m = 5.16, sd= .898). No significant
difference was found among participants who reported having three or four children and
those who reported having more than four children.
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Table 139
Mean Differences Between Q27 and Family size o f Respondents Participating in the Study
Multiple Comparisons
Dependent Variable: Q27
Tukey HSD
(I) Family Size

1 or 2 children

3 or 4 children

(J) Family Size

Std. Error

Sig.

95% Confidence Interval
Lower Bound

Upper Bound

3 or 4 children

-,592(*)

.212

.017

-1.10

-.09

More than 4

-.467(*)

.186

.036

-.91

-.02

.5920=)

.212

.017

.09

1.10

.125

.161

.719

-.26

.51

1 or 2 children

.467(*)

.186

.036

.02

.91

3 or 4 children

-.125

.161

.719

-.51

.26

1 or 2 children
More than 4

More than 4

Mean
Difference
(I-J)

* The mean difference is significant at the .05 level.

Crosstabulations
Family Size and Class Attendance

A chi-square test of independence was calculated comparing family size of the
respondents and class attendance per week. Table 140 shows that significant difference
was found (X2 (4 ,n=io7 ) = 11-52, p= .021).

Table 140
Cross Classification o f Class Attendance per Week and Family Size o f Respondents
Participating in the Study
Classes per week
Family Size
One class

Two classes

More than
two classes

Total

1 or 2 children

0/.0

12/70.6

5/29.4

17/100

3 or 4 children

2/7.4

11/40.7

14/51.9

27/100

More than 4 children

5/7.9

46/73.0

12/19.0

63/100

Total

7

69

31

107

Note: X2 (4, «=107) = 11.52, p= .021

221

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Year o f Participation in the Program and Class Attendance p e r Week

A chi-square test of independence was performed comparing respondents’ class
attendance per week with their year of participation in the literacy program. Table 141
shows that a significant difference was found (X (4 ,n=ni)= 14.59, p= .006).

Table 141
Cross Classification o f Class Attendance per Week and Year o f participation o f
Respondents Participating in the Study
Classes per week
Year of participation
One class

Two classes

More than
two classes

Total

1994 - 2001

4/20.0

9/45.0

7/35.0

20/100

2002 - 2003

4/11.4

19/54.3

12/34.3

35/100

0/.0

44/78.6

12/21.4

56/100

8

72

31

111

2004

Total
i ' ,

Note-. X 1 (4, n=111) = 14.59, p= .006
i n
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Family Size and Husband Income Level

A chi-square test of independence was calculated comparing respondents’ family
size and their husbands’ income level. As shown in Table 142, this test revealed that a
significant difference was found between the two variables (X2 (2 ,n=49 ) - 6.83, p= .033).

Table 142
Cross Classification o f Husband’s Level o f Income and Family Size o f Respondents
Participating in the Study
Husbands’ level of income
Family Size
Lowest - $50.00

$60.00 - Highest

Total

1 or 2. children

3/50.0

3/50.0

6/100

3 or 4 children

8/80.0

2/20.0

10/100

More than 4 children

11/33.3

22/66.7

33/100

22

27

49

Total

Note: X2 (2, n=A9) = 6.828, p= .033
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The overriding purpose of this study was to evaluate women’s perceptions of the
literacy program “Alfabetizacion/Circulo de Aprendizaje” in Ciudad Eten, in the
province of Chiclayo in Peru. To accomplish this goal it was necessary to answer the
following objectives:
1.

2.

To describe participants based on the following demographics characteristics:
a)

Age

b)

Marital Status

c)

Family Size

d)

Level of income

e)

Class Attendance

To determine the perceived importance of education by illiterate women based on
the following demographic characteristics:

a)

Year of Participation in the program

b)

Age

c)

Marital Status

d)

Family Size

e)

Domicile

f)

Respondents’ types of jobs

g)

Respondents’ income level
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3.

h)

Respondents’ husbands’ types of jobs

i)

Respondents’ husbands’ income level

j)

Respondents’ years of schooling

k)

Program contact

1)

Class attendance

To identify reasons for women’s participation in the literacy program based on the
following demographic characteristics:

4.

a)

Year of Participation in the program

b)

Age

c)

Marital Status

d)

Family Size

e)

Domicile

f)

Respondents’ types of jobs

g)

Respondents’ income level

h)

Respondents’ husbands’ types of jobs

i)

Respondents’ husbands’ income level

j)

Respondents’ years of schooling

k)

Program contact

1)

Class attendance

To determine if women’s experiences in the literacy program met their needs and
interests based on the following themes:
a)

Helpful activities

b)

Location where classes are held
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5.

c)

Moral values

d)

Work and production

e)

Nutrition and health

f)

Citizenship

g)

Family

To determine if women’s experiences in the literacy program affect their self
esteem based on the year of participation (2004 or before 2004) compared with
the following demographic characteristics:

6.

a)

Age

b)

Marital Status

c)

Family Size

d)

Domicile

e)

Respondents’ types of jobs

f)

Respondents’ income level

g)

Respondents’ husbands’ types of jobs

h)

Respondents’ husbands’ income level

i)

Respondents’ years of schooling

j)

Program contact

k)

Class attendance

To determine perceived benefits of participating in the program based in the
following demographic characteristics:
a)

Year of Participation in the program

b)

Age
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c)

Marital Status

d)

Family Size

e)

Domicile

f)

Respondents’ types of jobs

g)

Respondents’ income level

h)

Respondents’ husbands’ types of jobs

i)

Respondents’ husbands’ income level

j)

Respondents’ years of schooling

k)

Program contact

1)

Class attendance

The population for this study was women participants in the
“Alfabetizacion/Circulo de Aprendizaje” literacy program in Ciudad Eten, Chiclayo, Pern
during the year 2004 and 1994 - 2003 program graduates from Ciudad Eten, Chiclayo,
Peru.
The following is a summary of major findings of the study.
Objective One: Demographics
•

The data revealed that women 40 years old or younger (n = 35, 29.6%), 41 - 50 years
old (n = 33, 28.0%), and 5 1 - 6 0 years old (n = 37, 31.4%) were represented evenly in
the study. Women 61 years old or older (n = 11, 9.3%) represented a smaller group

•

The majority of women who participated in the study were married (n= 71, 60.2%),
followed by women who responded ‘other’ (e.g. separated from their husbands, living
together, and single mothers) (n = 37, 31.4%).
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•

The data revealed that the majority of participants had more than four children (n =
64, 54.3%).

•

From those women who had a paid job (n = 63, 53.4%), 35 women (47.5%) had a
level of income of $20.00 or lower per month.

•

Regarding participants’ class attendance, most women attended two classes per week
(n= 74, 62.7%).

Objective Two: Importance o f Education
•

A significant difference emerged between those participants who had one or two
children and those who had more than four children in terms of their perceptions of
the importance of education. Those who had more than four children scored higher
(m= 5.64, sd= .281) than those who had one or two children (m= 5.43, sd= .353).

•

Participants who were hat weavers scored higher in their perceptions of importance of
education (m= 5.62, sd= .257) than those participants who said that their job was
washing clothes, market sellers and other (m= 5.38, sd= .219).

•

Participants whose income level per month was $20.00 or lower scored higher in their
perceptions of importance of education (m= 5.65, sd= .244) than participants whose
level of income was $25.00 or higher (m= 5.46, sd= .270).

• Participants whose husbands’ income level per month was $60.00 or above scored
higher in their perceptions of importance of education (m= 5.69, sd= .271) than
participants whose husbands’ income level was $50.00 or below (m= 5.66, sd= .316).
• Participants reporting one year of schooling scored higher in their perceptions of
importance of education (m= 5.51, sd= .376) than those participants who reported two
years or more of schooling (m= 5.48, sd= .395).
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•

A significant difference emerged between those participants who were contacted by
community leaders with their perceptions of importance of education and those who
were contacted by friends, neighbors, family, and children’s teachers. Those who
were contacted by community leaders scored perceptions of importance of education
higher (m= 5.69, sd= .297) than those who were contacted by friends. Neighbors,
family and children’s teachers (m= 5.44, sd= .333).

•

A significant difference emerged between those participants who attended two classes
per week with perceptions of importance of education with those participants who
attended more than two classes per week. Those who reported two classes per week
scored higher (m—5.63, sd= .314) than those who reported more than two classes per
week (m= 5.46, sd= .299).

Objective Three: Reasons fo r participation
•

A significant difference was found regarding reasons for participation between
participants in the program in 1994 - 2001 and participants in the program in 2002 2003, and between participants in the program in 1994 - 2001 and participants in the
program in 2004. Respondents who participated in the program in 1994 - 2001 scored
lower (m= 4.34, sd= .988) than those who participated in the program in 2002 - 2003
(m= 4.93, sd= A l l ) or in 2004 (m= 4.97, sd= .507).

•

Those participants whose age ranged between 61 years old or older scored reasons for
participation higher (m= 4.88, sd= 1.10) than those whose age ranged between 41 50 years old (m= 4.78, sd= .751).

•

Participants who reported family size of three or four children scored higher in
reasons for participation (m= 4.90, sd= .628) than those who reported a family size of
229

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

one or two children (m= 4.82, sd= .600) or more than four children (m= 4.81, sd=
.681).
•

Participants who reported an income level of $20.00 or lower scored higher in reasons
for participation (m= 4.86, sd= .662) than those participants who reported an income
level of $25.00 or higher (m= 4.72, sd= .928).

•

Participants who reported $60.00 or higher as their husbands’ income level scored
higher in reasons for participation (m - 4.86, sd= .678) than those who reported
$50.00 or lower as their husbands’ income level (m= 4.69, sd= .718).

•

Participants who reported attending classes more than two classes per week scored
higher (m= 4.90, sd= .624) in reasons for participation than those participants who
reported attending two classes per week (m= 4.82, sd= .669) and those who attended
one class per week (m= 4.68, sd= .873).

Objective Four: Needs and Interests
•

Most of the participants (n= 53, 44.9%) agreed that they needed more reading and
writing practice, followed by craft activities (n= 30, 25.4%).

•

Most of the participants (n=43, 36.4%) reported that they liked the location where
literacy classes were held, while 31 (26.3%) participants reported not liking the
location but they liked the closeness to their homes.

•

While 32 participants (27.1%) did not know and could not understand the meaning of
what moral value meant, 58 participants (49.2%) reported needing more
understanding and training on respect as a moral value.

•

The majority of the participants (n= 68, 57.6%) reported that they needed more
knowledge about job creation in their work and production class.
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•

Most of the participants (n= 47, 39.8%) reported their lack of knowledge about
treatment and prevention of illnesses.

•

While 33 participants (28.0%) did not and could not understand the meaning of what
citizenship meant, most of the participants (n= 59, 50.0%) reported wanting to know
more about how to get involved in the community.

•

The majority of participants (n= 34, 28.8%) reported wanting to know how to develop
better communication in their families, while 28 participants (23.7%) reported
wanting to know how to give advice to their children, and 23 participants (19.5%)
reported wanting to know how to keep unity in their families.

Objective Five
•

2004 participants scored higher (m= 4.89, sd= .922) in self esteem than 1994 - 2003
graduates (m= 4.86, sd= .867) when compared by domicile. 1994 - 2003 graduates
who reported living with their children scored higher (m= 5.10, sd= .742) than 2004
participants who reported the same domicile (m= 4.75, s d - .866).

•

1994 - 2003 graduates who reported washing clothes, market sellers and others as
their type o f job scored higher in self-esteem (m= 5.16, sd= .353) than 2004
participants who reported the same type of job (m= 4.79, sd= .430), and 2004
participants who reported weaving as their type of job scored higher (m= 4.39, sd=
.891) than 1994 - 2003 graduates who reported the same type of job (m= 4.30, sd=
.897).

•

1994 - 2003 graduates who reported an income level of $20.00 or lower scored
higher in self-esteem (m= 4.48, sd= .968) than 2004 participants with the same
income level (m= 4.40, sd= .943).
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•

2004 participants scored higher (m= 4.71, sd= .102) in self-esteem than 1994 - 2003
graduates (m= 4.58, sd= .909) when compared by husbands’ type of job. 2004
participants who reported construction worker as their husband type of job scored
higher (m= 4.39, sd~ .801) than 1994 - 2003 graduates who reported the same type of
job for their husbands (m= 4.75, sd= .750).

•

2004 participants who reported their husband’s income level of $50.00 or lower
scored higher (m= 5.13, sd= .983) in self-esteem than 1994 - 2003 graduates who
reported the same income level (m= 4.92, sd= .738).

•

2004 participants scored higher in self-esteem (m= 4.88, sd= .923) than 1994 - 2003
graduates (m= 4.84, sd= .870) when compared by class attendance. 1994 - 2003
graduates who reported class attendance of two classes per week scored higher (m4.99, sd= .741) than 2004 participants who reported the same class attendance (m=
4.92, sd= .940).

Objective Six: Perceived Benefits
•

Participants from 1994 - 2001 scored higher in benefits of participating in the
program (m= 2.82, sd= .219) than respondents who participated in the literacy
program in 2002 - 2003 (m= 2.71, sd= .372) and respondents who participated in the
literacy program in 2004 (m~ 2.74, sd= .392).

•

Participants who reported single, divorced, other (e.g. separated from their husbands,
living together, and single mothers) as their marital status scored higher in benefits of
participating in the program (m= 2.76, sd= .331) than participants who reported
married as their marital status (m= 2.72, sd= .401).
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•

Participants who reported more than four children as their family size scored higher
in benefits of participating in the program (m= 2.77, sd= .318) than participants who
reported one or two children (m= 2.62, sd= .513) and participants who reported three
or four children as their family size (m= 2.71, sd= .343).

•

Participants who reported weaving as their type of job scored higher in benefits of
participating in the program (m= 2.88, sd= .221) than participants who reported
washing clothes, market sellers and other as their type of job (m= 2.65, sd—.503).

•

Participants who reported an income level per month of $20.00 or lower scored
higher in benefits of participating in the program (m= 2.90, sd= .173) than
participants who reported an income level of $25.00 or higher (m - 2.73, s d - .434).

•

Participants who reported construction worker as their husbands’ type of job scored
higher in benefits of participating in the program (m= 2.91, sd= .155) than
participants who said that their husbands’ type of job was farmer (m= 2.81, sd= .306),
fisherman (m= 2.83, sd= . 192), and other (e.g. carpenter, construction worker aid,
market seller, and fish seller) (m= 2.88, sd= .203).

•

Participants who reported community leaders as their program contact scored higher
in benefits of participating in the program (m= 2.78, sd - .294) than participants who
reported friends, family, neighbors, and children’s teachers (m= 2.75, sd= .368) and
participants who reported other (e.g. facilitators, church) as their program contact (m=
2.72, sd= .387).

Other Findings
•

A significant difference in terms of children’s influence was found among
participants domicile. Tukey’s HSD revealed that participants who reported husband
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and children as their domicile scored higher (m= 5.69, sd= .480) than participants
who reported parents as their domicile (m= 5.00, sd= 1.78).
•

Most participants strongly agreed (n= 75, 63.6%) that they wanted to be an example
for other women, while 38 (32.2%) agreed and 4 (3.4%) neither agree nor disagree
with the statement.

•

A T-test revealed that a significant difference existed among participants domicile
and participants school attendance in terms of reading and writing making them feel
respected by others in their community.

• A T-test revealed that a significant difference existed among participants type of job
and participants income level in terms of the program helping them know that they
are capable of learning.
• A significant difference was found among participants family size in terms of the
program giving them a place to talk about their need to read and write. Tukey’s HSD
revealed that participants with three or four children scored higher (m= 5.75, sd=
.441) than participants with one or two children (m= 5.16, sd= .898). Participants with
more than four children scored higher (m= 5.63, sd= .745) than participants with one
or two children (m= 5.16, sd—.898).
•

Chi square results revealed an association between family size of the participants and
class attendance in comparison to other participants, participants’ year of
participation in the program and class attendance, and participants’ family size and
husbands’ income level.
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Conclusions
As much as literacy skills are needed, studies have shown that worldwide literacy
programs overall are a failure (Guttman, 2000; Windbome, 2004). If that statement is true
or not, it is necessary to determine through program evaluation which programs are more
successful and which ones are not. The goal of this research was to evaluate the program
from participants’ perspectives, and help policy makers know what shortcomings of the
program exist, as well as recommend ways to improve them.
As a woman, adult educator and Peruvian, I know that “literacy skills are
necessary” (Vautrot, 2004, p. 107) to succeed in this rapidly changing modem society.
Knowing how to read and write their names, or being able to vote during elections is not
“enough” to use a program participant’s phrase. Similar to other studies’ findings (Prins,
2001, Sticht, 1998) from reading or writing a letter, to voicing their opinion about any
political issue, illiterate women, like these women in Ciudad Eten, know they need an
education to function as mothers, grandmothers, workers, community members and
citizens.
Those who are literate are rewarded with better salaries, better jobs, and healthier
families than those who are n o t. Similar to Vautrot’s findings (2004), illiterate women in
Ciudad Eten accepted their poor lifestyle conditions, especially women over 45 years old.
This is consistent with the worldwide findings. As found by Wagner (2000), this is the
age group with the highest illiteracy rate worldwide. For other women, especially those
with a family size of more than four children, a better future was believed to be a result of
their education. Women in Ciudad Eten, like women in the study of Auerbach, Barahona,
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Midy & et al. (1996), have come to realize that to overcome societal disparity ‘being
literate’ has to go beyond reading and writing.
Findings in Ciudad Eten were consistent with the findings throughout the world
(Robertson, 1984, Agyeman, 1992, Odaga & Heneveld, 1995, Fallon, 1999): women’s
employment opportunities are limited. They usually perform in sectors that do not require
formal education. Women, as found in Fallon’s study (1999), are concentrated in two
sectors: manufacturing and trade, while “men have access to a wide variety of
employment opportunities” (p. 72).
Fallon (1999) said that women worldwide tend to receive “lower pay than their
male counterparts” (p. 72). Women’s monthly income levels in Ciudad Eten were “daily
survival” (INEI, 2001a). Sadly, this is not news. Peru is a country where almost half of its
population lives in poor conditions. This study found similarities with the analysis of data
from an Encuesta Nacional de Hogares - National homes survey (INEI, 2001a) which
found that women in Peru have an income level which is 71% less than men’s income
level. Educational, labor force and income inequalities exist throughout Peru and
“elsewhere in the world” (Fallon, 1999, p. 82).
The majority of women in the study exhibited personal and high self-esteem. This
finding was consistent with findings of Merrifield and Bingman (1993). Participants in
the literacy program were not “helpless or hopeless” women (p. 184). These women were
“strong, capable, and hard-working people, who are struggling with great resourcefulness
to cope with hard times. They value education for their children and have hopes and
dreams for the future. They are marginalized by society, as much because of poverty as
because of lack of skills” (Merrifield & Bingman, 1993, p. 184).
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Importance o f Education
As stated by Quigley (1997) illiterate women “have never stopped valuing
education” (p. 198), not just for themselves but for their children. This perceived value of
education was shown by women who had graduated from the literacy program in the last
ten years as well as women who were participating in the literacy program during 2004,
the year of the study. No difference was found among participant’s age, which
contradicts Quigley’s findings (1992) that women over the age of 50 had “little concern
or significance” (p. 114) about literacy education. Women over the age of 50 in Ciudad
Eten have faced many life challenges because of the lack of reading and writing skills. As
mothers, daughters and friends do and would not want anybody else, including their
children, to go through same or similar circumstances because of the lack of education.
They acknowledge that education is important because they have seen how education has
improved people’s lives in the Ciudad Eten
No difference was found in importance of education and marital status. But when
compared with their family size, women with a family size of more than four children
showed stronger opinions about the importance of education than women with a family
size o f one or two children. More children may result in more struggles. Women with
more children face more challenges. They are concerned about the effect o f an education
on the future of their children.
Women whose paid job was weaving agreed more strongly with the importance of
education than women who were market sellers and those who make a living washing
clothes. The majority of women weavers had an income level of $20.00 per month or
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lower while women having other types of jobs had an income level of as high as $100 per
month.
Many women manifested “having a good time” doing what they are doing, but
they did not want that for their children. They stated that they “wanted something better”
that only “education can make possible” (Graduate, 2000). All of the women who had
children reported an attempt to send their children to school, no matter their children’s
gender or whether they considered themselves poor or not. They acknowledged that
keeping their children at home was not “uncommon”, especially when they are unable to
pay for their education.
No significance difference was found in women’s perceptions of importance of
education when compared to their husbands’ type of job, husbands’ income level, and
whether they ever attended school before. But who contacted them to participate in the
literacy program did have a significant difference. This significant difference was found
especially in those participants who reported that community leaders and facilitators
talked to them about the importance of education and about the literacy program.
Community leaders, some of them have participated in the literacy program years before,
and program facilitators have been key factors in not only recruiting potential program
participants but also helping women in Ciudad Eten understand the importance of
education in their lives and in the lives of their family members. Community leaders have
been a living example of what basic literacy skills can help women accomplish. Their
positive ‘word of mouth’ about the literacy program (i.e. program met and expanded their
goals) has “proved to be by far the most effective recruitment strategy” (Somerfield,
1995, p. 192).
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Finally, women who attended two classes per week believed more strongly about
the importance of education than women who attended more than two classes per week.
It may be inferred that women attending more than two classes per week had fewer
barriers (e.g. no jobs, small family size, marital status other than married, more ‘free
time’) for attending.
Reasons fo r Participation
This study did not include the men who were participating in the literacy program.
But, it was clearly observed during the visits to their classrooms and through
conversations with facilitators and the literacy coordinator that women (i.e. young to
middle aged women) are more likely than men to participate in adult literacy programs.
This is similar to the findings of Merriam and Cafarella (1999), and Kim, Hagedom,
Williamson & Chapman (2004).
As found in Imel’s study (1996) the main reason for participating in the literacy
program, as reported by the participants, was to learn to read and write. For many of the
participants this learning was not a “very easy thing to do” (program graduate, 2000) but
a “necessary starting point for engagement in the world” (Stein, 1995, p. 24). Also,
consistent with the findings of Royce and Gacka (2001), women stated a desire to serve
as an example to their families and to other women in their community. However, the
findings of this study were different from Kopka & Peng’s study (1994). They found that
job improvement was a main reason for participation in a literacy program. Kopka &
Peng’s finding may differ from this study’s finding because of cultural traditions in
Ciudad Eten. Women have been keeping the tradition of hat weaving and have been
passing on this tradition to the generations after them. This type of job, hat weaving, has
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allowed inhabitants in Ciudad Eten, especially women, to choose where and when they
want to work; but most of all hat weaving has allowed women to have something they
can call ‘job’.
Needs and Interests
Voices of students have been absent in program planning, quality and evaluation.
No opportunity has been given to students and graduates to voice their opinions about the
program itself or about their needs and wants. Getting them involved in the program
planning and implementation should help develop a better literacy curriculum and better
instruction which will meet the learner’s needs and interests. Women’s projected needs
(Ministerio de Education, 2000) are not necessarily their needs. A successful literacy
program will result when women’s diverse skills, wants and ‘need to know’ are kept in
mind and emphasized throughout their learning experience, rather than political wills and
agendas of governments.
Whether or not, workbooks used in the literacy program have been planned and
thought on women’s needs and interests, evidence from this study shows that program
participants strongly agreed that the “Alfabetizacion/Circulo de Aprendizaje” literacy
program has not met their needs and interests. Many women showed different needs than
the ones established by the government. It was clear that the majority of women did not
want to learn to write their names only. They showed a willingness to learn “more than
that” (2004 program participant). Walter (2004) and Wagner (2000) said that a literacy
program, need to focus more on women’s productive, reproductive and community roles
as well as the kinds and levels of literacy are needed for each woman individually and for
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each woman within a society. They need to ask and hear what women really want to
learn.
The majority of women reported that their ability to read and write was deficient,
which was consistent with findings from Fingeref s study (1991) and Beder & Medina,
(2001). Facilitators did not assess learner’s needs or evaluate whether instruction was
meeting individual or grouping needs. It became clearly evident that women who had
graduated from the program in 1994 - 2003 desired for an advanced class or a post
literacy program to help them retain the knowledge acquired during their year of
participation.
Findings in this study contradicted the findings of Belzer’s study (2002) with
African women. Women in ciudad Eten did not report disliking reading or finding it
boring, but rather expressed powerfully their need for more helpful activities involving
reading and writing. Also, a finding contrary to Ziegahn’s study (1992) was that women
who had some previous schooling strongly associated reading and writing in their literacy
program with their schooling experience in a positive way. As reported by women in
Ciudad Eten, the memories (i.e. teachers, classmates, classrooms, etc.) from their past
school experience was something they always cherish. However, they questioned the lack
o f practice and the amount of homework and longed for more since that was something
they always remember, “I had a lot of homework everyday.. .here I don’t have too much
homework” (Program Participant, 2004)
The majority of women expressed a sense of belonging. They expressed how
important the physical space where their classes were held was for them. They also
expressed how they liked the place and how comfortable and relaxing it was. They felt
241

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

comfortable coming to their learning setting. They saw their learning setting as a social
place which offered them a chance to get together with other women and to break up their
usual routines of work. These findings were similar to other studies dome by Walter,
(2004), Cuban (2003), Horsman (2000), Hofer & Larson (1997), and Stromquist (1995).
As in Quigley (1992) and Prins’ studies (2001) women reported that in their learning
setting they felt part of a group which cared about them, and a place that provides a
cherished opportunity to develop friendships and share personal problems. Whether they
shared intimate problems (e.g. marital or financial problems), as women in Stromquist’s
study (1995), with one another was not clear in their responses. As found in Paratore’s
study (2001) the location (i.e. community settings) did not intimidate women
participating in the literacy program.
The most common work was primarily hat weaving (Walter, 2004). Some
expressed the need for marketing of their handicrafts. Similar to Walter (2004) Cuban
(2003), Beder, (1999), Micklos (1996), and MacKeracher’s (1989) findings, women
expressed their need for income-producing employment opportunities, employment
related benefits, the learning to start their own businesses and the learning of new skills in
sewing and clothing production.
Women, as found in a study by Pro literacy Organization (2004a), expressed a
need to learn how to improve their own health and the well being of their loved ones.
Also, they reported the need to be aware of the prevention (i.e. cholera) and treatment of
illnesses as well as family planning. Vemer (2005) Davis, Williams, Marin, Parker &
Glass (2002), Gannon & Hildebrandt (2002), and Greenberg (2001) found that even for
college-educated individuals, it was difficult to understand health material or physicians
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language use. “How difficult would it be, then, for those who are just learning to read and
write?” (Program graduate, 1994). Nutritional learning was not a concern because of their
belief that consuming fish and vegetables, which are more accessible and cheap in their
community, are healthier than any other kind of food.
Finally, like Cuban (2003), Nash (1999), and Doyal (1995)these participants
stressed their need for knowledge of how to raise their children, and how to get involved
in their community. They expressed their need to know how they can apply their skills
and strengths in their community.
Self-esteem
The fact that women in Ciudad Eten lost their shame at being in a literacy class
says a lot about them. Their willingness to do something for themselves (i.e. learn to read
and write) shows that they had built, with the influence of others or not, a strong sense of
‘self.
According to previous studies (Prins, 2001, Royce & Gacka, 2001, Bingman,
Elbert & Bell, 2000, Fallon, 1999, Stromquist, 1995, Fingeret, H. Tom, A. Dyer, P et al.
1994, Beder, 1991, Fingeret, 1991), by participating in literacy programs, women become
more self-confident, assertive, independent and open to others. Women’s ability to read
and write increases their self-esteem. This study’s did not view self-esteem, high or low
self-esteem, as a reason for self-improvement that led to participation in the
“Alfabetizacion/Circulo de Aprendizaje” literacy program, but as a factor that was
affected positively as a consequence of their participation in the literacy program.
No significant results were found in women’s ages, marital status, family size,
domicile, schooling years, program contact, and class attendance. But, significant
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findings in terms of Self-esteem were seen in graduates (1994-2003) and women
participating in the program in 2004 that have a job and those that did not have a job.
Women who had a job did not think their self-esteem was improved after enrolling in the
literacy program. On the other hand, women who did not have a job agreed that their lowself-esteem was improved as a result of their participation in the program.
Graduates whose paid job was weaving did not think that their self-esteem had
improved, which differed from women whose job was washing clothes, market sellers,
and others. Weavers are highly recognized for their work in the northwest region of
Chiclayo. They are admired for their talent and praised by neighbors for their willingness
to keep alive the tradition of weaving hats in Ciudad Eten. Graduates and women
participating in the program in 2004 whose husbands had a paid job did not see
improvement in their self-esteem. On the other hand, women whose husband did not have
a job saw a small but significant increase in their self-esteem. Finally, graduates whose
husbands had an income level of $50.00 or lower saw an increase in their self-esteem,
while women whose husbands had an income level of $60.00 or higher did not think their
self-esteem had improved as a result of participating in the literacy program.
Perceived Benefits
Women who participated in this study saw benefits from participating in the
literacy program. The benefits expressed by women in Ciudad Eten were consistent with
the benefits found by women in Uganda (Worldbank, 2001a). However, women who
lived with their children or those whose husband did not have a job did not see many
benefits from participating in the program. The reasons why they did not perceive
benefits were not stated clearly by those women, it is assumed, however, that these
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women who live with their children and husband, did not see any benefits of participating
in the program because of their financial pressures they were still facing every day.
Recommendations
•

The program appears to be doing a better job of serving the needs of women with a
lower income, and more menial jobs.

•

This study should facilitate any further nationwide evaluation of the literacy program
in the different parts of the county.

•

Further study should examine the reasons (e.g. physical, emotional, psychological and
intellectual barriers) why women do not take advantage of available opportunities to
learn basic literacy skills as well as why some women drop out of the program before
the completion. Their voices need to be heard. An effort to develop a program or
support group to help students overcome those barriers should encourage women to
participate into the literacy program.

•

Advanced classes or a post-literacy program should be implemented to help women
who graduated from the program to leam more and ensure the sustainability of their
new skills over time. “No literacy program can be considered completely successful
unless it continues until its trainees reach a level of achievement which is ‘selfsustaining’” (Jeffries, 1967, p. 79).

•

More funding and a successful literacy program can be obtained when combined
efforts of government, NGOs, and outside funding agencies work towards the same
goal, women’s education.
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•

Studies show that when members of a family (e.g. fathers, mothers, children) are
involved in literacy learning together, class attendance and recruitment of potential
participants increase. The development of a family literacy program should be
considered to encourage participation.

•

A cooperative learning program should be developed to help women develop incomegenerating projects. This kind of program would not just help women increase their
self-esteem but also their income level. Also, it would help those women who do not
have an income. This program could be a great source of employment for the whole
community and would encourage not just women but men to participate in these
kinds of programs.

•

A further study should explore the program contact (i.e. community members)
reported by women in this study, and take advantage of this program contact to
recruit more participants into the literacy program. “Active support from community
and religious leaders is an important recommendation” (Schwartz, 1999, p. 2).

•

Women in this study showed how the well-being of their children influenced their
participation in the program. A further study could help clarify if participants in this
study are involved in their children's education (e.g. visiting children’s schools,
talking to children’s teachers, and talking to their children about education) before or
after their participation in the literacy program.
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Language Worksheet
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Poster Displayed in Markets, Churches, Communal Places.

Comunicado a La M ujer Etenana
Si tu eres mujer y has participado O conoces de alguna
mujer que ha participado en el programa de Alfabetizacion
en los ultimos 10 anos
Te invitamos a participar de una encuesta oral que se
llevara a cabo en los meses de Diciembre del 2004, y Enero
del 2005.
Veronikha Salazar, estudiante de la Universidad de
Arkansas en los Estados Unidos de America, estara
conduciendo una evaluation acerca de tus percepciones de
este programa.
Incentivo material (no monetario) se dara a todas aquellas
mujeres que decidan formar parte de este estudio.
Para mas informacion contactar a la Sra. Ana Salazar o al
profesor Roberto
Por favor, sirvase pasar por la municipalidad para dejar su
informacion con la secretaria y asi poderla contactar
cuando la encargada de este estudio llegue a nuestra ciudad.
GRACIAS
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Literacy Program Evaluation Questionnaire
My name is __________________ . I am going to read this survey to you. This survey was
developed by Veronikha Salazar who is a student at the University o f Arkansas, in Fayetteville, Arkansas
in the United States o f America. Veronikha grew up here in Ciudad Eten and she is back to work on her
research for her Doctoral degree. The name o f her research is “ Evaluating participants’ perceptions o f
Alfabetizacion/Circulo de Aprendizaje, a literacy program in Ciudad Eten, Chiclayo- Peru” . She is
gathering this information to see how you feel about your classes. She would like to know why you believe
that education is important.
Nothing w ill happen to you if you do not want to participate in this study. And if you do want to
participate in this study, the information you provide w ill be confidential and your name w ill never be
written on the questionnaire.
Do you want to take part in this study?
Yes_________ N o _____________
( If the answer is No)
“ Thank you so much for agreeing to meet with me”
(If Yes, continue with the survey)
Thank you for taking the time to answer some questions about your participation in this program.
Please, listen carefully to each question and answer with what you think best describes the way you feel.
You can refuse to answer any question and you may stop at any time if you don’t want to continue. You
w ill not receive any money for your participation.
I am going to be asking you some questions about your participation in the program. When
prompted, use the bar with faces to answer to the questions. The information you may give us w ill be used
to suggest the improvement of the program.
Part I: About You
1.

Are you currently participating in this program?___________ ________________
( If a graduate) When did you finish the program ?

________________

2.

What is your age?

________________

3.

Are you married?

________________

4.

How many children do you have?

________________

5.

Who do you live with?

________________

6.

Do you have a paid job?

________________

I f yes, what is your job?
7.
8.

________________

How much money do you earn per hour?
________________
Does husband have a paid job?________________________ ________________
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I f yes, what is his job?
How much money does he earn per hour?
9.

Before you joined this program, had you ever attended school?
I f yes, for how long?

10.

How did you first learn about this program?
Friends
Neighbors
Family
Children’s teachers
Community leader
Other

11.

How many times a week do you come to class?

__________________

P art II: Use the bar with faces to help you answer these questions. Point to the face that best describes how
you feel.
“ I am participating in this program because.
1.

I want to help my children understand how important education is.
Strongly Agree

2.

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

I want to get out o f the house for a few hours each week.
Strongly Agree

7.

Agree

I want to be able to sign my name.
Strongly Agree

6.

Disagree Strongly Disagree Does not apply

I want to help my children with their homework.
Strongly Agree

5.

Agree Neither Agree or Disagree

I want to he an example for other women.
Strongly Agree

4.

Disagree Strongly Disagree Does not apply

I want to be an example for my children or grandchildren.
Strongly Agree

3.

Agree Neither Agree or Disagree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

I want to learn how to solve real life problems.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply
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8.

I want to know more about the national situation (economy, politics, etc).
Strongly Agree

9.

Agree

Neither Agree or Disagree

Disagree

Strongly Disagree Does not apply

Disagree

Strongly Disagree Does not apply

Disagree

Strongly Disagree Does not apply

Disagree

Strongly Disagree Does not apply

Disagree

Strongly Disagree Does not apply

I want to meet other people from the community.
Strongly Agree

Agree

Neither Agree or Disagree

10. I want to read my children’s report card.
Strongly Agree

Agree

Neither Agree or Disagree

11. I want to read letters from my children.
Strongly Agree

Agree

Neither Agree or Disagree

12. I want to read the election ballot.
Strongly Agree

Agree

Neither Agree or Disagree

13. I want to read a book/newspaper.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

14. I want to get a job.
Strongly Agree

Agree

15.1 want to help my children get a better job.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

16. I want to further my education.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

17. I want to make my life better.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

18. I want to contribute to the expenses o f my family.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

19. I want to be more respected by my family.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply

20. I want to be able to participate in communal decisions.
Strongly Agree

Agree

Neither Agree or Disagree

Disagree Strongly Disagree Does not apply
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21. Reading and writing help me feel respected by others in my community.
Strongly Agree Agree

Neither Agree or Disagree

Disagree

Strongly Disagree Does not apply

Disagree

Strongly Disagree Does not apply

22. I want to receive the rewards (free lunch, notebook).
Strongly Agree Agree

Neither Agree or Disagree

23. I was encouraged by women who have improved their quality o f life.
Strongly Agree Agree

Neither Agree or Disagree

Disagree

Strongly Disagree Does not apply

24. It (the program) helps me know that I am capable o f learning.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

25. It (the program) helps me know that I can become somebody important.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

26. It (the program) helps me feel better about myself.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

27. It (the program) gives me a place to talk about my need to read and write.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

28. I want to leam to express myself more clearly.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

29. I want to be independent or more independent.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

30. I want to be able to make my own decisions.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

31. I want to be able to express my own opinions.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

32. I want to be able to hold a leadership position in my community.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply

33. I ’m tired o f others calling me illiterate.
Strongly Agree

Agree Neither Agree or Disagree Disagree

Strongly Disagree Does not apply
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Part III: Use the bar with faces to help you answer these questions. Point to the face that best describes
how you feel.
“In this program, how helpful were these activities?”
1.

The worksheets used in this program are
Helpful

2.

Not Helpful

Neither helpful or not helpful

Not Helpful

Neither helpful or not helpful

Not Helpful

Putting words together to build sentences is
Helpful

7.

Neither helpful or not helpful

Putting letters together to build words is
Helpful

6.

Not Helpful

Practicing my numbers is
Helpful

5.

Neither helpful or not helpful

Practicing my letters is
Helpful

4.

Not Helpful

Learning how to hold a pencil is
Helpful

3.

Neither helpful or not helpful

Neither helpful or not helpful

Not Helpful

Solving math problems is
Helpful

Neither helpful or not helpful

Not Helpful

8.

What are some other helpful class activities?

9.

How do you feel about the places where your classes are held?

10. What would you like to learn about moral values?
11. What would you like to learn about work and production?
12. What would you like to learn about nutrition and health?
13. What would you like to learn about citizenship?
14. What would you like to learn about family?
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Cuestionario de Evaluation del Programa de Instruction
M i nombre es ____________________ . Le voy a leer esta encuesta a Ud. Esta encuesta foe
desarrollada por la Srta. Veronikha Salazar quien es una estudiante de la Universidad de Arkansas, en
Fayetteville del estado Arkansas en los Estados Unidos de America. Veronikha crecio aqui en Ciudad Eten
y ha regresado para hacer su investigacion para si titulo de Doctora. El nombre de su investigacion se llama
“ Evaluando las Percepciones de los participantes del programa de Alfabetizacion/ Circulo de aprendizaje,
un programa de instruction en Ciudad Eten en Chiclayo, Peru” . Ella esta recolectando esta information
para saber como se sienten Uds. con respecto a sus clases. Ella le gustaria porque Ud piensa que la
education es importante.
Nada le va a pasar si Ud. no quiere participar en este estudio, pero si Ud. si quiere participar en
este estudio, la information que Ud. nos provea sera confidencial y su nombre nunca sera escrito en esta
encuesta.
<Desea tomar parte en este estudio?
S I_______

N O ________ (si la respuesta es No)

“Muchas gracias por haber aceptado reunirse conmigo”
(Si la respuesta es Si, continue con la encuesta)
Muchas gracias por darse un tiempo para responder a algunas preguntas concemientes a su
participation en este programa. Por favor, escuche cuidadosamente a cada pregunta y responda con lo que
Ud cree describe mejor la forma en como se siente. Ud puede rehusar responder cualquier pregunta y Ud
puede terminar la encuesta en cualquier momento si es que no desea continuar mas. Ud no recibira dinero
alguno por su participation.
Le estare haciendo algunas preguntas acerca de su participation en el programa. Cuando le avise,
use la ficha donde se encuentran las caritas para responder a las preguntas. La information que Ud provea
sera usada para sugerir mejoramientos en este programa.

Parte I: Acerca de Ud.
1.

^Participas actualmente en este programa?

_______________

(Si es graduada de este programa) ^Cuando terminaste este programa?__________
2.

j.Cuantos anos tiene Ud.?

_______________

3.

^Es Ud. casada?

_______________

4.

(,Cuantos ninos tiene Ud.?

_______________

5.

f,Con quien vive Ud.?______________________________________________

6.

^Tiene Ud. algun empleo/trabajo?_____________________ _______________
Si la respuesta es Si, /,Cual es su trabajo?________________ _______________
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^Cuanto gana por hora?
7.

^Tiene su esposo algun empleo/trabajo?
Si la respuesta es Si, <,Cual es su trabajo?
^Cuanto gana el por hora?
^Ha asistido alguna vez a la escuela?
Si la respuesta es Si, <;,Por cuanto tiempo?

9.

Amigos(as)

^Como se entero de este programa?

Vecinos (as)
Familia
Profesores de sus ninos
Lideres Comunales
Otros
10 .

/.Cuantas veces a la semana va a clases?

Parte II: Use la ficha con caras para responder a las siguientes preguntas. Senale la cara que mejor
describa como se siente.
Yo Participo en este programa porque

1.

Quiero que mis ninos entiendan la importancia de la education.
Muy de Acuerdo
Desacuerdo

2.

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Quiero ayudar a mis hijos(as) con sus tareas del colegio.
Muy de Acuerdo
Desacuerdo

5.

De acuerdo
Muy Desacuerdo

Quiero ser un ejemplo para otras mujeres.
Muy de Acuerdo
Desacuerdo

4.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero ser un ejemplo para mis hijos (as) o nietos (as).
Muy de Acuerdo
Desacuerdo

3.

De acuerdo
Muy Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Quiero poder firmar mi propio nombre.
Muy de Acuerdo
Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo

N i de acuerdo ni en desacuerdo

Quiero salir de mi casa.
Muy de Acuerdo
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Desacuerdo

Muy Desacuerdo

No se aplica

Quiero aprender a resolver problemas de la vida cotidiana.
Muy de Acuerdo
Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Quiero saber mas de la situation nacional (la economia, la politica, etc.).
Muy de Acuerdo
Desacuerdo
9.

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Quiero contribuir con los gastos de mi familia.
Muy de Acuerdo
Desacuerdo

19.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero hacer de mi vida algo mejor.
Muy de Acuerdo
Desacuerdo

18.

De acuerdo
Muy Desacuerdo

Quiero poder avanzar mas en mi education.
Muy de Acuerdo
Desacuerdo

17.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero ayudar a mis hijos(as) a conseguir un trabajo mejor
Muy de Acuerdo
Desacuerdo

16.

De acuerdo
Muy Desacuerdo

Quiero conseguir un trabajo.
Muy de Acuerdo
Desacuerdo

15.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero poder leer un libro/el periodico.
Muy de Acuerdo
Desacuerdo

14.

De acuerdo
Muy Desacuerdo

Quiero poder leer la cedula de sufragio al votar en las elecciones.
Muy de Acuerdo
Desacuerdo

13.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero leer cartas que me envian mis hijos(as).
Muy de Acuerdo
Desacuerdo

12.

De acuerdo
Muy Desacuerdo

Quiero poder leer la libreta de notas de mi(s) ninos (as).
Muy de Acuerdo
Desacuerdo

11.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero conocer a mas personas.
Muy de Acuerdo
Desacuerdo

10.

De acuerdo
Muy Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Quiero que mi familia me respete mas.
Muy de Acuerdo
Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica
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20.

Quiero participar en las decisiones comunales.
Muy de Acuerdo
Desacuerdo

21.

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Quiero poder obtener una position de liderazgo en mi comunidad.
Muy de Acuerdo
Desacuerdo

33.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero poder expresar mis propias opiniones.
Muy de Acuerdo
Desacuerdo

32.

De acuerdo
Muy Desacuerdo

Quiero poder tomar mis propias decisiones.
Muy de Acuerdo
Desacuerdo

31.

N i de acuerdo ni en desacuerdo
No se aplica

Quiero ser independiente o mas independiente.
Muy de Acuerdo
Desacuerdo

30.

De acuerdo
Muy Desacuerdo

Yo quiero aprender a expresarme mas claramente.
Muy de Acuerdo
Desacuerdo

29.

N i de acuerdo ni en desacuerdo
No se aplica

(el programa) Me da un lugar donde puedo hablar de mi necesidad de leer y escribir.
Muy de Acuerdo
Desacuerdo

28.

De acuerdo
Muy Desacuerdo

(el programa) Me ayuda a sentir mejor acerca de mi misma.
Muy de Acuerdo
Desacuerdo

27.

N i de acuerdo ni en desacuerdo
No se aplica

(el programa) Me ayuda a saber que puedo llegar a ser alguien importante.
Muy de Acuerdo
Desacuerdo

26.

De acuerdo
Muy Desacuerdo

(el programa) Me ayuda a saber que yo si puedo aprender.
Muy de Acuerdo
Desacuerdo

25.

N i de acuerdo ni en desacuerdo
No se aplica

Otras mujeres que han mejorado su calidad de vida me animaron a participar.
Muy de Acuerdo
Desacuerdo

24.

De acuerdo
Muy Desacuerdo

Recibo incentivos/regalos (comida gratis, cuademos).
Muy de Acuerdo
Desacuerdo

23.

N i de acuerdo ni en desacuerdo
No se aplica

Saber leer y escribir me hace sentir respetada por otros en mi comunidad.
Muy de Acuerdo
Desacuerdo

22.

De acuerdo
Muy Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Ya estoy cansada de que me sigan llamando analfabeta.
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Muy de Acuerdo
Desacuerdo

De acuerdo
Muy Desacuerdo

N i de acuerdo ni en desacuerdo
No se aplica

Parte I I I: Use la ficha con caras para responder a las siguientes preguntas. Senale la cara que mejor
describa como se siente.
En este programa, <,Que tan utiles son las siguientes actividades?
1.

Las fichas de trabajo que se usan en este programa son
Utiles

2.

No utiles

N i utiles ni inutiles

No utiles

N i utiles ni inutiles

No utiles

Poner las palabras juntas para formar oraciones
Utiles

7.

N i utiles ni inutiles

Poner las letras juntas para formar palabras
Utiles

6.

No utiles

Practicar mis numeros
Utiles

5.

N i utiles ni inutiles

Practicar mi escritura (letras)
Utiles

4.

No utiles

Aprender a como coger el lapiz
Utiles

3.

N i utiles ni inutiles

N i utiles ni inutiles

No utiles

Resolver problemas de matematicas
Utiles

N i utiles ni inutiles

No utiles

8.

^Cuales son las otras actividades de clases utiles para Ud.?

9.

(,Como se siente acerca de los lugares donde se llevan a cabo sus clases?

10. ^Quiero aprender mas acerca de los valores morales
11. ^Quiero aprender mas acerca del trabajo y produccion
12. ^Quiero aprender mas acerca de salud y nutricion
13. ^Quiero aprender mas acerca de ciudadania
14. ^Quiero aprender mas acerca de la familia
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Bar of Faces Used in Part II of Questionnaire
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i4ir?f 57?-4"j-S Phone

777-1119its

Veronikha Salazar Barrios
"Rehabilitation, Ham an Resources & Communication
701 \Vcst Sycamore Ajit # 70
Fayetteville, AR 77703
Sr. Segundo Alfonso Vigo Vargas
Education Regional Director
Av, Prolo«gaci6n Bolngiwsi s-'n
Chiclayo, Lambayeque
Dear Mr Virgo:
I am a graduate student at the University o f Arkansas and I am working on tny
dissertation as part of my Doctoral degree in Adult Education. Before coming to the
United Stated of America, J graduated from “Univetsidad Pedro Ruiz Gallo'’ en
Lambayequc en 1.398, and in 20001 came u> this university to obtain my Master in Adult
Education, which I completed in May 2002.
As i said, 1 am currently working towards my Doctorate degree which Tplan to finish in
May 2005. As part of tny dissertation research, 1 would like to evaluate participant?’
perceptions of the Literacy program called “Alfabctizadon'Circulo de Apr«ndi?aie” in
Ciudad Eten, in the province o f Chiclayo. The primary purpose o f this study is to
examine how beneficial this literacy program bar. been for women who have participated
or are currently participating in this program: their self-esteem, how important they feel
education is, what arc their reasons for participating, lhdr goals for the- future, as well as
their experiences in this program.
For the psiqwsc of this study, I am writing to you to request the necessary permission to
administer an oral survey to these women in Ciudad Eten- four more people will be
helping me administer the oral survey- during the months o f December 2004 and January
2005. The questionnaire for the. study i3 attached to this letter. The consent form is
included in the first page of the questionnaire. They are the same questionnaire and
consent form that will be given to each participant who agrees to take part o f this study.
Participation ill the study is voluntary and no monetary incentive will be provided. I
would also appreciate any informal inti you can provide about this program.
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Veronikha Salazar
November 6,2004
Page 2

Upon the conclusion o f this study, I will h*; submitting a summary of the finding w>you
as well as to any person you may think may benefit with the results o f this s t u j ». I wi ri be
also holding ati informal meeting with the facilitators and women who participated in the
study, to inform them o f the results.
If you approve of this study, please sign your name at the bottom and give it back to Mrs.
Ana Salazar and/or Mr. Hcttlan Lopez. They will be faxing it back to t c . The University
of Arkansas requires your full name, title, and signature for approval. If you have any
questions, please do not hesitate in contacting me ar vgala7a@ 11ark.edu.
Thank you for all your help.
Sincerely,
Veronikha Salazar

D N I16777757

1 hereby represent that I have the authority to grant the permission requested by Ms.
Veronikha Salazar lu administer this oral survey to women who are participating or
women who have participated in the literacy program- ‘'Alfabetizacion/Circuto de
Aptendizaje” in Ciudad Eten.
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Peruvian ID that Belonged to an Illiterate Woman
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Certificate Given to Program Participants Upon Graduation.

fLos&t

•Programayfacioturfde

I f

rn m m ak

MINISTERIO DE EDUCACION

VCEMIWSTER.IOHEOrerCHPEGAGGGKA

CONSTANCIA
Otorgado a:
VO

K>

Por haber fogrado la condindn de ALFABETIZADO en e! proceso de aifabetizacion
2004r reaflzado durante ef perindo de mayo a dnem b/e por Programa Nacionaf de
Aifabetizacion en e! drdrito de
Provincia de
Region
en
concordancta con la Directive N° 003-2004- VMGP-PNA.

...................... ,
......................... ,

Los resuftados dc ta euakjaaon da h s airabettzados delproceso 2<XMestan regtdraoas en las actas de evakjacrdn gue se encuentran en h s arcmvos de lasDRE y/o UGEl,

Director

niRFrnrnN RFmniMAi nF foi m annrj
V/ 0 UIMIDAD DE GESTION EDUCATIVA
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